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Rationale
Formative assessment is defined as the use of strategies and approaches promoted by
educational professionals to acquire feedback from children which will then allow them to
modify and develop the learning in order to promote engagement during classroom lessons
(Black and William 1998). After a lengthy discussion, all group members collectively agreed
that self-assessment is an area that could be improved on for the children within our
classrooms. This was due to Scottish Policy highlighting formative and self-assessment as
key features that should be promoted in order to enhance children’s learning (Building the
Curriculum 3, 2008). All practitioners (primary and secondary) within the group felt strongly
that exit passes would be an effective use of self-assessment and were passionate about
implementing this strategy. Marzano (2012) states there are four different features of exit
passes, these are formative assessment, self-assessment, teacher evaluation and instructional
strategy evaluation. Within my own classroom I focussed on self-assessment. This was due to
my goal of raising attainment and achievement for all children which is underlined as a
demand that must be met for all teachers (Campbell et al, 2004).
Aims
This enquiries aim is to evaluate the use of exit passes as a form of self-assessment within a
classroom setting.
This enquiry will also show how accurately the children could self-asses and whether this led
to them having an increase in engagement with numeracy learning experiences.
Methodology
This practitioner enquiry was conducted over the course of 4 consecutive weeks. The focus
group selected for this enquiry were 26 children from a primary 3 class. All the children were
motivated and were encouraged to engage with the implementation of this resource. The exit
passes were used for Numeracy and Mathematics lessons. This was due to the amount of
mathematics lessons, as the induction of the exit passes was to inform whether the children
felt they were ready to move onto the next steps of their learning or whether they desired
more reinforcement. Children were encouraged to be honest as this would be a tool to the
show whether they felt comfortable with the pace of their learning journey. The exit passes
were setup virtually through the use of the promethean board, this allowed the children to
record their self-assessment efficiently. The children were presented with 3 emoji’s – (happy
– green, moderate – yellow, sad –red). The question would state “what did you think of
today’s lesson” the children were also verbally instructed that this meant “Do you think you
met the Learning Intention”. The children would line up at the promethean board and before
colleting their jackets they would be able to select what emoji best reflected their thoughts on
their learning. This was to help ensure the children would associate the exit passes as part of

their routine with Numeracy and Mathematics lessons allowing them to feel more
comfortable and record their self-assessment more accurately.
After the children had completed their self-assessment, a picture would then be taken of the
self-assessment and this information would then be stored on the class iPad. This process was
then repeated for 4 weeks. At the end of the 4 weeks the data would then be gathered and
analysed to show how effective the use of exit passes were in the classroom (see appendix).
Findings
As this was newly introduced to the children, it took them time to record their self-assessment
accurately. As the first time many children had recorded their Learning as red (see appendix
A). When questioned as to why they felt this way, the children’s answers reflected on their
work ethic. For example, a child has stated that they could have “worked harder” during the
lesson. Although this information was informative on how the children were able to selfassess their effort levels, the purpose of the exit passes were to provide an insight into how
the children coped with the learning intention.
During week 2 (see appendix B) a focus was provided for the children when recording their
self-assessment to relate it closely to the Learning Intention. Examples would be provided
using the success criteria to ensure the children understood the purpose of their selfassessment. This provided much more qualitative data. As after the children had completed
their exit pass, they were able to state why they had selected their emoji. This allowed for
more in depth dialogue on their work towards their learning intention as opposed to week 1.
As many children has stated they selected yellow because “it was hard to convert cm to mm”.
The information was recorded on the weekly evaluation and was then used to plan
responsively for the following week.
During week 3, the numeracy and mathematics lesson had been altered to allow for more
reinforcement in conversion. This was due to the children who had recorded their exit pass as
yellow and red stating they found this difficult. This shows that exit passes can be used as a
tool to close the attainment gap, as all children are provided with a tool to record their selfassessment on learning experiences.
After revisiting the lessons on conversion, the children again had the opportunity to record an
exit pass (see appendix C) that related to the same Learning Intention. The majority of the
children had recorded their exit pass as green and had stated upon walking out the classroom
that they felt more comfortable with converting. This had shown that the implementation of
exit passes allowed responsive planning to take place and helped eliminate any gaps that may
have existed for the children in this curricular area.
Week 4 featured a move onto a new E and O for mathematics and numeracy (MNU 1-11b).
The majority of the children felt very secure in their learning and had all mostly recorded
their learning as green. The 2 children in the classroom who had recorded their learning as

yellow were given more opportunities to reinforce their learning during time with ASNa.
This again highlighted how exit passes could be used to help raise attainment.
At the end of week 4 the children were able to vote on whether they felt the exit passes
helped them highlight how they felt with the intended learning. They were also asked to vote
for the exit pass system to remain in the classroom. 77 % (20 of 26) had voted that the exit
passes helped them share how they felt with the intended learning and 92 % (24 of26) of the
children wanted the exit pass system to remain in the classroom.
Conclusions
In conclusion, the use of the exit passes as a self-assessment strategy allowed the children to
take ownership of the pace of their learning. The children were able to record their exit pass
but also provide information as to why they had selected their emoji. This allowed for
responsive planning to take place and made the children much more comfortable and secure
in their understanding of the intended learning. This emphasised the importance of using selfassessment strategies as tools to improve attainment and achievement. This is further
highlighted in research as Andrade and Veltcheva, (2009) state that self-assessment strategies
have been known to result in the development achievement for children. This correlates with
my findings as I noticed an increase in attainment for the children. This was highlighted in
Week 3 (see Appendix B and C) as using the children’s self-assessment I was able to note
they needed some consolidation of the learning experiences. This greatly aided their
understanding of the learning experience and this was highlighted in the self-assessment.
The enquiry showed that the children engaged with the exit passes and also wanted the exit
pass system to remain in the classroom. This highlights that the children found this resource
beneficial and engaging and clearly want to share and discuss their learning through selfassessment. This resource has therefore been kept in the classroom and is still being used to
help plan responsively and raise attainment and achievement for all the children. The
resource has increased engagement with the learners as they enjoy completing the selfassessments and more importantly it has led to children becoming more independent in
reviewing their work and therefore helping raise attainment.
Implications for Future Practice
The use of exit passes as a self-assessment tool proved to be an effective strategy. However,
using the promethean board as a tool for the children to self-assess proved to be problematic.
During this enquiry I would regularly discuss and question the children on their reasoning
behind the self-assessment “What made you pick amber today?” This meant I could not
question every child and therefore did not receive a full detailed self-assessment from every
child.
A Paper copy could have been made available to allow the children to record more in depth
information as to how they have coped with the intended learning. This would then allow for
more evidence to be collated and then used to further plan responsively. The children who
most benefited from this style of exit pass were the children who have difficulties scribing. In

order to appropriately differentiate for all children, the resource could have been modified to
ensure a written box was only available for the children who would be able to record a
response.
This enquiry has led to the classroom ethos promoting more forms of self-assessment but also
forms of peer-assessment. It is clear from the results of the vote that the children enjoy
recording their thoughts on their learning and this will now continue to ensure the classroom
is being fully utilised in order to be a purposeful learning environment.
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