
 
Chloe Littlejohn, Group 2B: What happens when a Social Learning Intention is 
introduced into the classroom? 
 
Rationale  
 
Developing our young people to be Successful Learners, Confident Individuals, Responsible 
Citizens and Effective Contributors are the four main capacities stated within the Curriculum 
for Excellence (Scottish Government, 2020). Teachers have the responsibility to assist pupils 
in achieving these capacities, promoting their lifelong learning and ensuring they are learning 
within a supportive, nurturing environment. This enquiry arose through concerns that social 
skills and confidence levels were lacking in particular S1 pupils, through many not being 
keen on participating in activities such as group work and answering verbally in front of their 
peers.   
 
Research implies that young people prefer their phones rather than actual human beings, 
suggesting social interaction tends to occur through electronic devices rather than face to face 
(Twenge, 2017). Additionally, Elksnin (1998) suggests young people who are unable to 
develop strong, appropriate social skills have a lower probability of behaving responsibly 
within a school setting and tend to achieve less than those with adequate social skills. 
Therefore, this enquiry was deemed suitable through Shih (2000) further suggesting that 
providing young people with goals, such as social goals, can result in a boost in pupils 
engagement and productivity, ultimately increasing their self-efficacy and success.   
 
Aim 
 
The aim of this investigation was to introduce a Social Learning Intention, into the 
classroom, over a series of lessons. The Social Learning Intention specifically focussed on a 
cluster of social skills including Talking, Listening and Kindness. 
 
Methodology  
 
An S1 class with a range of abilities, socially and educationally, were chosen for this 
practitioner enquiry, which was carried out over a four-week period.  
 
At the beginning of the enquiry pupils were informed that a Social Learning Intention would 
be introduced at the beginning of each lesson, along with their usual Learning Intention. The 
importance of the Social Learning Intention was emphasised. The pupils were informed that 
each week they would focus on a particular social skill.  
 

- Week 1: Talking 
- Week 2: Listening  
- Week 3: Kindness 
- Week 4: Talking, Listening and Kindness 

 
A discussion took place with pupils where two main questions were discussed: 
 

- What are Social Skills? 
- Why are Social Skills important in learning and their daily life? 



In order to assess and provide evidence of the pupil’s progress a simple social learning log 
was created, shown in figure 1. This allowed pupils to self-assess and keep track of their own 
progress. The social learning log had a key where pupils chose their own colours for their 
social skill ratings.  
 
There were 3 ratings: 

- I did well  
- I could have done better  
- I didn’t do well 

 
The pupils were continually encouraged to be mindful of their social goals and used the 
Social Learning Success Criteria to assess and rate how they were progressing towards their 
social goals at the end of each period.  
 

 
 
Figure 1: Displaying the pupils Social Learning Log which was used throughout the 
practitioner enquiry. A key with the 3 different ratings can be seen along with each section 
for Listening, Talking and Kindness. The circles 1-5 were coloured in at the end of each 
period corresponding to their key. This allowed for self-assessment.  
 
After discussing social skills pupils were asked to rate themselves on where they believed 
their current Listening, Talking and Kindness skills were, by colouring in circle 1 in each 
section of their Social Learning Log. This was used as a control.  
 
 
 
 
After each lesson pupils’ coloured in a circle to rate themselves for the particular social skill 
involved with that lesson. Additionally, at the end of each week pupils were asked to reflect 



on how they think they had progressed with the focussed social skill and record their opinion 
on the back of their worksheet as further evidence. Each week the teacher also recorded their 
opinion on how the class had responded and progressed with the particular social skill.  
 
Therefore, by the end of week 3 only circle 5 was remaining in each section and each pupil 
had commented on their progress for Talking, Listening and Kindness. Week 4 consisted of 
pupils’ bringing together everything they had learned over the last 3 weeks. At the end of 
week 4 pupils rated themselves for the final time by colouring in circle 5 in each section. 
 
Findings  
 
The findings for the initial ratings activity where pupils rated their current talking, listening 
and kindness social skills was completed by 18 pupils. The results showed only 11% rated 
themselves the highest rating for listening, 17% the highest rating for talking and 22% the 
highest rating for kindness. This suggested that pupils were aware that their social skills 
could be improved and when asked all pupils were committed to further enhancing and 
building on their current social skills. 

After implementing the Social Learning Intentions over a 4-week period, where Success 
Criteria within each lesson was shown, feedback from pupils’ ratings were collated and the 
results were as follows:  

Social 
Skill  

Pupils who 
increased (%) 

Pupils who remained the 
same (%) 

Pupils who 
decreased (%) 

Talking  72 28 0 

Listening  67 22 11 

Kindness 61 33 6 

Table 1: Displays the findings collected from 18 pupils social learning log where they 
rated their social skills: Talking, Listening and Kindness. From their responses it was 
calculated which pupils increased over the 4-week period, which decreased, and which 
remained the same and showed no improvement or deterioration.  
 
The findings from table 1 conveys that the majority of pupils within the class showed an 
improvement within all 3 social skills. This was a promising result and when their reflection 
comments were analysed many pupils stated that they were trying harder and focussing more 
in order to maintain their high rating as they didn’t want to slip and give themselves a lower 
rating. Several pupils stated it “helped” their social skills and was a “worthwhile” activity. 
 
Table 1 also highlights that several pupils remained the same for all 3 social skills over the 
enquiry. This was expected as many of these pupils initially rated themselves at the highest 
level for each skill and maintained their high standards over the four-week period.  
 
Unfortunately, some pupils Listening, and Kindness skills decreased over the enquiry, shown 
by Table 1. However, when reading their reflective comments on the back of their social 
learning log they used words such as “pointless”, “boring” and “didn’t help” to describe their 
experience. This suggests that after being initially invested in the enquiry these particular 



pupils lost interest and were not fully invested by week 2, 3 and 4. Interestingly, no pupils 
decreased in the social skill of talking which took place during week 1. 
 
The teacher also kept a log of how they felt the pupils responded to the Social Learning 
Intention. A continuing theme throughout the enquiry was some pupils were over generous in 
rating themselves. This suggests that more time should have been spent on the Success 
Criteria, emphasising to pupils which ratings category they fell into through providing 
examples. During week 2, when the focussed social skill was listening, the class had to be 
continually reminded to not speak when someone else was talking as this was not displaying 
the skill of listening. However, by the 4th week many pupils were aware of this and listened 
to their peers’ answers during discussions, which also displayed their kindness. Several 
pupils who had previously never participated in class discussions made small verbal inputs 
which further built on their talking skills. These moments were praised which provided a 
boost in confidence for certain pupils. 
 
Conclusions  

In conclusion, when a Social Learning Intention is introduced into the classroom over a four-
week period with an S1 class comprising of 18 pupils, the findings which were collated and 
then analysed would suggest that implementing a Social Learning Intention into a lesson had 
an overall small positive impact. This can be conveyed through the majority of the pupils 
within the classes’ social skills comprising of talking, listening and kindness improving. 
Additionally, many pupils were made more aware of what social skills are and why they are 
required in terms of their lifelong learning. However, some pupils’ social skills deteriorated 
highlighting that adaptations and alterations could be made to future practice to help prevent 
any pupils from deteriorating in their social skills. 

 
Implications  

In order to fully determine whether or not implementing a Social Learning Intention will 
have any long lasting and sustainable impact on pupils’ lifelong learning, it would be 
essential to conduct a lengthier enquiry, encapsulating a range of social abilities, ages and 
stages. These findings could then be correlated and compared to the appropriate tracking and 
monitoring data to assess if improving social skills affects attainment. To help increase the 
reliability of the findings the enquiry should be repeated, and the sample size increased. 
Additionally, this type of enquiry would be more beneficial to begin from the beginning of 
the school year. This may reduce pupils viewing the experience as a waste of time allowing 
them to benefit more from the enquiry through putting in more effort.  

Furthermore, for future practice the enquiries’ Success Criteria should be more specific in 
terms of the pupil’s ratings. This will help minimise errors when pupils are self-evaluating. 
Additionally, pupils could be paired up to monitor each other’s success and help keep them 
on track through checking and verifying each other’s ratings. It would also be beneficial to 
include more than 3 ratings for the pupils to assess themselves against. 
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