
What happens when I introduce a social learning intention in the classroom? – Group 2B 
Rationale 
 
Our group was interested in the idea of co-operative learning in connection to improving social outcomes for 
the children in our classes.  In co-operative learning, pupils work together in small groups to accomplish shared 
goals (Cohen et al (2010)). The North Lanarkshire training day had expanded the concept as heterogeneous 
groups of pupils, within carefully structured lessons, working together towards a common learning goal. 
Interdependence and accountability were emphasised – but the idea that key, face to face, social skills could be 
taught within the lesson interested us as a group.  
 
Further reading on the subject emphasized a link between social skills and co-operative learning. Johnson's 
(1994) meta-analysis argued that cooperative learning settings compared to those in individualistic settings 
benefitted children by providing key social support to achieving intended learning (Johnson and Johnson 
(1994)). Within the authors’ writing, the idea that teaching teamwork as well as academic skill were of equal 
importance.  
 
Distilled down, the idea of introducing a social learning intention coupled with a regular learning intention was 
the idea brought forward in our group. The benefit of this approach to teaching social skills was due to the 
social learning intention being as important as the learning intention for the day.   
 
Aims 
 
I wanted to assess the effect of introducing a social learning intention to our classes. By stating and modelling 
the social intention, we wanted to see if the children could; 
    

• Show better listening. 
• Show better turn taking in talking. 
• Show respect in interaction. 

 

Methodology 
 
The class in the study was a P3 class between 7 and 8 years old. There were 21 children in the study all working 
at first level. At the setting out of learning intentions and success criteria, social learning intentions were agreed 
upon with the children over four literacy lessons. The first lesson would prioritise ‘turn taking in talking’, the 
second ‘good listening’, the third ‘being respectful’ and the fourth would be a mix of all three social skills.  
 
On the whiteboard (in the format of Appendix 1), the teacher took children’s responses as to the nature of the 
intended social behaviours. On three occasions before the setting out of the lesson, the teacher took dramatic 
demonstrations of what these actions looked like and sounded like.  
 
Pupils were then set to work on their daily literacy tasks - with each member of reading groups being 
responsible for keeping a track of how well they were performing as to the social learning intention. Activities 
such as shared reading and shared mind mapping activities with I-pads were used as a setting for assessing co-
operative behaviour.  
 
Qualitative and quantitative data was collected over a series of four literacy lessons. Throughout the lessons – 
the teacher observed the activities and recorded notes afterwards about the children’s performance. At the end 
of the lessons, plenaries incorporated a variety of formative assessment techniques to gauge the level of success 
relative to each social learning intention. Verbal peer- and self-assessment were complemented by the 'Fist to 
Five' approach and exit passes were created. These exit passes incorporated a 5 point scale of performance. (see 
Appendix 2). 
 
Findings 
 
The first day’s findings brought positive results in the exit passes – however some of the pupils felt like others 



did not listen to their ideas. Out of the 21 pupils in the class – 18 of the children believed that they had shown 
and received excellent listening.  3 of the pupils cited that while they themselves had shown good listening – 
others had not properly listened to them.  

 
 
 
 

 

 

 

 

 

 

 

During the modelling session various ideas of what good listening skills looked and sounded had been 
discussed. This included ideas of nodding, smiling and repeating back information. Some of the children found 
the idea of nodding to be engaging and thus tried to adapt their own behaviour. Some children needed to be 
reminded of the importance of listening during the modelling phase itself. 
 
The second day’s findings, about turn taking in talking, had a strong introductory session. Children were eager 
to show each other the concept of taking turns in talking. However, in practice there were a few members of the 
class who were better at identifying the elements of the skill without practicing the skill of taking turns. The 
exit passes appear to reflect this lack of practice, with four more pupils than the previous day stating that their 
experience was less than excellent.  
 

 
 
From my own observations - the role of the judge was seized upon by the children – the idea that one person 
could report back during the plenary on how well the children had done in respect to the social learning 
intention. This somewhat contradicted the notion of universal accountability championed within co-operative 
learning. However it seemed like an effective means of creating engagement in the learning.  
 
The third days findings had shown the strongest results as to an appreciation of and evidence of the social 
learning intention. Children were able to talk eloquently about the idea of showing respect in the classroom - 
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having already had practice twice before of taking turns in talking and listening carefully to one another. One 
child remarked on the importance of ‘imagining how someone else might feel if…’. In the classroom, the 
teacher could observe moments where a few of the children tried harder than before to evidence their learning 
of the social learning intention.  
 

 
 
In the plenary session, one particular pupil who had not shown particular respect in their interactions was very 
keen to describe the nature of showing respect. Perhaps a flaw in the testing placed too much emphasis on the 
children’s ability to repeat back the expected look and sound of social learning intentions.  
 
Conclusions 
 
Overall there appears to have been a constructive response to the introduction of social learning intentions into 
the classroom. Certainly it has helped me to realise where there are definite areas for development in my 
classroom. Some pupils were confidently able to describe and demonstrate good listening in and taking turns in 
communication. Others, while able to describe the look and sound of social learning intentions were not able to 
act out the behaviours or felt that they were being treated respectfully themselves.  
 
Implications for Future Practice 
 
In the future – I believe the children have benefitted from the demonstration of good listening, turn taking in 
talking and showing respect interaction. While the data shows me that more focus can be made in taking turns 
in talking, I am pleased that the children seemed to show a greater awareness of the role of respect in 
strengthening their learning. In the future I will incorporate a social learning intention more often into my 
lessons.  
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Appendix 1: Discussing intended social skills.  
 

 
 



Appendix 2 Feedback form 

 	

	

	


