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“Using Think, Pair Share in the classroom”. 

Rationale 

Communication is an essential skill in life. It has often been discussed whether or not 

effective communication within the class would promote better learning (Lyman, 1981). As 

suggested by Millis (2012), Think, Pair, Share offers students the opportunity to speak aloud 

in front of their class. This allows students to engage in a great deal of interaction, while also 

reflecting on their own and other’s ideas, in a very active way. It is thought that Think, Pair, 

Share and group activities encourage shy students become less stressed and more sociable 

(Tanni & Raba, 2015). 

Within my class, there is a positive learning environment where students generally feel free 

to express their views and opinions. When students are able to express themselves, it fosters a 

communicative and trusting relationship between teacher and student. However, within the 

class, there are a few students who find it very difficult to speak aloud to the class. It is 

unclear whether or not this is due to fear of public speaking, fear of getting answers wrong, or 

other underlying reasons. Nonetheless, it is essential to take measures and put in place 

interventions to encourage these students to embrace speaking in front of their peers(Tanni & 

Raba, 2015).  

Aims 

- Firstly, the aim was to discover whether or not Think, Pair, Share made the stress of 

speaking out in class less burdensome for my students who find speaking out 

challenging. I was also interested to see if the use of Think, Pair, Share would allow 

all students to have an equal platform; not just those who feel confident sharing ideas. 

- Secondly, I wanted to assess whether or not Think, Pair, Share helped guide students 

to achieve their success criteria. 

Methodology 

This enquiry took place over four RE lessons in relation to their Confirmation. Some of the 

theories and theologies within this booklet can be tricky for students to understand, so having 

someone to confer with could be beneficial.  Four corners was adopted at the beginning and 

end of lessons as an AifL strategy. The four corners had movie titles suggesting how 

confident they felt on a subject, ranging from Titanic to Happy Gilmour. When students were 

at their corner, they used Think, Pair, Share to discuss knowledge. At the beginning of 
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lessons, this could be gaps in knowledge and what they wanted to learn, and at the end of the 

lesson they would discuss what they had learned. When feeding back to the class, one partner 

would report back what the other had said. Therefore, Think, Pair, Share was used at the 

beginning and end of each lesson. Between this, teaching, learning and an activity would take 

place to try and further develop students’ knowledge of the subject of the lesson. 

 

The reason students were asked to share what their partner said was to put those more 

anxious students at ease; if they were sharing someone else’s ideas, they may feel less 

pressure to be correct. This was an attempt to ensure that those less confident students always 

had at least something to say, and were not put on the spot with no answer. 

 

The enquiry was carried out with my full class of 20 students, however my results were 

ascertained from three targeted students. This is a primary 7 class who are predominantly 

working towards second level. Student L, who finds talking aloud extremely challenging but 

shows excellent understanding in tasks, student C, who also finds speaking aloud challenging 

and finds written tasks hard, and student M who is extremely confident answering out, but 

this does not always translate to written tasks. I selected these children as I believe they could 

all benefit from the experience Think, Pair, Share would grant them.   

 

Before the first Think, Pair, Share lesson, I distributed a questionnaire which asked the 

students four simple questions to assess how confident they felt talking aloud in class and 

whether or not they found Think, Pair, Share helpful. They rated these questions from 0-4, 0 

being terrible, and 4 being great. The results from the three observed students are below.  

On the last of the Think, Pair, Share lessons, I issued an exit pass which asked students to 

self-assess if they had met four criteria which would help them achieve successful 

cooperative learning. It then had a sentence “Working with a partner was helpful because…” 

and students got to finish the sentence with their opinion.  

Lastly, I used their jotter work to evaluate whether or not they had been successful in the 

lesson. This was conducted while also asking students how beneficial they found the activity 

of Think, Pair, Share. 
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Findings 

The questionnaire asked 4 questions which students rated from 0-4 by colouring in faces 

showing emotions, 0 being a very sad face, to four being happy: 
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Student L 

 

Student	C	
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Student	M	

Student M is the most confident in my class, so I was perplexed as to why they would answer 

only a 3 in question 1. However, on enquiry, this was because they feel when they always 
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answer out, people will think of them a “show off”. They also felt like the time to discuss was 

not beneficial for them individually, as they were confident in their answers on their own.  

Both student L and C seemed to be engaging with the idea of talking answers over with a 

peer before answering out. I also think the activity of getting up and moving around created a 

less formal tone within the class, thus helping them to relax and feel more comfortable in 

their environment.  

In the exit passes, each student left a comment about how Think, Pair, Share helped them 

when answering out. Student L said “we shared our ideas”. Student C said “it made me feel 

more good about talking” and student M said “It didn’t really”. In my professional 

judgement, I think student L will always find it challenging to speak publically, however they 

were noticeably more relaxed in these activities and engaging more with their peers. Student 

C enjoyed having someone there to share ideas with, and get ideas from. I also think they 

appreciated having someone encouraging to talk to, increasing self confidence. Student M is 

very confident, and I think they were able to help the person they were with throughout the 

activities, but it also gave the other person an opportunity to speak; which student M 

respected. The rules of Think, Pair, Share ensured that the whole class listened to each other 

when someone was speaking, and providing ‘social targets’ of eye contact and conversational 

body language further encouraged the respect of others when they were talking.  

The data collected from their jotter tasks showed that all three students had benefited from 

the Think, Pair, Share. Their answers were fully explained and appropriate. I think having a 

partner to ask when they were uncertain really helped, especially student L who, again, finds 

it challenging addressing adults. They were able to keep each other on task.  

Conclusions 

Think, Pair, Share is an effective way to encourage confidence within the class room (Tanni 

& Raba, 2015). Learners are able to share ideas, talk over confusions, and present their 

thoughts to others. It encourages shy students to be communicative and provides a platform 

for them to build their confidence. Think, Pair, Share is useful for students who find a subject 

challenging, especially if they have a partner who can support them in their work. I believe 

Think, Pair, Share helps to mould well rounded students who can talk to a group, but also 

respect when others are talking. It has helped students within my class to achieve within their 

learning.  



Hannah	O’Keane	 Practitioner	Enquiry		 Group	1D	

7	
	

Implications for Future Practice 

I will continue to create a purposeful and safe learning environment for students in my care. I 

am very aware that some students do not feel confident speaking to a group, however I will 

always support them and try to encourage them to build up their self-esteem. I firmly believe 

Think, Pair, Share is an effective strategy to achieve this; giving opportunity for shy students 

to be more involved and sociable within the class. Overall, I believe Think, Pair, Share is an 

effective classroom strategy as it encourages sharing of ideas, listening and inter-personal 

skills, while also making students more comfortable in their environment to speak out. It is an 

effective AifL strategy, but can also be used in a variety of means to better the teaching and 

learning within the classroom.  
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