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Rationale 
This Practitioner Enquiry takes inspiration from Inside the Black Box (Black & Wiliam, 
1998), which evaluates the importance of highlighting the next steps of learning that are 
likely to enhance learning and achievement through effective feedback from AifL techniques 
used in the classroom. As this is a wide subject area, the implementation of Exit Passes as a 
classroom tool to gauge pupils’ understanding and next steps is the primary focus, where the 
effectiveness of learning and teaching approaches are reflected upon in order to set aims and 
targets for future lessons. This Enquiry was chosen to help the practitioner assess learners’ 
progress in the classroom and, in moving forward, to tailor lessons based on feedback given 
from pupils themselves.  
 
Aims 
The aim of the Enquiry was to evaluate whether Exit Passes are an effective tool in both 
informing teachers of learners’ progress and in encouraging young people to be active in self-
assessment. The practitioner wanted to develop pupils’ abilities to reflect on their individual 
progress, and highlight areas of strength and development – be it curricular or behavioural – 
through Exit Passes to ensure future lessons are planned around learners’ specific needs thus 
accessible for all members of the classroom.  
 
Methodology 
The Enquiry was conducted with a mixed-ability BGE class of 18 pupils (10 boys and 8 girls) 
from the S3 cohort over a period of four weeks, where the class had a total of twelve 50-
minute periods in French. During the study, lessons were conducted as usual for pupils, with 
LIs and SC shared at the beginning of each lesson to set aims and desired outcomes for all 
learners, which were referred to throughout the lesson. After revisiting the lesson’s LIs and 
SC in the plenary activity in the final ten minutes of the period, pupils were given a billet de 
sortie (‘Exit Pass’: a small printed resource – Appendix I) and instructed to write an example 
of something they had learnt, an example of something they were successful in executing and 
one aspect that required improvement (Appendix II). This sense of open criteria was chosen 
to encourage pupils to reflect on all aspects of learning in the classroom, so their responses 
were not simply tied to the content covered that period. The Exit Passes were then collected 
at the door at the end of each period when pupils were dismissed. The routinely occurring 
data that was collected helped to plan forthcoming lessons and tailored activities to suit 
specific requirements outlined by learners. 
 
Findings 
The study’s findings were gathered from post-lesson evaluations in the form of Exit Passes 
and filed in dated plastic wallets to keep a record of pupils’ progress Enquiry. As this 
Practitioner Enquiry was undertaken in a short period, it is felt that there was not enough time 
to conduct a study with concrete results. The findings below are based on observations of 
how pupils appeared to benefit from the approaches employed using Exit Passes to recognise 
areas of strength and development reported by learners. 
 
Sharing LIs and SC with pupils helped support learning and develop their reflections that 
were noted on Exit Passes as clear expectations regarding ability – and on occasion, 
behaviour – were set at the beginning of each lesson and referred to throughout. By having a 



clear view of learning aims and a context to what was being taught, it was felt that the SC 
displayed (Appendix III) – presented as a checklist – supported pupils in assessing their 
progress when instructed to complete Exit Passes at the end of the period (Hayward & 
Spencer, 2010; Wanner & Palmer, 2018). As a result, the role of the teacher was active in 
communicating effectively with learners and providing a ‘purposeful learning environment’ 
(SfR 3.2.1) where pupils are encouraged to ask for help where required. This awareness of 
strengths and areas for development allowed personal targets to be set by learners. 
 
Furthermore, feedback taken from Exit Passes changed a series of lessons during the study: 
60% of pupils had expressed the need for development in their pronunciation and listening 
skills in French, which prompted the creation of an interactive speaking period. The class was 
introduced to a new and competitive speaking game that they enjoyed as well as undertaking 
a survey roleplay to develop their listening and writing skills on top of consolidating the 
vocabulary being studied at the time. Exit Passes were used again for this lesson to determine 
whether the interactive activities had had an impact on progress and confidence: 92% of all 
responses identified an improvement in speaking and listening skills, with the remaining 
passes highlighting pronunciation as an area for development: 

‘I am now confident in my vocabulary. Today I accurately pronounced details about my 
holiday. I need to improve on speaking out more frequently.’ 
‘I learned more pronunciation. I [did] well at listening to information. I need to improve 
on my vocab and confidence.’ 
‘Something I learnt was speaking in French. One thing I [did] well was pronunciation. 
One thing to improve on is listening more.’ 

These lessons were particularly beneficial to the study as an active role in the improvement of 
pupils’ learning was felt, through the identification of areas of strength and development via 
pupil feedback in order to adapt subsequent lessons. In addition, with Exit Passes, pupils 
were shown how to reflect on their learning to help them become more responsible for their 
personal development in the French classroom, as the passes were used as a tool for setting 
individual targets. 
 
Also, although pupils mostly related to curricular content for the first two statements on the 
Exit Pass, several developments tended to focus on personal targets such as behavioural 
issues, such as: 

‘One thing I need to improve on is staying focused.’ 
‘I will improve on my timekeeping to class after break.’ 
‘I will work on not distracting others.’ 

This was particularly significant in the introduction of a Social Intention alongside an LI was 
required as a reminder of appropriate behaviour for some members of the class, which shows 
that effectively sharing goals and expectations can have a positive impact on pupils’ learning 
and personal needs due to reflection encouraged by dialogue.  
 
Conclusions  
In conclusion, upon evaluating the findings from the Practitioner Enquiry undertaken, it is 
felt that the implementation of Exit Passes in the classroom was effective, primarily, in 
informing the teacher of learners’ progress and in encouraging pupils to be more aware of 
their development (be it curricular or behavioural). As a result, with the help of LIs and SC, 
Exit Passes provided young people the opportunity to reflect on progress made and identify 
next steps in the form of written feedback, acknowledged by the practitioner when planning 
subsequent lessons to ensure the subject taught is accessible to all learners.  



From data collected during the period of research, LIs and SC were perceived to have an 
important role in making pupils more aware of their progress, as frequent referrals to the 
lesson aims and expectations made by the class teacher provided pupils with more scope on 
what they had learnt and what, if relevant, required improvement. This notion is supported by 
pupil comments shared on Exit Passes regarding curricular and/ or behavioural progress and 
setting targets for improvement, such as the examples provided above.  
 
Implications for Future Practice 
The research undertaken highlighted that Exit Passes – like similar AifL strategies – allow 
teachers to further identify strengths and areas for development in their practice in order to 
support pupils’ learning in the classroom. The evidence collected (albeit mostly observations 
taken from personal views and pupil feedback written on Exit Passes) has allowed progress to 
be seen in teacher development, such as creating a safe learning environment where pupils 
lead their own learning. Knowledge learnt from this Practitioner Enquiry will support the 
sharing of goals and expectations in future lessons to improve practice and the learning of 
young people (Black & Wiliam, 1998; Jones, 2005). 
The method of Exit Passes could be implemented in other BGE classes. The technique could 
be amended to be used at key stages of language learning, such as: upon the introduction of a 
new vocabulary topic or grammar rule; as a ‘checkpoint’ once the new material has been 
practiced in a number of lessons; and finally at the end of the series of lessons to identify 
individual and/ or collective strengths and next steps. Moreover, Exit Passes may be 
presented as printed resources like in this study, or as comments in jotters or even Post-It 
notes that are used to create a visual display of progress for learners. With whatever method 
chosen, incorporating Exit Passes regularly into lessons can provide practitioners with 
routinely occurring feedback that helps to plan tailor-made lessons which meet learners’ 
needs, thus increasing levels of engagement, motivation and, consequently, achievement of 
all in the classroom.   
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Appendices 
Appendix I: Copy of Exit Pass used in the study (For French Immersion, 2016). 



 
Appendix II: Exit Pass criteria. 

 
Appendix III: One lesson’s LI and SC PowerPoint slide used in the plenary to support pupils 
in Exit Pass reflections. 
 

 


