
 

 

 

 

What happens when I introduce a social learning intention in the classroom? 
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Rationale  

As a teacher, communicating clear and concise learning intentions is a mandatory learning and teaching 
experience incorporated throughout daily lessons (Curriculum for Excellence, 2011). Research shows that 
pupils learning is more effective when they are provided with ‘thinking pathways’ and ways to success. 
Williams (2019) states that clarifying, sharing and understanding learning intentions are crucial for pupil 
engagement. Pupils must be aware of what they are learning, its purpose and how they will be successful. 
The important truth is that not all pupils are motivated (Williams, 2019). Pupils need to be engaged and 
infused which is best achieved through creative, reflective and effective assessment of learning and teaching 
(Williams, 2015).  

Hattie (2015) emphasises that pupils must be exposed to visible learning experiences. This is best achieved 
by showing pupils desirable behaviours and skills which is consistent throughout the lesson, not just at the 
end. If pupils learning is not made visible, pupils will become disengaged. Therefore, visible learning occurs 
when pupils know what success is before they start (for example, good listening, talking and kindness) and 
is consistently reflected on (Hattie, 2015). 

Research suggests that learning dispositions are crucial in enhancing skills, engagement and deepened 
understanding. Developing learning dispositions is vital for pupils to develop an understanding of the way 
they learn and establish positive attitudes to learning, essential in becoming socially aware (Buckingham et 
al, 2012). Highly motivated pupils are often aware of their abilities to reflect upon their engagement and 
behaviours in order to secure optimal learning opportunities (Buckingham et al, 2012). A common goal 
within the classroom is for pupils to reach their social learning intention, which focuses of displaying 
intended social behaviours; for example, good listening, talking and kindness. These skills can be 
established through the implementing of a social learning intention, allowing pupils to self-assess, reflect 
and strive to meet their social goals. 

Aims 

The aims of the practitioner inquiry are: 

• To evaluate the influence social learning intentions have on pupils’ ability to display intended social 
behaviours (for example, good listening, talking and kindness). 

• Distinguish if social learning intentions contribute to pupil engagement and motivation. 

 

Methodology  

The research occurred over a four-week period with 25 Primary 6/7 pupils. As the practitioner enquiry 
focused on the impact of a social learning intention, I concentrated on one social behaviour per week. This 
approach ensured that all pupils had a secured understanding on what social behaviour they would be self-



assessing against, through the form of an exit-pass. To begin with, pupils completed a self-assessment form 
(See Appendix A- Day One) to rate their own social behaviour based on listening, talking and kindness 
within the classroom environment. From this, each lesson had a significant social learning intention and the 
pupils reflected upon this by assessing their behaviour out of five on the pre-resourced exit-pass (See 
Appendix A). However, through observation and responsive teaching, I adapted the exit pass by formatively 
assessing through the ‘Fist of Five’ AiFL strategy- five showing the desired behaviour and one showing a 
need for improvement- to meet pupils needs and engagement. The social learning intention was discussed 
prior to lessons beginning and clear expectations were set in collaboration with the pupils, for example, 
“how can we display good listening?”  This allowed pupils to take ownership for their own learning and 
behaviour throughout each lesson. The impact of social learning intentions was assessed through the 
following structure: 
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Week Social Behaviour Assessment Method 

Day 0 All (Listening, Talking and Kindness) A4 exit-pass- pupils traffic light and assess 
out of five 

1 Listening A4 exit-pass- pupils traffic light and assess 
out of five 

2 Talking Anonymous ‘Fist of Five’. Pupils are 
encouraged to close their eyes and raise 

hands to self-assess their social behaviour 
(five being achieved, one being a need for 

improvement). 
3 Kindness (Incorporated Value of ‘Respect’) Anonymous ‘Fist of Five’. Pupils are 

encouraged to close their eyes and raise 
hands to self-assess their social behaviour 
(five being achieved, one being a need for 

improvement). 
4 Overall assessment of all Self-reflection and assessment on how 

pupils’ social behaviours have been 
impacted by comparing ‘Day 0’ to current. 
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Findings  

 

 

 

 

 

 

 

 

 

 

 

 

 

It was evident that implementing a social learning intention and using different formative and summative 
self-assessment strategies made a positive impact on the social behaviours of the majority of pupils, thus 
resulting in greater learning outcomes. The use of self-assessment motivated pupils to strive for more 
desirable behaviours, where effective listening, talking and kindness was prevalent. Some of the pupils faced 
challenges in engagement and listening due to distraction, however pupils were encouraged to self-assess 
throughout the lesson is a positive manner, in an attempt to eradicate disengagement. 

Consistently referring back to the social learning intention enabled pupils to identify if they were meeting 
the desirable learning outcome and reflect on how this could be further improved if applicable. When 
listening effectively and participating in purposeful talk, it was apparent that most pupils’ level of 
engagement increased as well as peer support. At the plenary stage of each lesson, pupils were encouraged 
to reflect on their quality of work and if they were successful in meeting their social learning intention. This 
was shown to be beneficial, as pupils were given the opportunity to instantly feedback on their learning and 
behaviour, to therefore create social targets and academic achievements.  

As the pupils self-assessed, some pupils were hesitant to provide an honest reflection on their social learning 
intention. The pupils expressed that self-reflection enabled them to take ownership for their learning and 
behaviours, and how this assisted them in reaching their full potential. When questioning the pupils at the 
concluding phase of the inquiry, the following statements were collated; 

 

Child C stated; “I liked reflecting on the social learning intention, so I knew what I was good at and what I 
had to improve on.” 

Child M answered; “I found it hard sometimes to judge what level of good listening, talking and kindness I 
had.” 

Finally, Child T stated; “I sometimes forgot what the learning intentions were, so reflecting on it helped 
me a lot.” 

Weeks One- Four 



 

Overall, the use of social learning intentions created beneficial outcomes for the pupils. The pupils’ 
confidence in taking ownership for their learning and behaviours has improved as well as their motivation in 
striving to reach their full potential. As the pupils were encouraged to self-reflect out-with academic 
intentions, it was apparent that pupils’ self-esteem and confidence enhanced in knowing when to listen, be 
kind and participate in purposeful talk.  

 

Conclusions 

In conclusion, the research and findings emphasised that implementing a social learning intention has a 
positive influence on pupils’ engagement and social behaviours. The pupils were able to distinguish between 
desirable and non-desirable social skills, thus leading to greater engagement and pupil participation. The use 
of observation, formative and summative assessment throughout each lesson enabled me to monitor which 
pupils were more engaged when a social learning intention was reflected upon throughout each lesson, 
which resulted in enhanced confidence and positive relationships between both myself and the pupils. 

By implementing a social learning intention, pupils were able to incorporate positive social skills which, in 
turn, benefited their overall successes in learning and development though greater engagement and 
behaviour.  

 

Implications for Future Practice 

This practitioner inquiry has provided valuable insight into the benefit of social learning intentions in the 
classroom. Communicating the benefits of social learning intentions in a collegiate manner (with staff 
members, other probationers and the professional enquiry group) has allowed others to gain an 
understanding on the benefits of pupil self-reflection on both academic and social skills and how this can be 
incorporated in other areas of the curriculum. As the findings emphasise that social learning intentions 
positively influence pupils’ social skills, I will therefore continue to implement self-assessment for learning 
strategies and social learning intentions throughout my practice. However, it must be highlighted that pupils 
who struggle with social awareness and self-regulating behaviour, may face barriers when engaging and 
reflecting socially within a classroom setting.  

This enquiry is small-scale- therefore, to gain a true reflection on whether social learning intentions have a 
significant impact on pupils’ engagement and behaviour, this inquiry should be carried out over a longer 
period to validate accurate findings.  
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Appendix A- Exit Pass 

My social learning log    Key: 

Name:…………………………….                                      

 

 

 

 

 

 

 

 

 

 

I did well: 

I could 
have done 
better: 

I didn’t 
do well: 

Listening      Talking 

1 1 

1

2 2

2

3

33

4 4

55



I don’t usually 
listen well 

I don’t usually 
answer in class 

I always 
contribute 
well in class 

I can be 
unkind at 
times 

I am always 
kind to 
others in 
class 

 
 

 

 

 

Day 0:	 
 

Rate yourself, out of 5 in how  

well you listen, how well you contribute to class 
discussion and how kind you feel you are towards others. 

How well do I listen in class? 

1  2  3  4  5  
How well do you contribute in 

class? 

1  2  3  4  5 
 

How kind am I to others in class? 

Kindness 

4 5

I always 
listen well 



1  2  3  4  5 
 

 
 


