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Rationale 

In recent years, the remit of classroom teachers has changed.  The job of a teacher is no 
longer to simply build on the knowledge of learners but to help them develop the skills and 
attributes they need to flourish in life.  Two of the main capacities expressed by Curriculum 
for Excellence (CfE) are to develop learners into ‘confident individuals’ and ‘effective 
contributors’.  Further, in accordance with the Standard for Registration (SfR) 3.1.5, teachers 
are required to ‘establish a culture where learners meaningfully participate in decisions 
related to their learning’.  This is a long standing theory that stems back to Vygotskys’ 
philosophy of socio constructivism.  Vygotsky stated that knowledge is something that is co-
constructed and that individuals learn best from one another (Vygotsky, 1978).  
Communication and interpersonal skills are key in achieving this. 

This being the case, I decided to introduce peer learner conversations in the classroom.  As 
art can be seen as subjective, I have often struggled to encourage meaningful, accurate 
reflection from learners.  These conversations were introduced with the aim to give learners 
more responsibility for their own learning and to promote a deeper thought process whilst 
helping pupils to learn from each other.  The conversations were used as a form of peer-
assessment.  Peer assessment is widely seen to be a valuable teaching tool as ‘students often 
communicate more effectively with one another than the teacher does’ (Leahy et al. 2005).  
Leahy et al go on to state that learners are more engaged when conversing with one another 
and that they both benefit from the process.   

Despite the abundance of research on the positive impact of peer assessment, the majority of 
classrooms are still largely teacher led.  To assure effective peer conversations, the correct 
scaffolding must be put in place.  Learners require a clear structure along with well-defined 
intentions and criteria in order for peer assessment to be meaningful and benefit both parties. 

      

Aims 

The aim of this enquiry is to begin to explore the impact peer learner conversations can have 
in the classroom.  This will be split into three main parts; value, confidence and 
communication. 

• Value – For peer-assessment to have an impact on learning, the feedback given must 
have value.  This enquiry aims to find out if learners are assessing each other fairly 
and accurately. 



• Confidence – Many young people struggle to articulate themselves, especially in 
subject specific vocabulary.  By partaking in learning conversations I hope that pupils 
build confidence in talking about their own work and the work of others. 

• Communication – This enquiry aims to evaluate the impact peer-assessment can have 
on simple interpersonal skills such as taking turns at listening and accepting 
constructive feedback. 

 

Methodology 

This practitioner enquiry was conducted over a four week period with S2 and S3 learners 
working on different projects in art and design.  Both classes carried out two learner 
conversations, one near the start of a piece of work and one at the end.  This model was used 
as it allowed learners to reflect on their work and get feedback at an early stage, giving them 
time to work on their development needs.  Learners then had the opportunity to revisit the 
piece of work and evaluate whether they had acted upon the feedback given and if they had 
improved.  Due to the nature of the enquiry, all evidence was qualitative and three sources 
were used; conversation logs, teacher observation and learner feedback. 

Conversation Logs 

The first source was pupil conversation logs (appendix 1).  These were in the form of a 
worksheet and were made very simple for learners so that they could be filled out as 
efficiently as possible.     

Teacher Observation 

Each week one pair were chosen to be closely monitored throughout their learner 
conversation.  This allowed a more detailed view of how learners were interacting with each 
other and helped to analyse factors that were not included on the sheet.  To ensure the 
enquiry factored in all learners, a different pair were monitored each time. 

Learner Feedback 

The third source was learner feedback.  This was included in the same worksheet used as the 
conversation log (appendix 2).  This source was used to help measure the value of the 
exercise and gain an overall view of how helpful learners had found the task.  

It is also important to consider that before learner conversations took place, clear success 
criteria were shared and discussed in depth with the classes involved. 

  

Findings 

Firstly, although I have found this study informative, it is important to acknowledge the 
limitations that have existed whilst gathering data for this enquiry. This enquiry was 
conducted over a four-week period, which is an extremely short period of time to collate any 
solid data.  It is also important to appreciate that this enquiry only considered S2 and S3 



pupils, meaning that the results do not reflect the impact of learning conversations on pupils 
of all ages.  These factors result in it being unreasonable to expect any vast amount of 
meaningful data to amount from the study.  However, by analysing my data alongside other 
literature on the topic I can articulate the probable effects. 

Learners initially showed enthusiasm towards the task and it was clear through observation 
that pupils enjoy working with one another.  In analysing the conversation logs it was 
discovered that the majority of learners carried out the task effectively, giving sensible, 
achievable feedback which stemmed from the criteria given.  Many learners were able to 
identify real strengths which linked closely with the task and focused on skills.  The pair 
monitored in week three identified ‘good media handling – the paint is the right consistency 
and blended well and your brushstrokes create form’.  This is an insightful comment which 
focuses clearly on the criteria for the piece of work.  Another learner logged that their peer 
stated that they should ‘work on tonal range and push for really dark shadows and add in 
white highlights to help give form’.  This is sound advice which again, focuses on the skills 
the class were trying to develop through this piece of work. 

However, some conversation logs displayed fairly basic feedback.  Despite class discussion 
surrounding clear success criteria and how to give specific, helpful feedback, some learners 
still made generic points which would be of little help to their peers learning.  Specifically in 
art and design, a subject in which the ‘right’ answer can be fairly ambiguous, learners 
struggled to pin point success and areas for development in their peers work.  Some pupils 
shared simplistic points such as ‘your painting looks good’ and ‘I like the colours’.  Most of 
these simplistic responses were gathered in the first learner conversation and many learners 
had improved their replies the second time the task was completed.  This highlights the 
importance of consistency and practice when introducing peer assessment to the classroom.      

Out of the thirty-eight young people involved in the study, the vast majority stated in their 
feedback that they found the task ‘very helpful’ or ‘helpful’.  Twelve pupils selected ‘very 
helpful’, eighteen stated ‘helpful’, five ‘not sure’ and only three said they found the exercise 
‘unhelpful’.  This feedback shows the value of the exercise.  Statements of those who 
selected ‘very helpful’ display common themes of ‘working together to improve’ and 
‘someone else spotting things you can’t yourself’.  This highlights an ethos of team work and 
also shows that many learners want to and believe they can improve.  Amongst those who 
selected ‘not sure’ or ‘unhelpful’ responses suggested low self-esteem and a fixed mind set.  
One learner wrote that the task ‘highlighted my mistakes which I already knew and have tried 
to fix.’ and another stated that the work was already the best they could do.    

 

Conclusion 

Although peer assessment has been proven to have a positive impact on learning in much 
literature, through conducting this study I have found that in order for it to be effective, 
pupils need a clear set of criteria and a set structure to the learning conversations.  Overall, 
learners displayed good communication and interpersonal skills and were able to listen and 
receive constructive feedback from peers.  The vast majority of feedback given was sensible 



and helpful for pupils and their confidence in giving said feedback appeared to grow, even in 
the short time scale of this enquiry. 

 

Implications for Future Practice 

Due to the short space of time allowed for this enquiry, each class only took part in a peer 
learner conversation twice.  This gave little time for learners to learn and improve at the 
process.  I am confident that if peer-assessment was introduced to classes consistently, pupils 
would further develop the ability to reflect on learning and take responsibility for their 
progress.  Even in the limited time available, I saw an improvement in learners ability to 
communicate with one another regarding their work with many showing the potential to 
progress much further with this skill.  Following this enquiry, learners will continue to 
partake in regular peer conversations throughout the year.  This continuity will further 
improve the already successful exercise and have a positive impact on learning and teaching 
in my classroom.    
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Appendix 1 

 

Peer Learner Conversation Log   My Name: 

Feedback from: 

 

Task (what piece of work are you 
discussing?) 

What will make my work successful? (SC) 

 

I think something I have done 
well is… 

Something I think you have 
done well is… 

I think something I need to 
work on is… 

Something I think you can 
improve is… 



Appendix 2 

 

Following this conversation I will… 

 

 

 

How helpful have you found this task? 

      Very helpful  Helpful             Not Sure             Unhelpful 

 

 



Why have you circled the answer you have?  Your feedback is very much appreciated! 

 


