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Rationale  
For the purpose of this Practitioner Enquiry I will explore the idea of promoting learner 
conversations as a method of peer assessment through the question “What happens when 
learning conversations are introduced as peer assessment in the classroom?”. This area was of 
particular interest to the group due to those teaching in the secondary sector participating in 
teacher led learner conversations, thus leading the practitioners to think about introducing 
peer learning conversations into the classroom. This was an interesting suggestion and was 
well received by those in the primary sector as we are encouraging peer assessment as a 
method of formative assessment. The Scottish Government (2008) state in their document 
Building the Curriculum 3: A framework for learning and teaching, that methods of 
assessment should be designed to reflect the variety of ways that different pupils progress in 
order to motivate and encourage learning. This should provide support to all learners and 
inspire pupils to reflect on their own learning through self and peer assessment. Studies 
provide evidence that suggests providing learners with feedback as well as the opportunity to 
self-reflect and evaluate it an important aspect of learning (Quinton & Smallbone, 2010). 
Promoting the increase of attainment of all pupils is a top priority for the Scottish 
Government, therefore it is beneficial to the everyday learning and teaching in the classroom. 
Peer assessment is vital in the classroom as it not only has benefits for those receiving the 
feedback but also has a positive effect on those providing the feedback (William, D 2018). 
This occurs as the pupils internalise the success criteria when constructing feedback for their 
peers, this results in increased attainment from the child marking, as they are able to apply the 
knowledge gained to their own work in the future. Black and William (1998) detailed the 
benefits of peer assessment stating that pupils who received good quality feedback on their 
work have an increased sense of responsibility over their learning, which in turn promotes 
learning and teaching. During this enquiry I, as a practitioner, engaged with the children in 
conversations about their learning and encouraged them to converse with a partner about their 
read to write tasks as a form of peer assessment. This is an area that I as a newly qualified 
teacher would like to explore further, in relation to my classroom and to promote professional 
development in this area. 

Aims  
The aim of this enquiry was to evaluate if pupils were able to use peer learning conversations 
to assess each other’s work, and did the children see the value in introducing peer learning 
conversations as a method of peer assessment. 
 
Methodology  



	

This was a small-scale enquiry, taking place over a period of four weeks in a primary five 
classroom with a class size of twenty eight. Pupils were invited to participate in peer learning 
conversations where they would take part in a discussion based on their achievement of core 
targets, learning intention and success criteria from their read to write tasks completed during 
their literacy time. Throughout the enquiry pupils participated in learning conversations with 
their shoulder partner where they discussed their areas of success and areas for development 
that were specific to the task they completed. It was decided by the practitioners carrying out 
this enquiry that we would collect three different types of evidence and that these would also 
be differentiated between, early level primary, first and second level primary and secondary. 
The data collected is as follows: Teacher observation of the discussions, peer learning 
conversation written feedback and voice recordings of the children discussing their learning, 
successes and next steps/areas to improve on. 
 
Teacher Observation  
I closely observed the children carrying out their peer learning conversations at the end of 
their read to write task as a way of assessing each other’s work (see appendix A). Listening to 
the pupils provide each other with real time feedback and witnessing conversations flourish 
between partners as they discussed their areas of strength/areas to improve on. Each week I 
observed a different pair participating in their learning conversations, allowing a wider range 
of information and data to be gathered as the pairs ranged in ability. Carrying out 
observations allowed me as a practitioner to witness first hand how the children engage with 
each other and how they engage with peer assessment in a verbal context. 
 
Peer learning conversations (voice recordings) 
As a group we decided that recording the children taking part in their learning conversations 
would allow for the children to encourage the children to be accountable for their 
contributions to the learning conversations (see appendix B for transcript). This was also 
chosen as a method as we felt that through using voice recordings data gathered would be 
accurate and valid as it could not be altered and children’s views would be precisely 
represented. 
 
Peer learning conversations (written) 
Before participating in their peer learning conversations the children were invited to complete 
a small log of their learning where they noted their task and their learning intention. They 
then completed two small boxes in which they stated something they thought they did well 
and something they need to work on in relation to their task completed. The peer learning 
conversations then took place and the children, after assessing each other’s work verbally 
would complete the sections on their partners sheet: something you did well and suggestions 
for improvement (see appendix C).   
 
Findings  
Teacher Observation 
 Through the use of teacher observation it was clear that the children were nervous and 
unsure when they were first completing their peer learning conversation (see appendix A). 
The children expressed their uncertainty to me and looked for reassurance when providing 



	

each other with feedback. At times it proved difficult not to interject and remind the children 
that the feedback provided should be task specific and relate to their learning intention and 
success criteria outlined at the beginning of the lesson. The children provided each other with 
mostly positive feedback and expressed that they found it difficult to suggest areas for their 
partner to improve on, as they didn’t want to be mean or to hurt their feelings. As the enquiry 
progressed the children showed signs of becoming slightly more confident in providing 
verbal feedback and suggesting next steps for their peers that were relevant to the task. 
 
Peer learning conversations (voice recordings) 
The children were as stated previously, apprehensive about being recorded discussing 
progress and targets with their peers. As a result of this the verbal feedback and conversations 
they took part in consisted of commenting on each others handwriting and presentation and 
for the most part were not linked specifically to their task, learning intention or success 
criteria (see appendix B). The children were confident in sharing where their partner was 
successful, however were cautious when discussing areas for improvement. Using voice 
recordings allowed for myself as a practitioner to review, assess and evaluate the data 
gathered. 
 
Peer learning conversations (written) 
As discussed earlier the children were asked to complete a small written exercise during this 
process before they participated in their peer learning conversations where they carried out a 
self-assessment. The children provided themselves with feedback that was more task specific 
and their next steps were accurate and constructive (see appendix C). The children were 
asked to complete a section on their partner’s sheet after their learning conversation where 
they were to write the feedback down that they had given their peer. At times the children 
were altering their comments and when asked why they did this I was provided with the 
answer that they felt more comfortable being honest writing down their suggestions for 
improvement rather than verbally telling their partner face to face, which was interesting. 
 
Conclusions  
To conclude, the children were able to use peer learning conversations in the classroom to an 
extent. To effectively use peer learning conversations in the primary classroom would require 
practice and for the children to be led through the process more with the class teacher 
providing a framework for conversations, for the children to follow. The children found the 
introduction of peer learning conversations in the classroom to be positive and enjoyed 
reading and assessing the work of their peers. As a result of this enquiry we are incorporating 
peer learning conversations into our methods of assessment and have created a display to use 
in the classroom providing a structure or checklist of conversation points to use. 
 
Implications for Future Practice  
It should be taken into consideration that this enquiry was carried out on a small scale with a 
class of 28 primary five pupils over a four week period, thus any implications will also be 
small scale. It would be beneficial for this enquiry to have ran for a longer period of time to 
allow for more investigation of the effectiveness of using peer learning conversations in the 
classroom and to examine in further detail if pupils found peer learning conversations to be 
beneficial. The findings suggest that peer learning conversations would be best suited to those 



	

in the upper primary school or secondary school. The reasoning behind this is that older 
children are more capable of providing each other with task specific, appropriate feedback 
that allows for progression through next steps and can be applied to and used in other areas of 
the curriculum. 
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Appendix A – Teacher observation. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix B – Transcript of voice recording. 
 



	

Child M: A, I liked how you used your best handwriting and you spaced out your work 
beautifully and she has backed up her points with evidence. 
Child A: Thanks M. I think you have amazing handwriting and is amazing at doing spider 
diagrams. She also is good at spacing her work out too. 
Teacher: Can you share your next steps or targets for your partner? 
Child M: A, I think that next time you could write the same using lovely handwriting and you 
could maybe add in page numbers for your points of evidence. 
Child A: M, I think that next time you could try to maybe do the same as you did this time 
and you could also put in page numbers. 
Child M: This is really awkard. 
Teacher: Why do you find it awkard? 
Child M: I don’t want to say anything that will hurt A’s feelings because she is my friend and 
I don’t want her to think that I am being mean to her. 
Child A: Yeah you don’t want your friend to fall out with you if you say something bad about 
their work. 
 
Appendix C – Peer learning conversation written feedback. 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

  


