
S Miller Group 1F   Practitioner Enquiry 

‘What happens when core targets are regularly referred to prior to literacy lessons in class?’ 

Rationale 

The General Teaching Council for Scotland (GTCS) is very clear about the need for teachers to 
become reflective practitioners. In their document ‘The Standard for Career-Long Professional 
Learning: supporting the development of teacher professional learning’ (2012), we are informed 
that teachers will be part of systems which will support professional development for the duration 
of their teaching careers and it also sets the expectation that teachers will continue to develop their 
own learning and practice in the profession. In this same document the forward looking vision of 
the Scottish Government suggests that enquiring practitioners are essential in Scotland’s schools to 
ensure a successfully operating education system and positively lead the way in new educational 
practices.  

North Lanarkshire Council uses Writing Success Criteria (Literacy Base, 2012), also known as core 
writing targets to support writing across all genres (See Appendix 1 for a full list of 2nd level core 
writing targets). I have noticed that many children in my class are forgetful when it comes to 
ensuring that basic core writing skills are met during their daily writing. When asked what aspects 
of their writing have been missed, many pupils are able to self-correct their work, but when asked to 
produce a piece of writing without consciously considering core writing skills, many fail to include 
basic capital letters and full stops in their work. My hunch was that by regularly referring to the 
children’s stage specific core writing targets prior to literacy lessons, these basic writing 
requirements would transfer more regularly into daily writing. I undertook an enquiry to see what 
happened.  

Aims 

The aim of this enquiry is to question what happens when North Lanarkshire’s core writing targets 
are regularly referred to prior to literacy lessons. This enquiry will focus on work produced in daily 
writing jotters. 

Methodology 

This research was conducted over a 4 week period with a group of 21 Primary 7 children in North 
Lanarkshire Council, where 6 were selected at random. To obtain the qualitative data required for 
this enquiry, an assessment of daily writing jotters was carried out at the beginning and end of the 
research period to ascertain any outcome or changes. By implementing a select number of core 
writing targets for pupils to focus on, the impact of daily writing and pupil engagement was 
observed and evaluated. Having identified the children’s specific learning requirements, a focus was 
put on the following core writing targets as set out by North Lanarkshire Council as these were 
appropriate across all levels of learners: 

• Use a wide variety of conjunctions/connectives to link ideas and join sentences - LIT 2-22a 
• With increasing independence, spell all commonly used words correctly - LIT 2-21a 
• Confidently and accurately use a wide range of punctuation - LIT 2-22a 



As well as verbally reminding the children to use Core Writing Targets, visuals were made and 
displayed on the wall as well as on desks around the class. These were put in place to serve as 
another reference to the Core Writing Targets focussed on. See Appendix 2.  

This enquiry took place over a four week period as described, and children were encouraged to 
share their thoughts at the end of the four weeks with a pupil feedback form. These comments were 
collated and gathered, and then analysed along with the results of the pupils’ writing. Results can be 
found noted below. 

Findings 

Figure 1. This graph shows data gathered prior to starting the enquiry. 

Each child was assessed on a summary to ensure consistency in the gathered data. It is clear, from 
the data, that there are inconsistencies in the usage of core writing targets across the class. Some 
children are very familiar and comfortable with using core writing targets and can self mark their 
work prior to submission. Some children struggled to use basic core writing targets, and lacked 
basic punctuation and capital letters.  
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Figure 2. This graph shows data gathered at the end of the 4 week enquiry. 

After a four week enquiry, the same data was gathered and interpreted in summary writing. There 
appears to be mixed trends in the data. The following results were identified: 

Pupil A has made improvements across usage of different types of punctuation, and use of capital 
letters remains steady. Spelling errors have also decreased. 

Pupil B was absent for a full week at the end of data gathering and therefore another piece of work 
was used to gather data. This limits the ability of direct comparison, however, having seen various 
pieces of work, pupil B showed an increase in the appropriate use of full stops and capital letters. In 
terms of ‘other’ punctuation, this was hard to directly compare. 

Pupil C showed an increase in correctly used full stops and maintained a correct use of capital 
letters. Due to the piece of work that was produced by pupil C for comparison, it was difficult to 
quantitively compare use of punctuation. 

Pupil D was the only pupil to show a decrease in the use of core writing targets across the board. 
There were other factors to be taken into consideration when analysing this data. Having seen other 
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work that this pupil has completed over the four week enquiry, it is clear that they have an ability to 
accurately use core writing targets, yet, on this particular day, chose not to. 

Pupil E showed an increase in capital letters used correctly and the number of capital letters missed 
or used incorrectly stayed the same. This piece of writing, used in the enquiry, had a large number 
of names and required an accurate use of capital letters throughout.  

Pupil F demonstrated a slight improvement in the accurate use of capital letters, in particular, when 
writing names, and also full stops. In the first piece of writing assessed, this pupil used no full stops 
at all in their writing and has been using their core writing targets to try and improve this.  

Figure 3. This feedback form was used at the end of the four week enquiry to gather the thoughts of 
the children and their experience of reflecting on core writing targets as part of daily writing. 

During the analysis of this feedback, a number of variable factors were identified. These included 
how seriously the children took the task of completing the forms, some of the children were tired 
and did not demonstrate a desire to complete the feedback form. The most interesting results 
identified that most children in the class feel that they were not likely to use their core writing 
targets in daily writing. From knowing the learners in this class, it is believed that this may be down 
to external factors such as low self esteem or efficacy. The children responded in favour of their 
class teacher setting targets. No children in the class expressed a desire to set their own targets. This 
came as a surprise, but again, perhaps suggests external factors such as low self-esteem and lack of 
desire to take ownership of learning. 

The most valuable information came from the comments box at the bottom. These included using 
core writing targets as part of daily writing learning intentions, and giving examples of work which 



have or have not met the core writing targets. Many of the children admitted that they understood 
the core writing targets clearly, and needed to take responsibility in their learning to use them 
regularly.  
  

Conclusions 

As identified, the children demonstrated an improvement in daily writing as a result of referring to 
core writing targets prior to literacy lessons. This improvement was not overwhelming, but an 
improvement nonetheless. As the improvements were slight, it was hard to encourage the children 
with their improvements. A development from this study suggests that the children require to be 
constantly reminded of their core writing targets, and developing the skill of proof reading their 
work prior to submission to check for errors would perhaps be more beneficial in raising attainment 
in writing. This could be supported by self-assessment against a set criteria of core writing targets, 
individually tailored for each child.  

Implications for Future Practice 

In concluding this research, I have realised that the ability to proof read work and assess against 
core writing targets is one which needs to be constantly reminded, regardless of level of ability. 
Despite referring regularly to the core writing targets, many children still failed to use them. Given 
that this was a short enquiry into the use of core writing targets, it would be interesting to see if self-
assessment techniques specifically related to core writing targets were useful in enhancing the 
regularity of successfully using core writing targets across daily writing. Wiliam (2011) advises that 
pupils need to know that they have learned what they have been taught. They may not know this 
unless they can recognise it for themselves. This is something which could be explored further in 
future enquiries. 
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Appendix 1 

Here is a list of North Lanarkshire’s Core Writing Targets and Curriculum for Excellence 
Experience and Outcome Link: 

• With increasing independence, spell all commonly used words correctly by applying prior 
knowledge of spelling rules and strategies - LIT 2-21a 

• With increasing independence and accuracy, spell less commonly used and technical words - LIT 
2-21a 

• Confidently and accurately use a wide range of punctuation - LIT 2-22a 
• With increasing confidence, use more complex sentence structures - LIT 2-22a 
• Accurately use paragraphs to separate ideas/events - LIT 2-22a 
• Use a wide variety of conjunctions/connectives to link ideas and join sentences - LIT 2-22a 
• With increasing accuracy and independence proof read and edit writing - LIT 2-23a 
• Use linked, legible handwriting to present work attractively using appropriate forms of layout - 

LIT 2-24a 

Appendix 2 

These posters were displayed on walls and on desks around the classroom as a reference for 
children in the class. 


