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Rationale 

Assessment is important within the classroom as it allows teachers to evaluate the progress of 
their learners and to be able to have the information to gauge what they need to do in order to 
help their children to reach their potential (Hopfenbeck 2018). Assessment is for Learning 
takes place while learning is still in progress in order to enhance learning. When pupils’ self-
assess (reflect upon their own work) on a regular basis within the classroom they enhance:- 

• Their ability to take responsibility for their own learning and progress.  
• Critical thinking skills  
• Their ability to self-reflect.  

  

Boud (2016) discusses the benefits that self-assessment can have when teachers use it 
regularly within the classroom. Similarly to Hopfenbeck, Boud agrees that self-assessment 
builds children to be self-sufficient learners who can reflect and improve upon their learning 
with some levels of independence. Boud states that using frequent opportunities for self-
assessment and reflection are sometimes more effective than constant teacher written 
feedback.  

Furthermore,	Assessment Is for Learning policy	(2005) states that “Children should be fully 
involved in deciding what needs to be done next, and who can give them help if they need it.” 
Hence, self-assessment gives children the opportunity to be active in their own assessment of 
their learning ,recognise progression and acknowledge room for improvement in their own 
attainment. 

Aims 

The aim of this classroom based enquiry is to explore what happens when success criteria is 
made more visible to learners within a taught writing lesson. With particular interest on the 
effect that regular ‘check ins’ on success criteria throughout the lesson have on ultimate pupil 
attainment. 

Methodology 

This enquiry was conducted in a Primary 2/3 class of 22 pupils over 4 weeks during taught 
writing lessons.   The children were introduced to check points as a method of self-assessing 
their writing. The template of the checkpoint (see appendix 1) displays the traffic light system 
used to assess each individual writing target. 



Throughout this intervention, the children were provided with set criteria and writing targets 
to follow. Success criteria was shared with children at three separate points throughout the 
lessons: - at the start, in the middle and at the end. Children would stop throughout the 
session when instructed and use the checkpoint to assess their writing. An example of 
completing a checkpoint was shared, discussed, modelled and practiced as a whole class 
activity before the intervention began to ensure that effective results were drawn from this 
enquiry. 

The children provided self-assessment by colouring green, orange or red in the traffic light 
box of the checkpoint. Green indicated that the children had achieved the criteria 
independently and could continue on with their work until the next checkpoint.  Orange 
(amber) meant the children had a few errors and would have to overcome those errors in 
order to improve their written work.  Red meant the children experienced difficulty with the 
criteria and acknowledged that they needed further support from an adult before progressing 
on with work.  Children who needed to re-visit their work were given a timed five or ten 
minutes to do so and then to continue on to the next checkpoint.  Children who could 
continue on with their work did so until the next check point independently.    

During the taught writing lesson there was three checkpoints for the children to complete:  

Checkpoint 1: Read over writing and check against the criteria.  

Checkpoint 2:  Check against success criteria and give writing a second read through. 

Checkpoint 3: Check against success criteria for a final time. 

 

Findings 

During this enquiry, the children responded very well to checkpoints and understood what 
was expected of them while completing their self-assessment.  Through oral and written 
feedback, the majority of the class were able to recognise what they could do in order to 
improve their writing. Children responded well to the added visuals included on the 
checkpoints. Some children still required support to follow the checklist and understand the 
success criteria and use it to self-assess their writing. They were able to work with an adult 
who helped them to look at their own work and understand what core targets they needed to 
work on. 

Overall, the majority of the children were successful at identifying what was good about their 
work as they were marking and could pinpoint what they still had to do in order to meet their 
core writing targets.  However, some pupils would give less thought to their traffic light 
colours and when asked wouldn’t  be able to give a reason why they gave a green light if they 
had capital letters missing. Therefore, to overcome this I made sure that I asked children to 
verbally give feedback as to why they self-assessed themselves the way they did. This 
allowed them to verbalise what they thought they needed to improve upon and what they did 
well during each checkpoint. 

Another conclusion from my enquiry was that some children took longer than anticipated to 
complete their checkpoints.  The checkpoints were allocated five to ten minutes of reading, 
assessing and completing the checklist in jotters.  These children who found the checkpoints 



difficult to complete, often were slower at completing their own writing. To attempt to 
overcome this, I made sure to use a timer on the SmartBoard and give children verbal 
warnings about the timings of the lesson and when we would be stopping to complete a 
checkpoint. As the enquiry progressed throughout the four week period, I saw an 
improvement in the pace of children completing their written pieces and their checkpoints.        

Conclusions  

From my findings, it can be concluded that the checkpoints were successful throughout my 
whole class.  It can be said that the checkpoints were a useful form of self-assessing as it was 
evident that some children did make self-corrections, some children had made clear changes 
in their work and some children were developing their critical thinking skills and applying 
them through self-assessment. From my observations of children completing the checkpoints, 
some children found it difficult to complete the checkpoint completely independently and 
required some adult guidance in order to complete the checkpoint. As the enquiry progressed, 
children became more accustomed to the regular checkpoints throughout their taught writing 
lessons and there was a clear improvement in many of my children’s written work and their 
understanding of their core writing targets. This has even carried over to an improvement in 
daily writing tasks and other written work throughout the curriculum.    

 Implications for Future Practice 

Upon reflection of the practitioner enquiry, there are aspects of my investigation that I would 
change in order to make it more effective and easier to carry out in the classroom.  Firstly, I 
would change the checkpoint template itself. I would possibly focus on less core targets 
throughout the taught writing lesson as at points I felt that my checkpoint was too long. I 
would change my checkpoints to focus on two or three core targets as well as the learning 
intention. I would then change the checkpoint focus each week to allow children breadth in 
assessing themselves on all core writing targets. 

At this particular age and stage, I recognised that the majority, if not all the children benefited 
from the colour on their traffic light as their assessment and from the visuals included on the 
template.  It was easier and quicker for the children to identify the colour their work was 
assessed at and use this to identify what still needed work in order to make their writing 
better. Therefore, I would keep this aspect of my template the same as I thought it worked 
well for my learners.  
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Appendix 1 (Checkpoint and Success Criteria Template)  

L.I- I am learning how to set a scene using adjectives. 

 1 2 3 

Common 
Words.  

   

Full stops. 

 

   

Capital Letters

 

   

Finger Spaces 

  

   

Read it over.    

I have used 
adjectives to 
describe my 
setting . 

   

 

 

	 	



	


