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Rational 

The Curriculum for Excellence (CfE) provides children and young people with a variety of essential 
skills for work, life and learning (The Scottish Government 2010).In 2001, the 'Assessment is for 
Learning' (AifL) programme was incorporated to improve the quality of teaching and learning 
across Scotland. Heritage (2015), stated “... the essential purpose of formative assessment as the 
means to identify the “gap” between a learner's current status in learning and some desired 
educational goal”. According to Hayward & Spencer (2010), promoting attainment is most effective 
when each child's learning is tracked and developed through the use of daily formative assessment. 

 

As professionals, it is our responsibility to embed assessment into the curriculum. Williams (2009) 
highlighted that formative assessment must be specific, timely and consistent, in order reap results. 
Thus, recognising the importance of immediate verbal feedback in furthering the success of all 
children's learning. Through implementing various techniques and assessment strategies, 
practitioners are often able to deepen their understanding and therefore can provide effective 
feedback to advance the child's current level of comprehension. Sadler (1989) expressed how 
children's learning is improved when the child is aware of the objective of their learning – goals 
should be specific, measurable and achievable. With this in mind, it is vital to focus on developing 
the particular skill being taught, and then using this promote the task at hand. Black and Williams 
(2008) identified instant verbal feedback as an imperative instrument that should be included into 
daily practice to move learners forward. 

 

This investigations seeks to identify the effect of immediate verbal feedback on children's learning 
and the standard of work produced. After careful consider, my team and I decided to conduct our 
study with a group of six children, from three literacy ability groups. I conducted this enquiry using 
a variety of differentiated written literacy tasks and catered to individuals requirements. Over the 
two week assessment period, all children demonstrated areas of improvement, and other areas 
where they had not applied the verbal feedback given, and therefore demonstrated that verbal 
feedback had limited impact. 

 

Aims 

The aim of this investigation was to: 

• identify the impact of immediate verbal feedback in developing children's learning; 

• highlight the effect of immediate verbal feedback, in comparison with written feedback 
during a sequence of literacy tasks. 



Methodology 

This investigation was conducted with a Primary 3 class over a four week trial period, and assessed 
the impact of immediate verbal feedback on a series of eight literacy lessons. The class consisted of 
22 pupils, however, a focus group of six children were selected for data analysis purposes. Two 
pupils from each literacy ability group were chosen at random and were observed throughout the 
duration of this study as they carried out a variety of different literacy-based tasks. 

 

All pupils were required to complete a questionnaire prior to the investigation. A differentiated 
approach was implemented to allow children to provide their opinion of written feedback, and the 
impact, if any, it had on their learning and their task at hand. During weeks 1 and 2, children were 
provided with written feedback using a familiar approach. Written feedback was given upon 
completion of their tasks and the children were able to revert back to their feedback the following 
day. Written feedback was provided using “green for growth” and “pink for think” strategies, as to 
enhance children's understandings of their success, and their needs for development. All feedback 
given was directly linked to building upon the skill being taught to promote success in their given. 
Feedback was amended to suit each groups task, and was responsive to the understanding ofeach 
individual learner. All children were then required to complete the same questionnaire upon 
completion of the two week trial. 

 

This process was then replicated during weeks 3 and 4, and children completed the same 
questionnaire, however, were required to give their opinion on verbal feedback and if it benefited 
them in completing their literacy tasks. Pupils were then provided with immediate verbal feedback 
during each of the lessons throughout this two week period. Feedback was catered to individual 
abilities, and to promote children's learning and therefore, improve the quality of their task. 'Verbal 
Feedback' was recorded in each of the children's jotters as and when they received it. This was 
included for analysis purposes only and did not evidence the verbal feedback that had been given. 
All children were then required to complete the same questionnaire upon completion of the two 
week trial. 

 

Data was gathered on a daily basis throughout the entirety of this enquiry. Children's jotters were 
monitored on a daily basis to identify the impact of feedback, in association with the work that had 
been produced by each of the six children. Observations and discussions were also annotated and 
reflected upon. 

 

Findings 

Finding were gathered from questionnaires, jotter monitoring, observations, and through teacher 
and pupil dialogue. 

 

 



Questionnaires 

Questionnaires were collated and assessed children's views prior and post-trial, and by comparing 
their opinion of written feedback in contrast with immediate verbal feedback. The evidence 
produced identified that 16 children preferred immediate verbal feedback and perceived this as the 
most useful method in promoting their learning. In connection, the majority of children expressed 
that they were more likely to use the verbal feedback given, and apply it to improve the quality of 
their literacy task. 
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Inconclusive results were also obtained from the questionnaires in relation to both verbal and 
written feedback. Statistics taken from the written feedback questionnaires emphasized that only 
18% of children read there written feedback on a daily basis, and therefore, were able to use it to 
influence their next task. Most children agreed that they believed verbal feedback was the best form 
of feedback however, it did not help them improve their work. A number of inconsistencies were 
detected between the data collated and the purpose of formative assessment. This discrepancy may 
be due to the age and stage of the children who participated, and so, further investigation in this area 
would be purposeful. Furthermore, 9% of children admitted that they did not read their written 
feedback, and therefore, it made no impact to their learning or success in Literacy. 

Written feedback 

Written feedback Always Sometimes Never 
I use the written 
feedback from my 

4 16 2 

I use the feedback my teacher gives me to help with my task. I think verbal feedback helps me improve my own work.   I think verbal feedback is the best type of feedback. 

No. of children 



teacher to help me 
with my task. 
I think written 
feedback helps me 
improve my own 
work. 

12 7 3 

I think written 
feedback is the best 
type of feedback to 
help me improve my 
work. 

16 4 2 

 

 

Jotter Monitoring 

Through assessing children's jotter work, it was clear to pin point where verbal feedback had been 
provided and children had applied the feedback given to improve the quality of their work. 
Children's learning and tasks however, did not produce consistent results and instead, indicated that 
the feedback and learning was vastly different between each child. Improvements were greater in 
tasks that the children demonstrated greater enjoyment, and were more apparent in daily writing 
tasks – constructing sentences which focussed on their current Interdisciplinary Learning topic. In 
several tasks, all six children used their verbal feedback given to improve their learning, although 
for two pupils this became less apparent as they progressed through their task. Although both 
children had shown immediate improvements, it was evident that there was a slight decline in the 
quality of their work. In contrast, multiple tasks were assessed and displayed that the children had 
not applied the verbal feedback given to improve their work. 

 

Observations and Discussions 

Through observation and discussion, the majority of children were able to apply the feedback given 
to support their task, however, for some, this then made their task much more challenging. 
Children's responses highlighted; “I do it but it's hard” and “sometimes I forget what you said”. 
Further findings identified that on average 33% of children were unable to recall the verbal 
feedback given upon completion of their task. Conflicting information was obtained during other 
tasks where the same child identified, “it helps me because I've still got to finish my task so just use 
that to do it”. Throughout weeks 3 and 4 where verbal feedback was given on a consistent basis, all 
six children demonstrated particular areas of improvements within their learning. By engaging in 
discussions and observing the learners it was noticeable that some children had increased in 
confidence and were able to engage in their task, and/or discussion with a deeper understanding. 
The shift in results produced may be due to the short time frame of this investigation and the small 
number of pupils that were assessed throughout this period. 

 

Conclusion 



The information gathered through this investigation identified that immediate verbal feedback was 
the most useful method of feedback used in the classroom and did influence improvements in 
children's learning and literacy tasks. Nevertheless, the amount of progress made varied from child 
to child and lacked consistency. Through further investigation, this highlighted that immediate 
verbal feedback should be delivered on a consistent basis to support children and encourage steady 
and continual attainment in Literacy. Inconsistent results were also obtained from children's 
responses in their questionnaires, in comparison with their observations and informal discussions. 

 

Implications for Future Practice 

In light of conclusions made from this investigation, formative assessment can be identified a key 
progression tool that should be implemented into the classroom on a consistent basis. As a 
practitioner, this will develop my practice and awareness of monitoring and tracking my children's 
progress, and my influence in promoting their learning through timely effectively feedback. Verbal 
feedback has a greater impact when it is immediate and discussed with children to promote their 
understanding, which them enhances their learning and can be applied to any given task. To 
promote further progression, I believe that recording the verbal feedback given may have been 
useful to the children in my class. 
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