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Rationale 

Curriculum for Excellence (2008) aims to educate children to allow them to become Successful Learners, 
Confident Individuals, Effective Contributors and Responsible Citizens. Children must develop their social 
skills for life along with their knowledge and understanding in order to fulfil these four capacities. From 
birth there are key skills children must develop these are being a good listener, a want to communicate and 
being friendly (Aistear, 2009). It is a teacher’s responsibility to ensure every child develops these skills. The 
Scottish government made health and wellbeing an educational priority. Children’s social learning is 
covered by health and wellbeing therefore it is crucial that all teacher’s facilitate these opportunities 
(Scottish Government). Within the Scottish curriculum there are numerous outcomes based upon children’s 
development in listening and talking as well as outcomes within health and wellbeing developing children’s 
knowledge on respecting others.  

There is research to suggest that learners tend to learn more effectively when they are clear on the purpose 
of the learning or skill being developed (Thinking Pathways). Therefore, using learning intentions to 
promote development of these social skills will ensure effective progress for children thus being the aim for 
this enquiry. 

Aims 

The aim of this enquiry was to explore the effects of using social learning intentions within the classroom. In 
particular, the focus on social learning intentions minimising low level disruptions such as shouting out, 
wandering, arguing and not listening to instructions. As well as develop children’s awareness of their social 
skills when interacting. 

Methodology  

This enquiry was carried out over a four-week period and involved 25 Primary 4 children. I have chosen to 
measure the effects of social learning intentions on the whole class as this allowed me to gain an insight into 
the varying views amongst participants (Olsen, 2011).  

Data was collected using self-assessed learning logs, observations and exit passes. At the beginning of this 
study, children took part in discussions based on three key social skills listening, talking and kindness. This 
was to ensure children understood these. Each week the children focused on a different skill, week 1 
listening, week 2 talking, week 3 kindness and week 4 all skills together. Each week children were provided 
a learning intention and success criteria based on each social skill. The learning intention was broad for 
example, ‘I am learning to listen to my peers and adults’. The success criteria gave specifics, for example I 
can take turns when listening and talking to my peers and adults. 

For three weeks of the study children filled out their learning logs using traffic lights. Green for ‘I did well’, 
orange for ‘I could do better’ and red for ‘I did not do well’. These learning logs were carried out at the end 
of each day. See appendix 1 for learning log template. For the final week of the study children completed 
exit passes and evaluated their ability to put all three skills together. See appendix 2 for exit pass template. 
The passes used emoji faces to allow children to highlight their feeling as well as two questions to allow 
children to record their successes and next steps.  Over the duration of the study observations were recorded 
to measure the effects of the social learning intentions on overall behaviour and interactions amongst 
children. 

 

 



Findings  

By introducing social learning intentions children were more aware of their interactions with each other. As 
a class these social learning intentions made a small difference in minimising low level disruptions. 

Learning Logs 

The learning logs allowed children to use traffic lights to reflect upon their progress within the focus social 
skill. The use of traffic lights for this enquiry was appropriate as it allowed children of all abilities to 
participate and it was not overly time consuming. The template created by my group was appropriate for the 
children and easy for them to navigate.  

Below is a table which details figures taken from the learning logs. It records the number of traffic lights 
from weeks 1 to 3 of the study as well as any absences. The table records the entire week and does not look 
at each day individually whereas the learning logs did. 

Skill Red Yellow Green Absences across 
the week 

Listening  wk1 2 18 93 12 
Talking    wk2 0 10 96 19 
Kindness  wk3 1 9 103 12 
 

This table shows most children across the 3 weeks have chosen green to show they ‘did well’. 

Exit Passes 

On the fourth week, children carried out exit passes on two occasions. The use of a template was quick and 
suitable for the ability of this class. The exit passes were used to allow children to reflect upon their ability 
to use all 3 social skills together.  

The exit passes at the beginning of the week highlighted a misunderstanding in the task. As many children’s 
responses to ‘What did I do well?’ were taught writing, spelling, maths and PE. They had no relevance to 
their progress in listening, talking and kindness. Similar responses were given for ‘How could I do better?’.  

For the final exit pass at the end of the week I ensured I gave children a proper explanation and example 
sentences on the board. Reponses were better and more relevant on the final exit pass. For example children 
wrote, I listening well to my friend at playtime, I was kind to Child A today, I did not speak over my friend. 
Children were reflective in what they can do better for example some wrote, listen to the teacher, not being 
mean to Child A, not to shout at my friend. 

These exit passes show a growing awareness in the children and their ability to use their social skills 
appropriately 

Observations 

From teacher observations there were small changes in behaviour and interactions amongst children. Upon 
reflection of the enquiry more time should have been spent on discussing the three key social skills. As 
assumptions were made on children’s prior knowledge. Ensuring learning logs were carried out at the end of 
everyday and not the following day would help validate results as children struggled to reflect the following 
day.  

In terms of the enquiry itself, children became more aware of their actions within these three skills. Children 
needed reminded each day of their social learning intention and majority of the class tried their hardest to 
achieve the success criteria. See appendix 3 for all LI and SC. A small handful of children were not engaged 
and ignored the learning intention. This despite numerous reminders. Within my class, children are highly 
competitive so the use of self-assessment should have been made private as some children have not reflected 
honestly.  



The skill of talking was harder for children to grasp. During this week of the study children were not 
engaged and did not put much thought into their learning log responses. The choice of listening and kindness 
to reflect upon was easier for children to understand. During these weeks there was clear differences in 
children listening to adults and to one another as well as being kind and respectful to one another. Children 
were able to discuss their thoughts easily and explain why they chose that colour for their learning logs.   

Conclusions 

This study was conducted over a four-week period therefore time constraints do impact the success of the 
enquiry.	Upon reflection of the study more time should have been spent ensuring children really understood 
the three social skills. Many children in the class did not reflect honestly this down to the competitive nature 
amongst the children in the class. However, for some children it did make them more aware of their 
interactions and behaviour in class. For this reason we will continue to focus on our listening, talking and 
kindness skills to continue to help minimise low level disruption in class. 

Implications for Future Practice 

In conclusion, introducing social learning intentions into my classroom had some effect on minimising low 
level disruptions. There was a more visible difference in children’s interactions as they were more curtesy 
and fair when playing, talking and working together.  

Participating in professional enquiry ensures high quality learning and teaching experiences are facilitated 
(The General Teaching Council Scotland, 2016). I understand the need for professional enquiry and now 
feel confident in my ability to research and continually improve my practice. 
However, this enquiry is only a small scale study. Therefore, findings are not reliable and relevant to every 
classroom. If possible, this enquiry should be carried out over a longer period of time and with a mixture of 
children in order to establish validity of the findings.  
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Appendices 

Appendix 1- Learning Log Template  

 

 

 

 

 

 

 

 

 

 

Appendix 2- Exit Pass Template  

 

 

 

 

 

 

 

 

 

Appendix 3- All LI and SC 


