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Rationale 
As a group we discussed challenges experienced through teaching and learning in our 
classrooms. A common challenge agreed amongst the group was pupils taking feedback on 
board. We decided it would be appropriate to research further into formative assessment. 
More specifically, what happens when immediate verbal feedback is provided in the 
classroom and to compare this with the provision of written feedback. We hoped this would 
impact upon children’s motivation to work. Hattie and Timperley (2007) recognise that 
feedback is one of the most influential processes in developing learning. McLean (2003) 
suggests that if feedback details what went well for pupils then this can positively impact 
upon their motivation, confidence and in turn their engagement.  

Formative feedback is an essential part of supporting learning. Wiliam (2011) supported a 
belief that providing feedback moves learners forward. Similarly, Dweck (2007) suggests that 
the use of feedback is important to guarantee children’s engagement. It is a key method of 
assessment used by teachers to support pupil progress. Black and Wiliam (1998) did however 
suggest that feedback can have little or no effect on learning, therefore highlighting the 
importance of identifying the most suitable method of feedback for a group or an individual.  

Brookhart (2017) states that feedback given to children should be engaging, and most 
importantly, should be effective. This practitioner enquiry is concerned with the impact of 
using immediate verbal feedback in the classroom and considering whether this method of 
feedback has the greatest impact upon children’s learning. 

 
Aims 
The aim of this enquiry was to: 

• Explore the impact of immediate verbal feedback during literacy lessons. 
 

• Identify the most appropriate method of feedback to motivate and encourage children 
to progress with their learning.  

 



	

Methodology  
This practitioner enquiry was conducted over a four-week period in February 2020 during 
literacy lessons. It took place within a Primary 3 class of 25 pupils, although for the purposes 
of analysing work during the enquiry a focus group of six children were selected. The focus 
group was a mixed ability group. Observations of the whole class were considered during this 
time. Both verbal and written feedback from were provided to the children from myself at 
different stages over the four-week period. 

Throughout this enquiry there were three forms of evidence gathered. 

 
Questionnaires 

The children completed questionnaires at different stages of the enquiry. They were used to 
identify children’s views on receiving immediate verbal and written feedback and to 
determine their overall preference of which they felt most supported them. Children were 
made aware that there were no right or wrong answers, but the questionnaires would be used 
to support and enhance their learning. 
 
Jotter analysis  

After verbal and written feedback had been provided, the focus group’s jotters were used for 
analysis purposes. During verbal feedback, a note was made in the jotter to identify where 
and when the feedback was provided. Written feedback was given through the use of the 
‘green for great, pink for think’ marking procedure. Children were introduced to green and 
pink symbolised stickers to provide overall feedback at the end of their work (Appendix 1).  

 
Observations and pupil discussions 

Observations were carried out during literacy lessons throughout the enquiry period. During 
this time, the children would either be receiving immediate verbal feedback or reading and 
responding to written feedback from the teacher. Children’s responses were continually 
considered throughout and observations of the children within the focus group were evaluated 
to identify the impact of the enquiry.  

 
Findings 
Following the completion of the practitioner enquiry the data and evidence was analysed to 
identify impact of feedback. The findings from the questionnaires indicated the following: 
 

• Children were initially unsure of their preference, but the final questionnaire 
identified a majority preference for written feedback. 

• Several children often did not understand the verbal feedback they were given. 
• Children thought written feedback helped to improve their work. 

 
Further analysis of the questionnaires can be seen in Appendix 2. 



	

Analysis of jotter work presented little impact during the verbal feedback stages of the 
enquiry. It positively impacted upon 1 highly able pupil within the focus group who was 
evidently taking the feedback on board. There was little change or progress in the work of the 
remaining 5 children. During the written feedback stage of the enquiry, the use of ‘green for 
great, pink for think’ was more effective (Appendix 1). All of the children in the focus group 
were able to tell me what their next steps were, and 4 out of the 6 children displayed positive 
changes in the quality of their work. 
 
Through observations and discussions with the focus group when receiving verbal feedback, 
it was noted that 4 out of the 6 children were disengaged. When checking in with these 
children again, they were unable to recall what the feedback given was. The children 
indicated that they found it difficult to remember and process the feedback immediately. In 
terms of written feedback, the children showed an increase in engagement when the use of 
green and pink was introduced. Through observing the children when they reviewed the 
written feedback, and discussing their thoughts, it was evident that this was a much more 
engaging method for both the focus group and the remainder of the class.  
 
Conclusions  
The use of immediate verbal feedback in the classroom has proven to be less effective for the 
children considered for the purposes of this enquiry. Verbal feedback was evidently not an 
engaging method for most of the group and therefore was less effective. A more visual 
method of written feedback using ‘green for great, pink for think’ was a more engaging and 
purposeful method for all of these learners.  
 
Implications for Future Practice  
The findings and conclusions made from this enquiry will be used in consideration of my 
future practice. I am more aware of the importance of providing relevant feedback and 
ensuring the approach used is suitable for the age and stage. I am aware that each class, 
dependent on stage and other factors may respond differently to feedback, and as a 
developing practitioner I aim to use new and adaptable approaches to suit each age and stage 
I work with. 
 
Children’s preferred methods of teaching and learning play a huge part in children’s abilities 
to process and utilise feedback provided. There can never be a one size fits all approach and I 
will continue to consider this throughout my practice. I will also further consider the impacts 
of feedback on growth mindset. 
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Appendix 1 – Jotter Analysis 
 

 

  

  

Figure 1: Pupil work showing 
written feedback with green and 
pink highlighted areas. The 
circled area displays the stickers 
used. 

Figure 2: Pupil work displaying 
improvements in line with 
written feedback. This was 
specifically relating to the use of 
capital letters and full stops. 



	

Appendix 2 – Questionnaire Analysis 
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