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Rationale 

The Scottish Government are hugely focused on raising attainment with a means to produce 
high achievers who, ‘through and beyond school, can develop a wide range of skills and 
abilities to succeed in learning, life and work.’ (Scottish Government, 2015). The Scottish 
Attainment Challenge has therefore aimed to:  

Raise the attainment of children and young people living in deprived areas, in order 
to close the equity gap. It will drive forward improvements in educational outcomes to 
ensure that everyone is encouraged to be the best they can be. 

(Scottish Government, 
2020: Scottish Attainment 
Challenge.) 

 
Teachers are a vital part of a child’s growth and attainment. It is imperative that teachers are 
well equipped and have sufficient resources to enable the children under their care to be the 
best they can be. However, there are several barriers to a given child achieving their full 
potential, some of which a teacher will have to face.  

Motivation in the classroom has become a very intriguing, popular and widely researched 
subject in education today. Many children suffer from a severe lack of motivation and can 
often display signs of a fixed mind-set towards their learning. Carol Dweck has produced 
extensive work surrounding the topic of motivation. Dweck states that there are two mind-
sets in terms of motivation that one can have – Fixed and Growth mind-set (Dweck, 2015). A 
child with a fixed mind-set will believe that their intelligence is limited and often associate 
their failures with lack of ability. On the other hand, those with a growth mind-set ‘focus 
more on behavioural factors as the cause of failure and they view intelligence as something 
that can be cultivated through effort’ (Cho Sse Yee and Ling, 2001).  

McLean (2003) discusses the four Drivers that have a direct impact on a students’ mind-set. 
These are engagement, which is about how the teacher gets to know and value the student; 
structure, which refers to the pathways to achieving goals; stimulation, which highlights the 
relevance and importance of the curriculum and feedback, which is the information that 
allows students to understand how they are progressing. Focussing on the latter, feedback 



comes in many forms, most notably written and verbal, and is an essential part of a child’s 
learning.  

‘Good feedback causes thinking’ 

Wiliam (2016) suggests ways in which teachers can use feedback to its full potential. 
Through a YouTube video clip, Wiliam discusses and reviews the research surrounding the 
importance of effective feedback as an integral part of formative assessment. Wiliam 
concludes that the most commonly used feedback, ‘ego involving’, is the least useful in the 
classroom. This type of feedback ensures the student focuses on where they ‘fit’ in the class, 
ability wise, and not their learning. Whereas, feedback which is ‘task involving’ focusses on 
improvement. Wiliam goes on to state that the largest impacts on students’ progress is when 
feedback is focussed on improvement and furthermore highlights how students can achieve 
this through using alternative strategies. Wiliam then summarises by linking his discussion 
with motivation and learning by stating that, in terms of feedback, the key is for teachers to 
show clearly that ‘ability is incremental rather than fixed’.  

Aims 

This enquiry, therefore, aims to investigate the use of immediate verbal feedback in the 
classroom with a means to motivate students to improve and enhance their learning. Firstly, 
by gathering the views of students’ regarding feedback including their preferences and their 
comments on its effectiveness. Secondly, by focussing on the language used in both written 
and verbal feedback, and the effectiveness of immediate as opposed to delayed feedback. 

Methodology 

This research study was conducted in a Primary 6/7 class of 21 pupils (4 girls and 17 boys) 
within North Lanarkshire Council. The study gathered evidence from six pupils with a range 
of ability within literacy, which would best represent the whole class. The curricular area in 
which the study was to focus on was literacy, where daily writing jotters are used. To ensure 
confidentiality, all information regarding pupils was anonymous. This part of the project 
outlines how the study was conducted and which types of evidence were obtained. The 
school in which the study was held has, as a part of their School Improvement Plan, a focus 
on raising attainment in Literacy. Within the school, it is expected that pupils’ jotters be 
corrected on a daily basis with both immediate feedback relating to any success criteria or 
core targets and a record of formative comments. A variety of methods are used in the school, 



these include verbal feedback stamps and teacher comment sections at the bottom of each 
jotter.  

The study was held over a four-week period. At the beginning of the study, the pupils were to 
fill in a questionnaire, which included four questions regarding different forms of feedback 
(See appendix). The questionnaires’ purpose was to gain an insight into the pupils own view 
on the feedback they receive and highlight what they know about different types of feedback.  

The questions were as follows:  

What are the different ways that your teacher gives you feedback about your learning? 

How often do you receive feedback? 

How much of a difference does this feedback make to your learning? 

Which type of feedback do you prefer and why? 

These questionnaires were to be taken a second time by the pupils at the end of the four week 
period which would highlight any changes in opinion or knowledge gained regarding the 
feedback they receive and how it may impact their learning.  

The first two weeks of the study were assigned to ‘written feedback’, where the teacher 
would only write formative comments on pupil work. The pupils were given time to read any 
comments given before and after lessons. Whereas in the last two weeks of the study, the 
teacher used a verbal feedback stamp and gave any verbal feedback immediately, either 
during or after the task. The pupils were to also note down next to the verbal feedback stamp, 
a brief sentence detailing what feedback was given.  

The teacher also used reflective diary which would be used to note down any significant 
changes in attitude, motivation or results within the daily writing jotters. Pupils may respond 
better to a specific type of feedback, or simply how that feedback is given.  

Findings 

It was evident from reading through the pupils’ first evaluation comments and ratings, that 
the majority did not use or know the correct terminology in terms of feedback. For example, 
instead of ‘verbal feedback’, most pupils described this as ‘speaking/talking to the teacher’ or 



‘face to face’. Similarly, with regards to ‘written feedback’, most pupils said 
‘correction/stamps in jotters’. This was extremely interesting as teachers often talk about 
these types of written feedback to one another, however, they can be rarely used in 
conversations with pupils. On the other hand, pupils may not acknowledge the terminology 
used by teachers and this may be the cause of confusion regarding different types of 
feedback. This was clear as some pupils struggled to answer the question which asked, 
‘which types of feedback does your teacher give?’ 

The evaluations given at the end of the study saw an improvement in detail and 
understanding with regards to feedback. A greater number of pupils used the term ‘verbal 
feedback’ and gave greater detail into why they prefer this type of feedback. One particular 
evaluation stated that the pupils in question preferred verbal feedback as they can ‘ask 
questions’ and on another example ‘fix the problem immediately.’ 

One aspect of the evaluations that was particularly interesting was the way some pupils 
interpreted the questions. A minority of pupils interpreted the questions asked to be whether 
they preferred good or bad feedback, as opposed to verbal and written, or immediate and 
delayed. These pupils said they preferred good feedback as it made them feel better and some 
said private talks with the teacher as to not cause embarrassment. These answers were 
initially disregarded, however, they correlate with Wiliam’s comments on ego involving 
feedback which pupils may perceive as more important. In addition to this, one pupil gave 
detail in a follow up discussion regarding one of his answers. The pupil divulged that he 
preferred good feedback as opposed to bad feedback, however, he then added that he wished 
any bad feedback to be given in private as to ensure his progress in work was not known to 
anyone else.  

Conclusion and Implications for future practice 

In conclusion, the study provided insight into how much pupils understand about the 
feedback they are given. Do they know which types of feedback there are, and more 
importantly, which type of feedback works best for them? The study provided some 
indication that most pupils, not only do not know but haven’t been instructed of the correct 
terminology. Some pupils, however, expressed this using their own language which may have 
helped them understand and differentiate between different types of feedback. The study 
suggests that a greater understanding of feedback in general has to be provided, especially as 
some pupils greatly misinterpreted the questions and provided answers regarding good and 
bad feedback as opposed to written or verbal. Although this was an interesting tangent, and 
further linked with Wiliam’s discussions on the matter, the pupils revealed their lack of 



knowledge in the area. A separate study would be extremely insightful if focussed on pupil 
perception and reactions to different forms of feedback and their thoughts on receiving good 
and bad feedback. Specifically, if they feel their progress and/or abilities determine which 
level they are in the classroom. Furthermore, if they visualise this on a regular basis and how 
important they feel this to be.  

The study showed that verbal feedback was favoured greatly amongst the pupils. The reasons 
included the ability to fix problems immediately and have an opportunity to ask the teacher 
questions on the day. I noted down in my reflective diary that multiple pupils shared the view 
that when given verbal feedback that it came across ‘nicer’ which I interpreted as the pupils 
felt the feedback was positive or at least structured in a positive way. This was extremely 
thought provoking as with comments in terms of written feedback, it is difficult to convey 
emotion and care while giving pupils constructive feedback on mistakes. Furthermore, verbal 
feedback is by in large given more time (for deeper explanation and opportunity for follow up 
questions) whereas written feedback can seem more abrupt and to the point.  

One issue of the study was the limited time available, if any, for pupils to search their jotters 
and read the comments made by the teacher on previous work. For the purposes of the study, 
pupils were given ample time before lessons to read through any previous comments in their 
jotters, however, in the normal class timetable/routine, this may not always be available thus 
is left to pupils to    Unless a specific time slot is allocated for this in the classroom, then the 
majority of pupils will not seek out written feedback on previous work. Furthermore, the 
longer the delay between written feedback is given and the pupils receiving their jotters back, 
the less likely they are to go back and read any comments. In conversations with pupils, they 
will not go back ‘pages and pages’ to locate these comments and mainly focus on the most 
recent, sometimes only feedback given that day. Therefore, it can be concluded that there 
would be a great use in allocating a slot in the timetable or more regularly before each lesson, 
where pupils can look through their feedback comments.   
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