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Rationale: 

Assessment for Learning (AfL) strategies are effective in teaching and learning and the 
emphasis is very much on involving pupils in their learning and providing opportunities for 
them to progress. A key feature within AfL is feedback. The Scottish Government (2005) 
argues that ‘learners learn best, thus improving attainment when learners are given feedback 
about the quality of their work and what they can do to make it better’. This is highlighted 
and supported further by various studies illustrating that feedback in the classroom has a 
significant impact on learning (Education Scotland, 2019). “Feedback closes the gap between 
what is known and what is desired” (Sadler, 1989). Feedback is essential as it needs to report 
on what steps are needed to progress and it also needs to be understood and interpreted into 
action by the pupil in order to be of any success. Therefore, it can be suggested that learning 
occurs through engagement with feedback and thus it is crucial that feedback is provided 
daily to allow pupils to be engaged, motivated and willing to improve their success in 
learning. 

Moreover, Education Scotland (2019) states that feedback should be clear and specific, 
illustrating aspects of the work the learner has completed well, giving next steps to improve 
the learning. This feedback is effective when given promptly (Conroy et al, 2009). 

Therefore, this inquiry focuses on the use of immediate feedback in the classroom, 
investigating both written and verbal feedback to support and develop learning. 

Aim: 

The aim of this enquiry is to explore the use of immediate verbal feedback in the classroom 
and how it motivates pupils to improve their learning. The enquiry will compare the 
difference in quality of work (if any) between verbal and written feedback. 

Methodology: 
 
This enquiry was undertaken within a primary 1/2 class of mixed ability learners, over a four-
week period. The enquiry split the time period into two weeks of verbal feedback and two 
weeks of written feedback focus. The evidence was gathered throughout literacy lessons, 
specifically during daily and taught writing tasks. The enquiry focused on collating four types 
of data: teacher observations, pupil work, discussions with pupils and a questionnaire, to 
investigate the use of immediate feedback in the classroom. To examine the impact more 
closely, a small focus group was created – this comprised of six learners, two from each of 
the ability groups. 
 
The purpose of the teacher observations was to provide the immediate feedback to all learners 
and reflect if this feedback had any impact on the pupils’ work. This feedback was provided 
orally and also in written format supported by the use of coloured highlighters (green for 
good to be seen – this indicating an aspect within the piece of work the learner had done well 



/ met the success criteria or core targets, and pink for think – this illustrating an area which 
could be improved for example the need of a capital letter or full stop). 
 
Pupils’ jotter work was collated, and oral feedback was transcribed to provide qualitative 
data. This jotter work would illustrate whether the verbal or written feedback which was 
provided during the lesson, was acted upon by the learner to improve their understanding and 
development. 
 
Discussions with the pupils enabled this enquiry to explore the children’s thoughts and 
opinions about feedback and if they believed it supported their learning. 
 

The questionnaire was specifically undertaken to fulfil this enquiry, this occurred at the mid-
point of the enquiry process and the children were asked to complete a short questionnaire 
relating to their thoughts on verbal and written feedback (Appendix A).  

Furthermore, the feedback provided the opportunity to ‘scaffold’ (Bosanquet et al. 2015), 
highlighting that this is providing some information at the right time to meet the needs of the 
task, the pupils’ learning as they were able to reflect on their task and improve their efforts, 
thus progressing their learning. Pupils were often reminded to consider previous written / 
verbal feedback prior to engaging in their next literacy task. This was considered when 
exploring the findings within this enquiry. 

Findings: 
 
Jotter work: 
 
While comparing the learners’ jotter work it was discovered that when the teacher provided 
immediate verbal feedback, the pupils were positive and able to take this feedback onboard to 
complete the task successfully. For example, in the first week, child A was reminded to use 
finger spaces in their writing – the remainder of the task and also the tasks in the weeks after 
indicate that this feedback was actioned by the learner as they ensured they have used finger 
spaces. 
 
I am mindful that verbal feedback is not the best for every learner and that some pupils need 
the written feedback to reinforce what is expected. This is supported by child B’s jotter work. 
As in the first week, the pupil was encouraged not to use ‘fancy – swirly’ writing. This was 
acknowledged by the child but was only actioned in week 3 after the written feedback 
highlighting the same issue was noted, this then resulted in the correct letter formation being 
used by the child. 
 
Observation Notes: 
 
When observing the learners, it was clear that most learners required (in order to meet core 
targets) and liked having immediate verbal feedback. The pupils participated and were 
engaged in the verbal feedback through agreeing with the comments given, making the 
necessary changes and through being able to identify mistakes in their own work after being 
prompted to read over. 
 



This differed when observing the learners reading their written feedback. It was evident that 
the learners liked the positive comments and stickers however when looking at the next steps 
children seemed to lose interest, often just wanting to skip to their next task. 
 
Moreover, the learners have appeared to enjoy the feedback process and recently have begun 
to provide more useful peer feedback within taught writing. 
 
Questionnaire: 
 
The results from the questionnaire show that in the beginning week of the enquiry the class 
were almost split on their thoughts about liking verbal feedback with 54% yes and 46% no. 
This improved significantly, when pupils took the questionnaire again in week 4, to 79% 
stating that they liked verbal feedback and that it helped them to improve their work. 
Regarding written feedback, results show a decrease from 81% liking written feedback in 
week 1 to 71% in week 4. This may suggest that these learners could have preferred verbal 
feedback to support their learning as the enquiry came to an end. 
 
 
Week 1 results: 
 

 
 
 
Week 4 results: 
 
 
 
 
 
 
 
 

71%	

29%	

Do	you	like	written	
feedback?	

Yes	 No	



This additional questionnaire taken at the mid-point of the enquiry highlights that most 
learners believed that verbal feedback during a lesson helped to improve their learning. 
However, at this point in the enquiry the results show that most preferred receiving written 
feedback to verbal. It is important to note that this survey was carried out after the two weeks 
written feedback block. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Pupil voice / discussions: 
 
Throughout the enquiry, discussions with the pupils took place in order to identify their 
thoughts and opinions regarding feedback and what helps them best improve their learning. 
 
The views of the children varied and often children argued that they liked both verbal and 
written feedback. The pupils from the focus group stated:  
 
“I like the written feedback. It makes me happy and more confident” 
 
“Verbal feedback because it is straight away” 
 
“I like written feedback, I read it before I do my task” 
 
“I like verbal because I can fix it. I don’t like written because its bad” 
 
“Written feedback because it made me remember about the fancy writing” 
 
Again, this highlights the mixed views and also implied that there was an increase in the 
learners’ self-esteem regarding completing tasks. 



 
Conclusion: 
 
To conclude, the use of immediate verbal feedback in the classroom was beneficial in 
supporting, motivating and enhancing learning. It is evident from the jotter work that after 
receiving the verbal feedback, pupils then actioned this and were successful in their learning 
throughout the literacy tasks. However, the written feedback was preferred and worked best 
for a few individuals as they were able to read the feedback and action it.  
 
Furthermore, this enquiry was investigating the difference in quality of work between verbal 
and written. I found that with the class being early/first level, the immediate verbal feedback 
provided the better quality of work as pupils could see their mistakes and make changes 
promptly rather than reflecting on written feedback.  
 
 
Implications for future practice: 

Throughout the enquiry I have engaged with academic literature regarding feedback and I 
have been reminded, from this reading and from discussions / pupils’ jotter work, of the 
importance of providing immediate verbal feedback as well as written feedback. I will 
continue to provide pupils with immediate feedback to support, motivate and develop 
learning. Furthermore, I acknowledge that providing immediate verbal feedback in a large 
class can be difficult and also that each class / individual will have varied responses to 
feedback strategies – however I am willing to explore these strategies to ensure I meet the 
needs of leaners throughout the different stages/levels. I also believe it is important to enable 
the pupils to be able to self-assess and peer assess, and this is something I will also continue 
to employ in my future practice. 
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