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Rationale  
Assessment is for Learning (AifL) has become a fundamental part of teaching and learning, 
in education. Summative and formative assessment are both deemed significant means of 
assessing progression in pupils learning and bridging gaps in their education (Pollard, 
2008). The purpose of this enquiry was to observe and analyse whether the introduction of 
the formative assessment strategy ‘Think, Pair, Share’ (TPS) could have an impact on the 
teaching and learning of pupils in a classroom setting and to engage pupils in order to 
increase participation in class lessons. TPS is a collaborative approach which requires pupils 
to think individually about a topic or question before sharing their ideas with their peers. This 
approach can build on pupils’ oral communication skills and can promoting higher levels of 
thinking among pupils. TPS has been seen to maximise participation and build confidence in 
children who are often reluctant to participate. Thus, TPS would give insight into whether 
this formative assessment strategy could effectively engage all learners in a class setting and 
increase attainment. It was hoped that TPS could have an impact on the overall learning 
experiences of the class. Engaging in this type of collaborative learning can have many 
benefits for children in their learning environment (Lujan & DiCarlo, 2006; Cortright et 
al., 2005; Goodwin, 2005; Reinhart, 2000). Research has shown that there is an effective 
increase in discussion and an improvement on the quality of pupil responses (Rowe, 
1972). Through classroom observations, this enquiry will examine whether this type of 
assessment is in fact an effective way of learning for pupil progression.   
 
Aims  
The enquiry aims to investigate whether or not using TPS has an effect on pupil’s learning 
and also to observe and record the impact that ‘think, pair, share’ has on engagement within a 
class lesson. It is hoped that through implementing TPS within the classroom, this will, in 
turn, increase pupil participation overall within lessons and allow them to adsorb more from 
lessons when it is implemented. 
 
Methodology 
Before the introduction of TPS, it was important to observe the dynamics of the classroom in 
order to have an insight into the levels of pupil participation. This made it clear who 
dominated discussions, who avoided participating and what type of comments and questions 
were given and asked during classroom discussions. This information helped to compare 
class discussions before and after the use of TPS.  
Research for the enquiry was conducted over a four week period with a primary 6 class of 22 
pupils. The enquiry focused on the curricular area of literacy, specifically the planning stages 
of taught writing. It involved all learners and allowed them to share their own ideas and 
experiences of writing with others. After having been given around ten minutes of planning 
time in the lesson, pupils would pair up with the person sitting beside them at their desks. 
Pupils were already sitting in mixed ability seating which was established prior to the 
enquiry. After planning time, pairs were numbered one and two, they were then each given 



	

two minutes to share their ideas with their partner. Number ones would then be asked by the 
teacher to share their ideas with their partner for around two minutes. This process was then 
repeated for number twos. The class teacher gave pupils two minutes each to share their 
ideas, as often it takes certain pupils some time to begin to gather their thoughts before they 
are able to share these with their partner. Whilst the pairs shared their responses, the class 
teacher would walk around, listening to the responses. After the final two minutes, the 
teacher would then call out different pairs to share what they had discussed. 
 
A focus group of three pupils were identified. This focus group were from different ability 
groups. Children were chosen to be a part of the focus group based on the fulfilment of 
following criteria:  

• Seldom puts their hands up to answer questions or to clarify understanding;  
• Often demonstrates a reluctance to get involved in discussions or to share work with 
the class. 

 
Data Collection 
Data was collected from the three children to provide information from each of the ability 
groups in the class and each week these children had different partners for TPS. For this 
enquiry data was collected in the form of documentary analysis of pupil’s work and via 
questionnaires. 
 
Questionnaires were issued at the start and end of the enquiry as a means of data collection. A 
questionnaire surrounding ‘think, pair, share’ was conducted with the whole class (see 
Appendix A). Children were given questions and asked to rate their feelings in relation to 
these from a scale by choosing a happy, medium or sad face (green, amber or red) and leave a 
comment explaining their choice. These questionnaires were conducted prior to the enquiry 
and post enquiry to allow pupils to voice their opinion and to deduce whether or not they 
thought ‘think pair, share’ had an impact. 
 
Documentary analysis of pupil’s work was also a form of data which was collected. After the 
data was collected each time, the teacher marked the pupil’s jotters against the success 
criteria. The work was then photocopied and filed to be compared at the end of the enquiry.  
 
Documentary analysis in the form of formative assessment was gathered. The formative 
assessment method of traffic lighting was used prior to and during this enquiry and the 
children’s responses for this were recorded. If they marked the task green, for example, it 
would indicate to the teacher that they thought they had met all the success criteria for their 
writing. 
 
 
Findings  
The results from the enquiry indicated that pupil engagement was increased through the use 
of TPS. Through observations, it was clear that pupils interacted positively with each other, 
contributing towards their overall learning experiences. Most of the children in the class, 
including the focus group children, could provide effective responses whilst communicating 
with their peers. They could also demonstrate a clear knowledge of how and what they 
intended to write about post TPS discussions in each lesson, even those who tend to be 
uncertain in decision making during taught writing lessons. Also, it is noted that in particular, 
Child B and Child C tended to be more reluctant to answer out during class discussions prior 



	

to the enquiry. Although, during and post-enquiry, tended to answer out and answer out 
confidently after having had the opportunity to discuss ideas with their partner during TPS. 
 
Furthermore, the quality and detail in all pupil’s work from their first week during the taught 
writing lessons to their last during the enquiry had increased. All pupils had met more of their 
success criteria in their last piece of writing in comparison with their first, indicating that the 
children understood what they had learned and effectively used the success criteria to help 
their learning. In addition, with regard to formative assessment, Pupil A, B and C had marked 
their final piece of writing of the enquiry green, compared to the first week of the enquiry 
where Child B had marked red and Child A and C had marked themselves as orange/amber. 
This indicated to the teacher that they had not felt as confident in their work in the first week 
of the enquiry compared to the final week. Also, pupil confidence in the class on the whole 
seemed to have increased through the use of TPS. Pupils who tended to be less eager to 
answer out were more confident in sharing their writing plans or ideas for writing with the 
class after having had the discussions with their peer. This applied to the focus group also as 
Child B and Child C in particular, did not tend to answer out in class, however, over the 
course of the enquiry, it was noted that these pupils regularly shared responses. 
 
With regards to the questionnaires for the enquiry, although pupils did not always rate their 
feelings more positively on the scale, their answers often reflected a more positive outlook 
than their initial response to the question in the first week of the enquiry. For example, when 
answering the question “Do you like to work in pairs?”, Child B has rated their feelings on 
the scale as amber for both their first and last questionnaire. However, the language used in 
their comments is more positive, changing from “No I like working alone” To “Kind of”. 
This suggests that although Child B has not noted a particular change in feelings (scale) that 
they still may have changed as their outlook seems to be a more positive one from their 
comments (see Appendix B). 
 
Conclusions  
In conclusion, effective teaching and learning help decrease barriers to learning. It is the role 
of the teacher to find different strategies to use to help overcome disengagement in the 
classroom (Balwant, 2018). TPS did have an effect on pupil’s learning and engagement as it 
allowed them to have a clearer and better understanding of what they intended to write each 
week post-TPS. Vygotsky (1978) suggests that peer work is both beneficial and essential to 
pupils’ skill development and contributes towards the formation of new ideas. Through 
working with a partner in TPS, pupils were able to gain ideas from their peers for their 
writing, whether it be from their TPS partner or during discussions as a class after having 
been given the talking time with their partner. 
 
Implications for Future Practice  

This enquiry has brought to light many positives of implementing cooperative learning 
methods, such as TPS, which benefits both pupil’s learning and also their social skills 
(Goodwin, 1999). The benefits of using this method are evident and going forward TPS will 
be incorporated as a regular questioning and discussion strategy across the curriculum, 
especially given that the children are now more familiar with the strategy. Furthermore, the 
focus group could be widened to assess the impact on those deemed successful in the focus 
area. Only through further research will it be truly known whether or not all pupils will reap 
the benefits of TPS and if it would work within different pairings.  
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Appendices 

 

Appendix A 

 

 

Appendix B 

Child A’s questionnaire responses: 
Question First Questionnaire Second Questionnaire  

Do you like working in pairs? “It’s ok.” - Amber “It’s ok.” - Amber 
Do you think working in pairs 
helps you learn? 

“Not a lot but a bit.” - Amber “Yes!” - Green 

I feel discussing my ideas with 
a partner helps me to start and 
better understand a task? 

“Not really.” - Red “Sometimes!” – Amber 

 
Child B’s questionnaire responses: 

Question First Questionnaire Second Questionnaire  
Do you like working in pairs? “No I like working alone.” - 

Amber 
“Kind of.” - Amber 

Do you think working in pairs 
helps you learn? 

“No.” - Amber “I feel that they see things 
you’re not the best at.” - Green 

I feel discussing my ideas with 
a partner helps me to start and 
better understand a task? 

“Nope.” - Red “Not really.” – Amber 

 
Child C’s questionnaire responses: 

Question First Questionnaire Second Questionnaire  



	

Do you like working in pairs? “Sometimes.” - Amber “Yes, it is alright.” - Amber 
Do you think working in pairs 
helps you learn? 

“Yes.” - Green “Yes I do think so.” - Green 

I feel discussing my ideas with 
a partner helps me to start and 
better understand a task? 

“Sometimes.” - Amber “Yes, so they can help you 
improve.” - Green 

 


