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Rationale 
 

This classroom-based practitioner enquiry focuses on the impact of peer learning 
conversations as a means of assessment. This will be carried out in a Primary 2/1 composite 
class with a particular focus on core writing targets. I believe this to be of particular 
importance as there are many values and benefits of peer assessment. Peer assessment can be 
defined as “co-operative improvement” (Pollard et al, 2014: P 367), when work is assessed 
amongst peers it can be discussed instantaneously and altered if need be. Peer assessment 
allows pupils to appreciate one another’s strengths and allows them to experience the true 
value that comes from another’s point of view. Children also become more autonomous when 
engaging with peer assessment as they will seek their peer’s advice and with an emphasis on 
this being a reciprocal process there is less fear of judgement (Pollard et al, 2014). Learning 
conversations also ensure that the feedback is instant meaning the pupils are more likely to 
engage with it as children are usually less likely to reflect upon past work by reading 
corrections in their jotters in my own experience. Vygotsky’s work on the Zone of Proximal 
Development emphasises the fact the pupils are more likely to develop and gain a deeper 
understanding when they interact with an adult or a more advanced peer (Jarvis, 2005). Pupil 
engagement was a key factor in measuring the success of this enquiry, the term engagement 
refers to the relationships between peers and also the relationship between a teacher and their 
pupils. It is generally used to define how involved learners are in a learning experience 
something which is greatly influenced by the classroom climate and ethos. It is the 
responsibility of a teacher to have a positive attitude and communicate clear expectations 
with the learners to create a successful and nurturing classroom climate which encourages 
and facilitates high levels of pupil engagement (McLean, 2003).		

	
I believe learning conversations for peer assessment are extremely important due to 

the current emphasis on learner autonomy and increased formative assessment in primary 
schools. I also chose to investigate this area as a result of my own professional curiosity after 
witnessing similar techniques being used in other classrooms. The grounds for my enquiry 
originated from some preliminary observations which I carried out in a Primary 2/1 
classroom and a few things instantly caught my attention: children either remained reserved 
when shown a peer’s work or completely over complimented it without providing any 
constructive criticism or targets. I also began to realise that the children didn’t necessarily 
reflect back and evaluate any next steps which I had suggested before starting a new piece of 
work which led to me often writing the same targets each week. To me this appeared to make 
the entire process of “Two Stars and One Wish” invalid as the teacher assessment which I 
was providing wasn’t being utilised to support their learning and development in a positive 
manner. I also believe that since these children are younger although I use visuals when 
correcting work or providing comments for some learners there may be an interpretation 
barrier there in terms of their ability to actually read the feedback I am giving them. 
 
Aims 

The aims of this classroom-based practitioner enquiry are as follows: 



• Are pupils able to use learner conversations for effective peer assessment? 
• Do pupils value the process of peer assessing through learner conversations? 

The reasoning behind these aims was the desire to find out if pupils can engage in meaningful 
dialogue relevant to their learning and whether or not they actually made use of the feedback 
that they received. 
 
Methodology 
 

There are several ethical implications which had to be considered during this enquiry 
and in any other form of practitioner research, not only surrounding the pupils and their 
involvement in the enquiry but regarding the class teacher and the effect that the enquiry will 
have on practice (Baumfield et al, 2013). When any type of research is being carried out 
within a school practitioners have legal requirements which they must meet, one key priority 
is that the enquiry has the best interests of the child at heart otherwise it would not be 
ethically appropriate to conduct such an investigation that would be detrimental to a child’s 
health or wellbeing (Murray, 1992). 

 
Some of the evidence which will be gathered from this enquiry will be in the form of 

qualitative data. Qualitative data in the context of action research or practitioner enquiry 
requires the acquisition and collection of information in the form of text, images or sound to 
be analysed (Guest et al, 2013). Gibbs (2007) agrees with this definition stating that 
qualitative data is deeply meaningful as the various strategies and techniques allow for 
variety, one of the key features of this type of data is that it cannot explicitly be counted or 
measured using mathematics. Qualitative data analysis involves the exploration of how things 
are structured, in entails the discovery of different roles, relationships and themes (Brown et 
al, 2009).	The methods which I have chosen to apply to this enquiry are conversation logs in 
the form of voice recordings and teacher observations, both of which have a variety of 
benefits and challenges associated with them. I selected voice recordings as working with 
infants this would be the most effective way for me to listen back to their conversations in 
order to evaluate but also so that the children could listen back to it again for reference. I 
have included a transcript from the voice recording of children A and B as appendix 1. I also 
decided to carry out teacher observations with a focus on one pair per week, the allowed me 
experience their interactions first hand, I could evaluate their body language and gage 
whether they were effectively reading over their peer’s work making reference to the core 
writing targets displayed on the literacy wall. I have included a record of teacher observation 
on children A and B as appendix 2. 

 
I also gathered some quantitative data in the form of pupil feedback questionnaires. 

Many studies incorporate quantitative data collection methods as these methods often provide 
clear numerical evidence which can be statistically analysed (Trawick-Smith, 2014). 
Trawick-Smith (2014) also states the quantitative data is used so extensively in so many 
research projects due to its ability to provide accurate and reliable results. I created pupil 
feedback questionnaires to gain an insight into how the children found the process of learning 
conversations for peer assessment. I wanted to find out if their partner had told them 
something that they had done well, something that they could do next time and whether or 
not they will use the feedback to improve their work next time. I also asked them to rate the 
helpfulness of the process asking them to choose between super helpful, a little bit helpful, 
unsure, not really helpful and unhelpful. I have included a copy of Child A and Child B’s 
feedback sheets as appendix 3. 
 



Findings 
 
 Almost all pupils engaged in peer conversations and certainly attempted to keep the 
topic of conversation specific to the learning, however there were a few more introverted 
individuals who weren’t keen on the idea and became shy and reluctant to engage at all when 
the intervention was initially introduced. From my teacher observations and voice recordings 
of the pupil’s conversations I found that the learners would instantly provide their peers with 
a compliment not specific to the task or their core writing targets. Children were actually 
looking at their peer and providing positive feedback without looking at the jotter sometimes 
and once prompted to look over the other pupils work in search of core writing targets being 
met, they still struggled to provide a constructive comment. The children in my class required 
constant prompting at each stage, in most cases I had to ask them to search for each core 
writing target at a time. They also had to be asked to provide a next step or target for their 
peer, they appeared to find this quite uncomfortable.  
 
 With regards to the pupil feedback questions from the weekly samples of evidence 
which I gathered (from 8 pupils, 2 per week) 100% of them stated that their partner told them 
something that they did well while a lesser 75% said that their partner gave them a target to 
work on for next time. This told me that the children were more comfortable providing 
positive feedback and more reluctant to provide developmental comments which identify 
next steps. Identifying the next steps of course is key in ensuring feedback is effective 
otherwise the children wouldn’t have a target to work on or know what element of their work 
requires improvement. When asked whether or not the children would try to use the feedback 
given to them by a peer to develop their writing next time only 50% of those who received a 
target stated that they would be willing to take the comments on board and try to make the 
suggested changes in their next piece of work. I found this quite surprising as nobody 
appeared to take offense or become upset during the process of the learning conversations yet 
50% were reluctant to try and achieve the next steps identified by their peers. The children 
were also asked to give an overall rating of the process and whether they found learning 
conversations for peer assessment to be of value: 5/8 pupils chose super helpful, 1/8 chose a 
little helpful and 2/8 said that they were unsure what they thought. These results didn’t seem 
reflective of the desire to fulfil their peers suggested areas for development but this could 
have been due to the children enjoying the positive feedback and engaging in peer mediation. 
  
Conclusions 
 
 In conclusion I do believe that learning conversations for peer assessment hold a place 
of value in the classroom however I found that it wasn’t always completely effective nor was 
it independent of teacher guidance and support. Children are keen to complement their peers 
work and provide positive feedback but are more reserved when it comes to identifying 
targets or receiving next steps for development. I also found in the infant classroom that some 
learners easily lost focus and their conversations would go off topic deeming the process 
ineffective in those cases. 
 
Implications for Future Practice 
 
 I definitely believe that using learning conversations in the classroom for peer 
assessment are very valuable however I think that they would be more effective in a senior 
class. I would be keen to implement an intervention like this with older pupils in the primary 
school and compare the results. I don’t think I would necessarily use learner conversations 



for peer assessment in another Primary 2/1 class I think something more prescriptive would 
support them in the process of peer assessment more such as checklists. However, there were 
some non-academic gains, over the weeks as the children became more familiar with this 
practice, they grew to enjoy viewing their peers work and receiving compliments whether in 
line with core writing targets or not seemed to really boost morale. Although I am a firm 
believer in socio-constructivist theory my reasoning for withholding learner conversations as 
a means of peer assessment until the senior phase in future is due to the poor results and 
ineffectiveness of the learner conversations carried out by my infant class in terms of 
constructive academic feedback. Without constant support and prompting from myself my 
learners were unable to provide relevant comments in line with their core writing targets 
either in terms of things that were done well or areas for development. 
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Appendix 1 
 
Voice Recording Transcript 
 
Child A and Child B 
Week 1 Data Collection 
29th January 2020 
12.05pm 
 
Child A: B you’ve got good finger spaces and your writing is small, it’s on the line a wee bit 
but it’s still good and that’s all. 
Child B: Your work is a bit off the lines and it’s a little bit small then a little bit big and its 
great work nothing else. 
Teacher to Child A: What do you think that Child B could do better the next time? Could 
you give her a target? 
Child A: Small writing. 
Teacher to Child B: What do you think that Child A could do better the next time? Could 
you think of a target for him? 
Child B: A little bit smaller writing. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix 2 
 
Record of Teacher Observation  
 
Child A and Child B 
Week 1 Data Collection 
29th January 2020 
12.05pm 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix 3 
 
Pupil Feedback Sheet 
 
Child A and Child B 
Week 1 Data Collection 
29th January 2020 
12.10pm 
 
 


