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Group 1E MilneE  

‘The use of regular check-ins on pupil attainment of predetermined success criteria’ 

Rationale 

Assessment for learning (AiFL) has been a significant component of Curriculum for 
Excellence and has been influential in tracking and monitoring children’s understanding in 
order to influence next steps (Hopfenbeck, 2020). Assessment for learning is designed to 
focus students on learning. It is used to improve student engagement in learning and to 
support better quality learning outcomes (Hopfenbeck, T. 2020).  It is critical that AiFL 
strategies directly impact children during their learning and allow children a chance to better 
understand their own learning. The careful monitoring of student progress is one of the major 
factors differentiating effective schools and teachers from ineffective schools (McLean, 
2003).  Check-in activities used by teachers to keep track of student learning ranges. These 
behaviours include questioning students during classroom discussions to check their 
understanding of what is being taught, circulating around the classroom and engaging in one-
to-one contact with students and providing feedback about their work (McLean, 2003). 

Within Assessment for learning, success criteria can be predetermined. It is a list of features 
that a teacher would like a child to include in their work during the course of the lesson. It is 
a significant way of making children aware of their own learning and keeps children on track 
to achieve a learning outcome. However, often the success criteria is predetermined and static 
within the lesson. This in turn, is disengaging for children who often forget to use success 
criteria to inform their learning. Thus, regular check-ins are useful for motivating children 
during their learning in order to improve attainment. 

Vygotsky’s Zone of proximal development supports the use of regular check-ins. This social 
constructivist approach on learning highlights the importance of the role of social interactions 
on children’s ability to retain information (Silver, 2011) and thus improve pupil attainment 
and outcomes. Further, Vygotsky’s theory on the knowledgeable other states that adults are 
an important source of cognitive development thus further highlighting the significance of 
verbal check-ins (McLeod, 2003). In line with the views of Alan McLean, classrooms are 
more likely to engage learners if they nurture three factors, namely ‘I belong’ feelings, ‘can 
do’ beliefs and ‘want to’ attitudes. Thus, providing regular check-ins using a pre-determined 
success criteria should improve engagement in learning amongst children and thus in turn 
improve attainment. 

Aims 

The overarching aim of this enquiry is to evaluate the impact of regular check-ins using a pre-
determined success criteria on pupil attainment. In particular, this enquiry will focus on the 
effect of verbal and written check-in’s on children’s engagement and motivation in learning, 
thus increasing their attainment. 

Methodology 

This enquiry was undertaken within a P5/4 class of mixed ability children over a four-week 
period. The evidence was gathered during taught writing lessons as children were familiar 
with written success criteria in the form of checklists. Whilst all children in the class were 
provided with regular check in’s and feedback, this study focused on 5 children. All children 
in the class completed an exit pass. The focused children had mixed ability and a variety of 
social and economic backgrounds. Research was undertaken over a four-week period. During 
this period, children participated in specific activities as well as routinely occurring activities. 



2	
	

At the beginning of the research process, children completed a questionnaire relating to their 
understanding and confidence of using a success criteria assessment strip. Pupils were asked 
to complete the questionnaire using a traffic light system- green for confident in their 
understanding of a success criteria, amber for unsure what the success criteria means and red 
representing finding the success criteria challenging and requiring support. This was often 
related however, to the child’s ability to read and fully understand the success criteria. 

At the beginning of each taught writing lesson, I discussed the success criteria with the focus 
group and told them that I would be ‘checking in’ with them regularly throughout the lesson. 
The check- in included verbal feedback and encouragement, providing clear next steps for the 
child. I also provided written feedback on the spot. I used highlighters as a formative 
assessment strategy. Green representing good work and pink for ‘think.’ This was used 
during the lesson to encourage the children to make the appropriate changes there and then. 
This also allowed me to praise children’s learning and celebrate their success. 

At the end of the lesson, I used exit passes to find out if the children believed the check-in 
had improved their attainment and understanding of the lesson. 

Questionnaire before enquiry (See Appendix B) 

Number of 
Children 

Green Amber  Red 

25 13 10 2 
 

Exit passes after enquiry (See Appendix C) 

Number of children Green Amber Red 

25 19 5 1 

 

These tables indicate the impact check-in’s have had on children’s attainment. There was a 
clear increase in the number of green children after check-ins were introduced in the 
classroom. 

Findings 

Following the completion of the 4- week period and the completion of the practitioner 
enquiry, data and evidence was analysed. Key themes emerged from the data which were 
significant in line with the research’s rationale. 

Children’s engagement in their own learning 

From interpretation of the data, it was clear that the influence of regular check-ins in the form 
of verbal feedback and instant jotter marking in this sample did allude to a sense of 
confidence and willingness to engage in learning. The children enjoyed having their learning 
personalised.  

One key finding however was that the use of instant jotter marking did have a negative 
impact on engagement. The child noticed a lot of pink highlighter which impacted on their 
engagement in their learning.  
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Children’s progress in their learning  

It is clear through the evidence gathered from exit passes used and feedback in jotters that 
aspects of their work improved during the enquiry, the use of green and pink highlighters was 
successful in identifying aspects of children’s work that required improvement. There was 
clear improvement from week 1 to week 4 as the group of children had greater understanding 
of the success criteria. The children were able to identify how to use success criteria 
effectively. The regular check ins meant children could create their own next steps for 
learning based on guidance and teacher input. However, one child did struggle to transfer this 
engagement in success criteria without as frequent individualised check-ins and thus made 
the same mistakes repeatedly. This made it clear the value of regular check-ins with 
predetermined success criteria on pupil attainment. 

Conclusion 

In conclusion, the data gathered has shown the positive impact regular check in’s with 
success criteria has on pupil attainment. The main themes from the results show that check-
ins increase engagement amongst learners and thus motivation in their learning.  

Furthermore, regular check-in’s boosted children’s confidence in using success criteria and 
children were able to refer to their success criteria often throughout the lesson. The success 
criteria was woven into the lesson.  

Having said this, not all children were able to carry over the use of check-ins with 
predetermined success criteria into other lessons and needed long check-ins to help progress 
learning, which at times is not feasible. One way to address this is to use peers to check in 
with their partners and create a bank of comments for children to use to assess each other’s 
work.  

Implications for future practice 

As a result of the findings from this enquiry, I intend to continue to implement regular check 
in’s when using success criteria. I plan to continue to use the check in time to provide both 
oral and verbal feedback, clearly linked to the success criteria. I will continue to use 
predetermined success criteria but will encourage children to work with peers and further to 
create their own success criteria using learning intentions. 

 

 

 

 

 

 

 

 

 

 

 



4	
	

References 

Hopfenbeck, T. (2020) Making feedback effective? Assessment in Education: Principles, 
Policy & Practice. Issue 1, pp 11-20 

McLean, A (2003) The Motivated School, London: Paul Chapman 

McLeod, S.A (2012). Zone of Proximal Development. Sage Publishing. Issue 1, pp 5-15 

Silver, D. (2011). Using the ‘Zone Help Reach Every Learner. Kappa Delta Pi Record, 47, 
p28-31 

https://ccea.org.uk/downloads/docs/ccea-
asset/Resource/Teacher%20Guidance%20for%20Using%20Success%20Criteria%20Cards.p
df 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



5	
	

I understand my success criteria 

 

I know to use my success criteria to 
check my work 

 

I can check my work during the 
lesson using my success criteria 

 

I know that green means good and 
pink means think 

 

Appendix A- Success Criteria Assessment Strip 

 

 
 

Appendix B- Success Criteria Questionnaire 

 

 

 

 

 

Appendix C- Exit Pass 
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