
	

 

 
What happens when Core Writing Targets are regularly referred to prior to literacy 
lessons in class? 
 
Linsay Mort  

Group 1F 
 
Rationale  
The School Improvement Plan (SIP), focuses on closing the attainment gap in literacy by 
encouraging reading and improving literacy skills e.g. grammar. The SIP also linked literacy 
skills with Developing the Young Workforce (DYW) emphasising the importance of these 
skills for pupils as they progress.  The pupils in Primary 3 are keen readers, and enjoy 
listening to stories, but lack consistency with grammar in their writing, specifically the use of 
‘core writing targets’ as set out in North Lanarkshire’s Active Literacy programme.  
Within the programme, it is stated that ‘writing is underpinned by many specific 
understandings and it demands the use of many complex skills namely: handwriting, spelling, 
grammatical knowledge…’ and that this should be taught specifically through teacher 
modelling. It also states that pupils should then ‘have opportunities for repeated practice of 
these skills in the context of independent writing.’ The core writing targets the programme 
suggests pupils at stage three should achieve in their writing are: 

• writing sentences with capital letters and full stops 
• spell correctly common and cvc words  
• join sentences using a variety of conjunctions  
• link handwriting. 

For my pupils, capital letters, full stops and correct spelling of common words were the 
targets that most children did not achieve consistently within their work. 
The use of these targets in pupils’ writing was sporadic and varied depending on the type of 
writing they were doing. I decided to focus this inquiry on measuring what would happen if 
core writing targets were referred to before literacy lessons daily.  
 
Aims  
This inquiry aims to measure what happens when core writing targets are referred to regularly 
before daily writing lessons. It will focus on the following core targets: 

• capital letters 
• full stops 
• correct spelling of common words. 

 
Methodology  
This Inquiry was carried out over a five-week period from 27th January until 28th February 
2020. The participants were 29 Primary 3 pupils, with five pupils chosen as a representative 
group, showcasing all abilities within the class. These pupils are referred to as Pupil A, B, C, 



	

D, and E throughout this inquiry. Before the inquiry was carried out pupils were given a 
baseline piece of writing which was completed independently with no teacher support. This 
provided a starting point to compare future pieces of writing to and to measure possible 
change from. The pupils were then asked to complete a survey to provide an idea of their 
current knowledge and use of, core writing targets in their literacy work. During the Inquiry 
period, prior to each literacy lesson pupils would be reminded of core writing targets they 
should be including in their work. This was done orally at the start of the lesson. They were 
reminded how these targets should be used in their work with examples provided or pupils 
given the chance to ‘fix teacher’s mistakes’ and correct my work on the board. Pupils’ 
attention was also drawn to the core writing target display on the literacy wall as a reminder 
of what they should be including in their work. Each week one piece of writing for pupils A-
E was selected with the correct and incorrect use of the core targets noted in a table. Pupils’ 
work was corrected with a focus on the core targets, using a star and a wish to highlight 
correct and incorrect use of core targets. This data was then collated to show any impact the 
daily referral to core writing targets had on a pupil’s work in daily writing. When the inquiry 
period was over pupils completed an exit questionnaire which asked them how helpful 
referring to core targets had been and what they thought would be helpful moving forward.  
 
Findings  
 
Class Survey 
In the survey pupils completed prior to the inquiry, results showed 72% of the class felt they 
always used full stops correctly in their work and 46% felt they always used capital letters 
correctly. This was interesting as observations of their work showed that most of the class can 
sometimes use capital letters and full stops correctly in their writing, suggesting a false sense 
of meeting these targets consistently. Pupils felt that they already checked their work using 
the core targets, with only 11% of those surveyed suggesting that they did not check over 
their work this way. This does not reflect previous observations of pupils reading over their 
work and missing several core writing target errors. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



	

Figure 1: Pupil results from the pre-inquiry survey 
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 Results across the five-week period were varied amongst the representative group. Most 
pupils achieved an increase in the use of capital letters and full stops except for Pupil D. 
 
Pupil A	

	
Pupil A’s results show an overall increase in the correct use of capital letters and full stops 
between the baseline piece of writing and the final week. The correct use of capital letters and 
full stops varied between each piece of written work. Pupil A is working on building 
sentences in their writing. 
 
Pupil B 

 
 
Pupil B’s results show an overall increase in correct use of capital letters and full stops except 
for week 4, this could be due to an increase in amount of independent writing. Full stops were 
used correctly more than capital letters were. Pupil B is working on building sentences. 
Correct spelling of common words in their writing reflects observations during the lesson in 
which Pupil B could sound out words during writing. 
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Pupil C 

 
 
 Across the five-week period, Pupil C’s correct use of full stops increased marginally from 
60% to 63% and capital letters increased between weeks one to three but then dipped at week 
four. This could be due to the type of work Pupil C moved on to which required working with 
a paragraph of writing rather than answering questions in sentences. Spelling errors followed 
the same pattern, suggesting the harder task meant their focus had shifted away from 
checking for errors during writing.  
 
Pupil D 

 
 
Pupil D’s correct use of full stops decreased over weeks one to three before picking up again 
in week 4 but over all their percentage of correctly used full stops dropped from 100% to 
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67%. Their use of capital letters also dropped from 100% to 58% throughout the inquiry. 
Their spelling errors sat at between 8% and 17% during the five weeks. The length of the 
piece of work completed by Pupil D impacted the rate of successful use of core writing 
targets. The longer the piece of writing, the more errors were evident in it. The baseline piece 
of writing completed on 24th January had significantly better results than any other piece of 
daily writing but was their shortest written piece. 
 
Pupil E 

 
 
Pupil E’s correct use of full stops remained consistently at 100% except for 3rd February 
when they scored low across capital letter and full stop use. Their correct use of capital letters 
increased from 25% to 64%, dipping slightly on the third writing piece. Spelling errors in 
piece 5 were considerably higher than in other pieces.  
 
Final Questionnaire 
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Suggestions going forward Number of pupils who 
suggested it 

Display the targets in class 11 

Miss Mort can help me during the lesson 3 

Miss Mort could write them on the board  2 

I don’t know what they are  2 

Make a Core Target Bookmark  1 



	

 
Talking about core writing targets was  

Helpful 15 56% 
Sometimes 
Helpful  

12 44% 

Not Helpful  0 0% 
I thought about core writing targets as I completed my work 

Most Times 13 48% 
Sometimes 12 44% 
Never 2 6% 

 
The final questionnaire was given to 27 pupils as 2 pupils were absent that week. Within the 
final questionnaire no pupils felt referring to core targets prior to lessons was unhelpful, but 
not all pupil always found it helpful. 44% of pupils only thought referring to it before lessons 
was sometimes helpful, suggesting that there was room to improve how the class used the 
core writing targets during their work. Most pupils offered suggestions about how to improve 
the use of core targets in class with only 6 pupils leaving this part blank. The most popular 
suggestion was to display the targets in class. They are already on display in class. This 
shows that pupils are not engaging with the display and an alternative one could be created, 
in partnership with them, to ensure it is valuable support during lessons.  
 
Conclusions  
The results show that daily referencing of core writing targets can have an impact on correct 
use of these targets in pupils’ work. However, within each core target pupil achievement 
varied greatly between pieces of writing and thus progress was hindered by dips. 
Observations of pupils during literacy lessons highlighted the inconsistency of pupils 
checking their work after completion and in doing so picking up on errors. I think to have a 
bigger, and more consistent impact, pupils need more guidance in checking work at the end 
of the lesson.  
 
 
Implications for Future Practice  
Moving forward, to improve consistency with the successful use of core writing targets, 
pupils need to be more actively engaged with them. Referring to them prior to literacy lessons 
was successful in keeping these targets fresh in their minds as they completed a task, but it 
did not extend to impactful assessment of their own work after completion. Outstanding 
Assessment for Learning in the Classroom highlights that ‘Self- and peer-assessment are 
defined as assessment as learning and, once fully embedded into teaching practices, can be 

Remembering to talk about it before lessons  1 

I can check my work when I am finished  1 



	

particularly effective in motivating pupils to move forward in their own learning.’ (Bartlett, J, 
2015:149-50) It would benefit pupils to engage in self and peer assessment whilst focusing on 
their core writing targets as a way of progressing their own learning and identifying correct 
use of these targets in their own work. This could be done through use of highlighters, which 
is already used in class as a form of teacher feedback, or through self or peer assessment slips 
attached to jotters. A more interactive display could also impact pupil engagement with the 
core writing targets. A display that offered pupils the chance to fix a sentence or piece of 
writing daily would be more individually engaging than a discussion at the start of each 
lesson. Pupils having control over what their focus targets should be would also increase 
engagement as some pupils in class were already confident and consistent with their use of 
the targets that were chosen for them. Building the Curriculum 5 (2011) states that learners 
do well when engaging with their learning and collaborating and reviewing their own 
progress. The pupils would have been more challenged if allowed to set their own targets, 
focusing on other core writing targets such as varied conjunctions that were less prevalent in 
their work. 
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