
What happens when core targets are regularly referred to, prior to literacy lessons in class? 

 

Rationale 

The Scottish government paper ‘Assessment is for learning’ suggests that learners learn best, 
and attainment improves, when they ‘understand clearly what they are trying to learn, and 
what is expected of them; are given feedback about the quality of their work, and what they 
can do to make it better; are given advice about how to go about making improvements; are 
fully involved in deciding what needs to be done next, and who can give them help if they 
need it.’ (Scottish Government,2005). Taking this into consideration and the fact that 
competence and confidence in literacy, including in grammar, spelling and the spoken word, 
are essential for progress in all areas of the curriculum. For this reason all teachers have 
responsibility for promoting language and literacy development. (Scottish Government). For 
these reasons the subject area of literacy was identified the curricular area of focus for this 
practitioner enquiry, acknowledging that skills in literacy and numeracy are key to accessing 
all other learning, achievement and employment and with developing the young workforce a 
priority within North Lanarkshire. As well as the advice that schools should have a focus on 
high quality pedagogy to improve attainment in these areas (“Interventions for Equity | Self-
evaluation | National Improvement Hub", 2020) the area of literacy was further narrowed 
down into the element of writing and the correct implementation of basic ‘core targets’ which 
are required at all levels to achieve both academically and for successful communication in 
the workplace. Resulting in the question ‘What happens when core targets are regularly 
referred to, prior to literacy lessons in class?’ being investigated. This enquiry, also ties in 
with the school improvement plan of the practitioner, which identifies writing as a focus and 
aims to ‘enable children to progress further in their learning by being involved in the 
assessment and moderation process.’ 

Aims 

The aim of the enquiry was to measure; 

• the impact if any on children’s application of specified core targets within written 
work.  

• What affect emphasising the need to check for these core target has on self-
assessment.  

• if one method of prompting self-assessing of the core targets is more effective. 

 

Methodology 

In this study, prior to prompting of core targets, participating children will be given twenty 
minutes to write about a subject of their choice and work will be examined with a focus on 
three chosen core targets, capital letters, full stops and spelling most words correctly. The 
practitioner will record the number of capital letters used correctly and incorrectly, number of 
full stops used correctly and incorrectly and number of spelling errors made. This will then be 
repeated following implementation of the prompts etc and data collated and in turn be used to 
produce graphs or tables for conclusions to be drawn. In this way the impact can be measured 



in a numerical and controlled manner providing both a base line to work from and also a 
scale to measure change. This will also negate the impact of the differing levels and abilities 
of each child as it is the change that is being measured not the child’s work against a 
benchmark.  

Participant questionnaires and a focus group will be used to collect qualitative data for the 
purpose of both adding context and the child’s perspective of impact and outcomes.  

As previously stated, it was decided that the study would focus on three chosen core targets, 
capital letters, full stops and spelling most words correctly due to the children working across 
both first and second level and the limited time period of the study.  

Children were prompted to use and check for these core targets via, a wall display, desk 
prompts, which were designed by them and through prompting prior to each literacy activity 
by the practitioner.   

The focus group children in the study were asked children to comment on any difference in 
their use of the specified core targets, the way they self-assess their work and if in their 
opinion any of the methods used to prompt the use of these core targets assisted in the 
implementation of them.  

Teacher judgment was also used to measure impact on writing across the curriculum.  

 

Findings 

When examining the quantitative data, it was noted that spelling errors present in the written 
piece declined, for all participants including those identified as being in need of literacy 
support. (appendix 1)  

While the percentage accuracy of application of full stops did not show an improvement for 
all children who participated as can be seen in appendix 2 the accuracy was much more 
consistent within the group following the study.   

Despite agreeing unanimously that referring to the core targets prior to literacy lessons had a 
positive impact on their writing (appendix 3). The majority indicating that focusing on these 
core targets had positively impacted the way they self-assess their work across the curriculum 
(appendix 4).When asked the participants did not identify any clear prompting method that 
impacted their use of the core targets (appendix 5). 

Teacher judgment indicated that the most noticeable improvement in the use of core targets 
was that, when writing across all curricular areas, children identified spelling errors more 
frequently and self-corrected where they previously had not been. It was also noted that the 
length of time being afforded by children to self-assessment of work increased indicating a 
more in-depth assessment was taking place. 

 

 

Conclusions 



From the study the conclusion can be drawn that focusing on core targets had a positive 
impact on the written work of the participants when regularly referred to prior to literacy 
lessons. The most helpful method of prompting, as identified by the children was, teacher 
prompting prior to the written task being undertaken. It was noted that children took more 
time and care over self-assessing their work and identified errors within the focussed core 
targets more often. However, the timescale of the study was very short, and the results may 
differ if the same methods were employed over a longer period of time. In addition, the 
number of children who participated in the study was very small and to have any real validity 
a similar study would need to be carried out with a larger group of participants over a more 
sustained time period.  The study also only focussed on a selected few of the core target for 
writing, if the number of core targets increased to the expected level for writing at first and 
second level the findings may change. 

 

Implications for Future Practice 

When considering future teaching practice. This practitioner will continue to refer to core 
targets prior to literacy lessons slowly adding in additional targets as the use and assessment 
of these becomes more embedded into their daily learning.  
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Appendix	3	 	 	 Percentage	accuracy	of	Capital	Letter	use		
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Appendix	2		 	 	 Percentage	Accuracy	of	applying	full	stops	
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Pupil	Assessment	of	Impact	on	Writing		

Positive	 Negative		 Unsure	

Pupil	assessment	of	Impact	on	Self	Assessment	

Positive		 Negative	 No	Change	
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