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Rationale  
 
Curriculum for Excellence strives to provide children with the knowledge, skills and 
attributes required to progress towards positive outcomes in life. Individuals should be 
equipped at an early age with the necessary skills to thrive in modern society. As well as 
intellectual skills, social skills hold essential value, providing young people with the ability to 
communicate and interact effectively, adopt new opportunities readily and demonstrate 
resilience towards the challenges of life and work in the 21st century (Scottish Government, 
2009).  
 
In a classroom context, well-established social skills facilitate effective cooperative learning, 
which, within Scottish education and beyond, is considered to be a highly successful 
pedagogical approach for raising improving pupil engagement and interaction (McAlister, 
2009). Cooperative learning is a pivotal aspect of Curriculum for Excellence; therefore, it is 
important that appropriate social skills are fostered through learning and teaching approaches 
in classrooms if children are to meet the four capacities of the curriculum (successful learners, 
confident individuals, effective contributors and responsible citizens). Well-developed social 
skills can also aid problem-solving and children’s construction of new understandings in a 
variety of contexts (Mercer, Wegerif, & Dawes, 1999; Webb & Mastergeorge, 2003). 
Furthermore, children with well-established social skills are more likely to become critical 
thinkers due to their sharing of learning processes (Totten, Sills, Digby, & Russ, 1991). 
Critical thinking is a fundamental skill to possess in order to overcome the social, scientific 
and practical problems that life introduces (Shakirova, 2007). According to Curriculum for 
Excellence, progression of social skills should be embedded across all curricular areas and 
learning contexts, including interdisciplinary learning.  
 
Aims  
 
To investigate the impact that a social learning intention has on pupils’ ability to display pre-
determined social skills during lessons, including: 
 

§ Good listening 
§ Making valuable verbal contributions  
§ Kindness 

 
Methodology  
 
This empirical-based enquiry was carried out over a 4-week period with 22 Primary 6 
children, all of whom participated in order to improve the accuracy of the data collected. 
Children were numbered randomly, which resulted in four mixed-ability groups of either five 
or six children. The first week was named ‘Week 0’ and was introduced as the control. In 
Week 0, the children ranked themselves from one to five across three criteria: how well they 



listen in class, how often they contribute to class discussion, and how kind they are to other 
classmates. At the start of each new week, the children were told the weekly social learning 
intention, and this existed alongside the children’s normal learning intentions. Each week had 
a different focus, and the social intention was discussed with the children thoroughly in order 
to identify what successful listening, contributing or kindness would look like.  
 
The social learning intention remained relatively broad e.g. ‘LI: To listen to others’, whilst 
the success criteria offered more refined steps that the children had to take in order to be 
successful e.g. ‘I can take turns; I can use eye contact’. Each child had a Social Learning Log 
(Appendix D) in which they recorded their progress, by ranking themselves all five days of 
each week based upon how well they listened (Week 2), how well they contributed in class 
(Week 3), and how kind they were (Week 4). This provided traffic light self-assessment data 
and was used alongside written data in the form of exit passes from the children at the end of 
each week. Teacher observations within the classroom were also carried out. The qualitative 
approach with exit passes (Appendices A, B and C) was appropriate in order to provide a 
deeper understanding of the meaning that that participants attach to their values (Ritchie, 
Lewis, Nicholls and Ormston (2014). 
 
Findings  
 
The findings from Week 0 are displayed in the following table (Table 1). The results show 
how many children ranked themselves as the numbers between 1 and 5, based on how usual 
or unusual it was that they listened well, contributed well, and were kind to others.   
 
Table 1 
 
Child’s 
Ranking 

Number of 
children ranking 
1 (Not usually) 

Number of 
children 

ranking 2 

Number of 
children 

ranking 3 

Number of 
children 

ranking 4 

Number of 
children 
ranking 5 
(Always) 

Listening 0 0 5 9 8 

Contributing 0 4 8 8 2 

Kindness 0 1 5 6 10 

 
The results from Week 0 indicate that 36% of the class believed they always listened well, 
and 45% of the class believed they were always kind, whereas only 9% believed they always 
contributed to class discussion. No children indicated that they never listen, contribute or are 
never kind, which suggested that even prior to focusing on social skills, there was a positive 
ethos in the classroom. When each weekly social intention was introduced, children recorded 
their progress in their Social Learning Log using green for ‘I did well’, amber for ‘I could 
have done better’ and red for ‘I didn’t do well’. The numbers of each colour were then 
counted and the percentages calculated (Table 2). 
 
 
 
 
 
 



 
 
Table 2 
 
 % of children ‘Green’ 

(I did well) 
% of children ‘Amber’ 
(I could have done 
better) 

% of children ‘Red’ (I 
didn’t do well) 

Listening 71 39 0 

Contributing 63 38 9 

Kindness 95 15 0 

 
 
Across all three social skills, green was the colour most commonly coloured. The most 
successful social skill that children assessed themselves to display was kindness, with 95% of 
the class scoring themselves green. 64.5% of the class scored themselves green for listening, 
and 57% green for contributing. Similar to Week 0, contributing in class remained the least 
developed skill. Table 3 below shows some comments pupils made in their exit passes when 
asked how it feels when they are listened to, when they contribute in class, and when 
classmates are kind to them.  
 
Table 3 
 
Social Skill Pupil Comment 

Listening  
“It makes me feel special, proud and confident.” D  
“It makes me feel like they care about what I say.” K 
“Other people find me interesting.” A 
 

Contributing  
“It makes me feel like I have the right to have my say.” N  
“It makes me feel proud when I answer my teacher and I get the 
question correct.” C 
“It makes me feel included and that makes me feel braver.” A 
 

Kindness   
“It makes me feel appreciated and like someone notices me.” Z 
“It makes me feel understood.” J 
“It makes me feel nice because everyone deserves to be respected.” 
A 
 

 
I examined all exit passes and used them alongside my professional judgement. Generally, I 
found my observations of the children to be very consistent with their own scores and 
comments. 
 
Conclusions  
 



The findings showed that providing the children with a social focus alongside their standard 
learning intention increased their performance with the said social skill within a cooperative 
classroom setting. The discussion which arose following the introduction of each new weekly 
social skill ensured that children were made aware of what was expected of them. Although 
all of the children had experience with cooperative learning, they may not all have been as 
familiar with engulfing all three social skills and maximising group learning experiences. The 
success criteria, built by the children with my guidance, facilitated the children’s 
development of each skill, as they could identify, in a child-friendly way, the steps they were 
required to fulfil in order to progress with good listening, contributing and kindness skills 
within their groups. The exit passes prompted children to consider the importance of these 
social skills a little further and provided me with a deeper insight into their understanding of 
them. The findings are consistent with the fact that introducing a social learning intention, 
and formulating discussion around that intention, has a positive impact on the ways through 
which the children attempt to consciously manifest those skills in the classroom and their 
group work.  
 
Implications for Future Practice  
 
The results of this investigation highlight that the teacher’s initiation of a social learning 
intention in lessons where cooperative learning takes place can encourage children to be more 
attentive towards the kinds of highly-valued social behaviours they display. According to 
Connolly, as cited by Campbell & Schoolman (2008), the power and authority of the teacher 
is pertinent in all aspects of school social structures, which suggests that by dedicating a 
small portion of designated time to fostering well-established social skills, teachers can have 
a positive impact upon children’s evolution of the said skills. By sharing this enquiry with 
school staff, my enquiry group and other North Lanarkshire probationers, it is hoped that the 
effective results will inspire other teachers to implement a similar approach in their classes, 
particularly in cooperative learning.  
 
This investigation had limitations due to the small sample size of 22 pupils in only one 
Scottish primary school. Therefore, the results cannot be considered as representative of all 
children. Furthermore, the length of the study provided a limitation as it was carried out over 
a four-week period. If repeated, a lengthier intervention would perhaps allow for further 
developed skills. Finally, this enquiry occurred in a classroom in which most pupils shared 
strong relationships with one another. This could have influenced the results, particularly for 
the ‘contribution’ domain, as pupils generally appear to feel comfortable in front of others in 
my class. This may not be consistent should the enquiry be replicated in a group involving 
unfamiliar participants. 
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Appendix B – Contributing Exit Pass 



 

Appendix C – Kindness Exit Pass 



 

 

 


