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Rationale 
This was an area of interest as I thought it would be beneficial to the children  in my class, as- 
in some cases - a lack of social skills disrupts learning experiences in a multitude of ways.  
Due to the area of high deprivation that the school is based in, children may lack 
opportunities to develop social skills and so, by giving a specific target to focus on each week 
in the class, children were offered the opportunity to improve and develop these skills.  
 
Social interactions are believed to be one of the most vital components of successful 
inclusion (Garrote et al., 2017) which could make matters difficult for those with social 
deficits, enhancing the importance of a focus on sociality in class. If socially included, 
children tend to feel valued, have high levels of engagement, and have stronger relationships 
(Falkmer, Granlund, Nyholm, & Falkmer, 2012). All of these factors have a major affect on a 
child’s performance at school. 
Child A showed particular struggles with social skills prior to the study and so they were a 
major focus as I felt it was of great importance to  ensure that they were included and 
therefore able to thrive if possible.  
 
Aims 
This enquiry aims to assess what happens when a social learning intention is introduced 
within a classroom. 
 
Methodology 
This enquiry was carried out over a four week period in a P.2 class with 21 children of mixed 
abilities. Some children were picked as a focus group to make the enquiry more manageable 
within the short period of time that it took place.  
 
 
The focuses for each week were: 

• Week 1- Listening 
• Week 2- Talking 
• Week 3- Kindness 
• Week 4- All 3 

 
The types of data collected during this study were:  

• exit pass grids (assessment log) 
•  teacher observation and reflective comments 
•  children’s comments 
• self-assessment sheets. 



 

At the beginning of the investigation, all children were issued with a self-assessment sheet 
where they rated themselves from 0-5 in relation to how good they were at listening, talking, 
and being kind (Appendix A). A range of examples of this behaviour were shared in order to 
stimulate thinking. Children were asked to be honest as they would not be judged critically as 
this was for their own development. 
As each week had a different focus, the children were issued with a learning intention on a 
Monday and this was the target for the entire week. This was shared and discussed at the start 
of the chosen lesson, with children giving suggestions as to how this could be achieved. 
This was further monitored through completing an exit pass assessment log each day 
(Appendix B) which followed a similar structure as the initial assessment sheet. This time, 
however, the children had to use a traffic light colouring system: red for ‘I did not do well’; 
yellow for ‘I could have done better’; and green for ‘I did well’. Ultimately, the children 
judged how well they believed they had met their intended goal at the end of the week. This 
assisted in tracking any improvement or deterioration and gave children a future target to 
work towards. A select number of children were asked to verbally evaluate their progress too 
and this was scribed and evaluated by making amendments to targets or providing more 
support in particular areas where required. Teacher observations were made throughout the 
week during lessons as elements such as taking turns; raising hands to answer questions; and 
respectful behaviour were recorded. Reflective comments regarding progress were noted and 
compared to children’s views. Overall the data showed a wide perspective of child and 
teacher views on the performance.  
 
Findings 
Observations and assessment logs indicated that introducing social learning intentions had a 
positive effect on children’s achievement during a lesson. The children were able to reflect 
back on their performance before honestly assessing themselves and recording this in a clear 
way. Children could also talk about if they believed that they had met the learning intention 
or not and why.  
The following quotes are from a group of focus children during the implementation: 
 
Week 1- Focus on Listening 

Ø “I think I listened really well today, I knew what to do and didn’t need to ask for 
help.” – Child B 

Ø “I could have listened better today. I got distracted, so I’m going to colour my circle 
red.” – Child A 

 

Week 2- Focus on Talking 
Ø “I was able to share lots of answers and strategies during Number Talks today.”- 

Child B 
Ø “Usually I don’t answer questions but today I did.” –Child D 

 
Week 3- Focus on Kindness 

Ø “I helped my friends tidy up even though it wasn’t my mess.” –Child E 



Ø “My partner was stuck so I offered to help them.” –Child C 
 

Most of the children rated themselves green for talking and kindness lessons, with only a few 
rating themselves yellow. For listening, the children tended to rate themselves yellow or red. 
However, this improved as time went on and eventually the majority ended the week on 
green. This suggests that as the children were getting more used to the routine and 
expectations, they were more able to meet their goal and so their assessment was much more 
positive. This is evidenced in the following graphs. 
 

 

 

 



 

 
 

On the other hand, there were some indications that the children were losing interest in the 
task and so picked any colour and explanation, such as Child A. This could mean that the 
children’s assessments do not reflect their actual performance, making the data unreliable. 
On the most part, my reflections matched with the children’s comments and assessments. The 
majority of the children met the Social Learning Intention set in each lesson; however some 
were unmotivated at times, continuing to shout out during lessons and held back from giving 
answers. In order to support those who were disengaged, I reiterated the importance of the 
social learning intention, whilst offering encouragement and praise to them whenever they 
demonstrated positive behaviour. 
All of the children in the focus group scored themselves higher in the end assessment after 
the four weeks, indicating that they had made an improvement in at least one area. 
 
Conclusions 
The goal of this investigation was to assess the impact that introducing a social learning 
intention in a lesson had on children. A mixed set of results implies that there is a lack of 
consistency within the project as children react differently. Some are more enthusiastic than 
others and so not everyone will consistently meet their goal, therefore meaning that there is 
not always an impact. However, the end result of an improvement for all children in regards 
to self assessment of their performance demonstrates that social learning intentions could 
ultimately have a positive impact on children’s learning to a certain extent. Thus, the overall 
conclusion that can be drawn from this enquiry is that children’s motivation to please can 
have a big impact on their learning and behaviour in class, and giving them a specific social 
goal to meet can often generate better results. Notwithstanding, some children may need 
additional encouragement in order to be motivated to push themselves to meet their social 



goal, and so the teacher would have to provide this in a suitable way depending on the child’s 
needs. 
 
Implications for Future Practice 
After analysing the results of this intervention, it could be argued that using a social learning 
intention to accompany academic learning intentions in lessons assists in building the 
confidence and engagement of children. Encouraging them to have a higher level of social 
skills boosts positive reactions to a wide range of tasks, ultimately increasing achievement 
and enjoyment levels. Nonetheless, it must be recognised that this does not work for all 
children. Thus, as this study was small scale and took place over a short period of time, it 
may be beneficial if this study is further investigated in order to gain accurate results across a 
widespread dataset which will allow for a higher impact on teaching and learning. If social 
learning intentions were made to be a fixed part of the daily routine, it may be easier for 
children to get into the frame of mind of assessing their social performance due to completing 
it on a regular basis, and ultimately could be very beneficial to their behaviour, attitude, and 
overall performance. This is an area that the Government should consider putting focus on in 
order to secure the social development of all children.  
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Appendix A- Initial (Day 0) Self-Assessment Sheet 
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Appendix B- Exit Pass Assessment Log 
 

 
Child D 


