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Rationale  

 

According to research carried out by Coleman (2007), engaging in practitioner-based enquiry 
is a powerful way to support learning at both individual and organisational level. The General 
Teaching Council of Scotland (GTCS) further highlight this point by stating that engaging in 
a practitioner enquiry can enhance critical reflection of teacher practice, which can bring 
about transformative change and improve outcomes for learners (GTCS, 2019). Therefore, as 
a reflective practitioner, I felt it was pertinent to carefully reflect upon barriers to learning 
within my own classroom and consider interventions, which may bring about a positive 
change and tackle these barriers. One such potential barrier I observed was a reluctance from 
some students to engage or ‘answer out’ during whole-class learning. It occurred to me this 
could be due to a lack of confidence, fear of being wrong, limited understanding, or a 
combination of all. With this in mind, I decided to set my enquiry within the socio-
constructivist conceptual framework, involving collaborative dialogue and a cooperative 
learning approach: Think-Pair-Share (Jaramillo, 1996). Think-Pair-Share, according to 
Education Scotland (2020), is a strategy that can increase participation in class, as pupils are 
more likely to share their ideas after discussing them with a partner. Furthermore, Vygotsky’s 
theory suggests that ‘pairing’ children with their ‘more able’ peers can help them progress in 
their ‘zone of proximal development’ (Vygotsky, 1978).  Therefore, it was of interest to me 
to see if Think-Pair-Share would have a beneficial impact in my classroom, particularly with 
children who are reluctant to participate during whole-class discussions.    

 

Aims 

The aim of this enquiry was to investigate what would happen when using Think-Pair-Share 
during IDL lessons, specifically focussing on two areas: 

1. The impact of Think-Pair-Share on children’s confidence to speak out within the 
classroom. 

2. The impact of Think-Pair-Share on attitude towards learning.  

 

Methodology 



This enquiry took place twice weekly over a four-week period with a Primary 2/3 composite 
class of sixteen children, during IDL lessons. However, data was only collected from three 
pupils (Child A, B and C) to ensure the investigation was focussed and manageable.  Pairing 
differed throughout the research period; however, it was always the case that the three focus 
pupils were partnered with a more-able peer. During week one of the enquiry, questions were 
asked without the use of Think-Pair-Share. This provided me with a baseline to analyse the 
effects of using Think-Pair-Share, in comparison to questioning without.  This was followed 
by three weeks of Think-Pair-Share being incorporated into questioning. This allowed me to 
draw a better comparison to pupil confidence and participation. It is also worth mentioning 
that the process of Think-Pair-Share in this research involved learners being asked questions 
during each IDL lesson, followed by an allocated time to consider their response individually. 
They were then paired with a peer and given an equal amount of time each to share their 
ideas. The learners were then given the opportunity to share their ideas and knowledge with 
the rest of the class.   

A simple, scaled questionnaire (shown in Appendix 1) was given to the learners after week 
one of the enquiry, to assess their attitude towards sharing ideas with the whole class as well 
as assess the link to their sense of achievement in learning, without the use of Think-Pair-
Share. A further, similar questionnaire was then issued at the end of week four, to assess the 
attitude of sharing ideas with the whole class and sense of achievement when using Think-
Pair-Share.  

During Think-Pair-Share, information was also gathered through observation and assessment 
of the quality of Child A, B and C’s engagement, discussion, and feedback to class - notes 
were taken. These notes were compared which allowed an overall evaluation of Think-Pair-
Share to be drawn. This study also provided an opportunity to assess the children’s social and 
communication skills.  

 

 

Findings 

The table below shows the results from the questionnaires completed by each child both at 
the beginning and end of the enquiry period.  

 

 

 

 

 

 

 

Child A 
 End of Week 1 End of Week 4 



Questions 0 1 2 3 4 0 1 2 3 4 
How do you feel when 
you are asked to answer a 
question in front of the 
class? 

 

x      x   

How do you feel when 
you have time to talk to a 
partner before answering 
in class? 

 

 x       x 

How do you feel about 
your learning when you 
get to discuss ideas with 
a partner? 

 

  x   x    

 

Child B 
 

Questions 
End of Week 1 End of Week 4 
0 1 2 3 4 0 1 2 3 4 

How do you feel when 
you are asked to answer a 
question in front of the 
class? 

x      x    

How do you feel when 
you have time to talk to a 
partner before answering 
in class? 

  x      x  

How do you feel about 
your learning when you 
get to discuss ideas with 
a partner? 

  x      x  

 

Child C 
 

Questions 
End of Week 1 End of Week 4 
0 1 2 3 4 0 1 2 3 4 

How do you feel when 
you are asked to answer a 
question in front of the 
class? 

x      x    

How do you feel when 
you have time to talk to a 
partner before answering 
in class? 

 x      x   

How do you feel about 
your learning when you 
get to discuss ideas with 
a partner? 

 x       x  

 



The questionnaire results show that all three children had a positive change in attitude, 
towards sharing ideas in general with the whole class. However, the positive change in 
attitude towards answering out to the wider class was more evident when the learners had the 
opportunity to talk to a partner first. Child A showed the most significant change in attitude. 
This would suggest that Think-Pair-Share had a positive impact on their confidence to speak 
out within the classroom. However, only two out of the three children indicated that Think-
Pair-Share helped them with their learning with Child A also indicating that Think-Pair-Share 
actually had a negative impact on their learning. It is possible that Child A felt more 
confident in speaking out in class but when asked to do an individual task, they felt Think-
Pair-Share did not help. However, it is also possible they misinterpreted the question. 
Therefore, the results from this questionnaire cannot be relied upon entirely.  

Overall findings from observations and notes indicated that student participation increased 
when the Think-Pair-Share method was used. Conversations within the learning environment 
became more meaningful as children focussed on one aspect of their learning to discuss and 
assess. Increased engagement was noted on most occasions and all three children made a 
greater contribution to class discussion from before Think-Pair-Share was used. It was noted 
that Child B showed significant increase in confidence when asked to share ideas and this 
was evidenced in his hand raising and eagerness to speak. However, it was also noted that the 
level of participation in discussion varied from child-to-child and day-to-day. For example, 
on one occasion, Child C was observed taking part in meaningful discussion with her partner 
but on another occasion, it was noted she relied more upon her partner to do the talking. 
Other observation findings suggested that children with additional support needs benefited 
from Think-Pair-Share. It was interpreted that they were influenced by a more-able peer 
during discussions and therefore could better understand and meet the learning intentions. 
This suggests that using this technique facilitates increased participation in pupil participation 
for children in need of support and increases the quality of responses given.  

 

Conclusions 

The evidence before and after Think-Pair-Share was introduced demonstrates that the 
strategy has had a positive impact on children’s participation during class discussion. The 
results show an improvement in children’s confidence levels and attitudes towards answering 
out in class when comparing the responses of the post-enquiry questionnaire with the 
questionnaire in week one. Through observations, there was an improvement noted in the 
quality of answers given after Think-Pair-Share was introduced. In addition to this, children 
who would not normally answer out during discussion were more confident when they had a 
chance to discuss their ideas first and were willing to answer out more in class. However, this 
study provided both positive and negative aspects of working in pairs, as at times, some 
children became too reliant on their peer. It is worth noting that the size and scale of the 
investigation is small and therefore the data is limited. The findings may also be subjective 
due to the nature of qualitative data. 

 

Implications for practice 



As a result of this enquiry, I would continue to use Think-Pair-Share as a cooperative 
learning strategy in my classroom, to support the needs of all learners. I believe that Think-
Pair-Share can greatly enhance children’s confidence and promotes collaborative learning 
amongst peers.  I feel it would be beneficial to participate in this enquiry again over a longer 
period, with a larger focus group, incorporating different subjects such as Literacy and 
Numeracy.  I thoroughly enjoyed participating in this enquiry and I observed positive 
changes in my pupils’ confidence and involvement in class and group discussions. I intend to 
continue to use Think-Pair-Share in my teaching practice to create an enjoyable and confident 
learning environment where all pupils feel their opinion is valued.    

 

 

   

  

References  

Coleman, A. (2007). ‘Leaders as researchers’ in Educational Management Administration 
Leadership 35 (4) 479-497. 

 

GTCS, (2019). What is Practitioner Enquiry? General Teaching Council for Scotland. 
Available at: https://www.gtcs.org.uk/professional-update/practitioner-enquiry.aspx 

 

Jaramillo, J.A. (1996), Vygotsky's sociocultural theory and contributions to the development 
of constructivist curricula. Education, 117(1), p.133.  

 

Scottish Government (2009). Building the Curriculum 5. Available at Education Scotland 
(2020): https://www.education.gov.scot/Documents/btc4.pdf  

 

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes. 
Cambridge, MA: Harvard University Press. 

 

 

 

 

 

Appendix 1.  

 



1. How do you feel when you are asked to answer a question in front of the class? 
 
 
 
 
 

 

     0                1                  2                  3                  4 
 
 

2. How do you feel when you have time to talk to a partner before answering in class? 
 
 
 
 
 
 

         0                1                  2                  3                  4 

 

3.  How do you feel about your learning when you get to discuss ideas with a partner?  

 

 

 

 

 

 0                1                  2                  3                  4 

 


