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Rationale  
 
Assessment is the systematic basis for making inferences about the learning and development 
of students. Stiggens and Dufour (2009) state that formative assessment is the most popular 
form of assessment used by teachers. They note that formative assessments can clarify what 
students learning outcomes are to improve the instructional practices of individual teachers, 
and highlight the need to re-teach or review materials to reach students who may benefit from 
additional help. 
 
The use of assessment is vital for a teacher’s development as it can provide feedback on a 
student’s growth and can be used as evidence for a teacher to evaluate the effectiveness of 
teaching. As a novice teacher it is important to understand and engage in the assessment 
progress for effective teacher development. Isaacs, Zara and Herbert, (2013) define feedback 
as ‘a process through which students learn how well they are achieving and what they need to 
do to improve their performance.’ It is a large part in a student’s life as a learner, due to it 
being the mechanism in which students discover how successful their learning is. 
Subsequently, feedback is one of the most significant parts in student’s progress, therefore it 
is essential for it to be high quality and effective. To ensure feedback is effective, it must be 
timely and clear.  
 
Hattie and Timperley (2007) believe “feedback is one of the most powerful influences on 
learning and achievement.” Feedback achieves its purpose only if it brings about a 
modification in the student’s future learning behaviour and/or the teacher’s teaching content 
of style. Ideally, ‘the goal to effective feedback is essentially the same as that for the final 
element of formal assessment: to decide where learners are in their learning; where they need 
to go; and how best to get there’ (Assessment Reform Group, 2006). 
 
Throughout this enquiry I will explore the effect of instant verbal feedback for assessment 
within the classroom and discuss the impact it has on students’ learning. 
 
Aims 
 
The aim of this enquiry was to investigate the impact of immediate verbal feedback has on 
learning compared to written feedback and assess the impact it has on students motivation. 
 
Methodology 
 
The investigation for this inquiry used a mixture of methods, such as observations, 
discussions and questionnaires to ensure that the information gained was of top quality. The 
study took place within a S3 Practical Woodwork class beginning a new project which was 
building a toolbox as part of their Broad General Education. The study took place over four 
executive weeks and the students attended class three periods a week. The class of 18 
students all participated in this enquiry but a focus group of 6 students were chosen to 
examine closely. The students were chosen as they are at different levels and it was believed 
that would help provide a wider scope of how immediate verbal feedback affected all 



learners. The students chosen were of the follow abilities and the description of their ability 
has been taken from the school Tracking and Monitoring system: 
 
Student A – Not on Track 
Student B – Not on Track 
Student C – On Track 
Student D – On Track 
Student E – Requires Challenge 
Student F – Requires Challenge 
 
Throughout the enquiry there were three forms of evidence gathered: evidence from student’s 
practical work, observation of behaviour from teacher notes and three survey questionaries 
that were completed at the start, beginning and the end of the enquiry. To measure the effect 
of immediate verbal feedback compared to written, the form of feedback given to students 
was rotated each week. However, it is important to note that as a teacher verbal feedback 
happens naturally throughout lessons and to ensure I did not interfere with student’s progress 
I would give students verbal feedback when required, but this was not measured. 
  
Practical Work 
 
The evidence gathered from the students’ practical work was used to track the quality of 
work they were producing. The quality of students’ work was compared to a project that they 
had completed before the enquiry. Both of the projects involved the same grading system as 
well as skills used such as: measuring and marking out woodwork joints, cutting and sawing, 
assembly and final finish. The students were all given marking instructions to ensure they 
knew what was expected of them and to use as a resource throughout the project.  
 
Observations 
 
The evidence gathered from observation was used to analyse students’ behaviour and 
motivation. I used a reflective diary to record how well students were progressing and the 
effect the type of feedback had on the student. I closely monitored how well they worked 
independently and whether they would use the feedback given to help improve their learning. 
 
Questionaries 
 
The evidence gather from the survey questionaries was used to gain feedback through student 
voice and to gather information on how well they respond and understand the feedback they 
are given. Throughout the four week period I rotated from giving written feedback one week 
and verbal feedback the next. This was to compare both of the types of feedback against their 
progress, motivation and behaviour. The first questionnaire given concentrated on verbal 
feedback due to it being the type of feedback used throughout the three teaching periods of 
that week. The second questionnaire given, focused on written feedback to correspond with 
the written feedback given that week. The final questionnaire asked about both written and 
verbal feedback to determine which type was the preference of the student and why the 
student believes it is more helpful. 
 
Findings 
 



Overall, from comparing students’ work from the beginning and end of the enquiry it was 
evident that the quality of work across all six students had improved.  By analysing the 
evidence throughout the weeks verbal feedback was given, it was found that verbal feedback 
stimulated motivation, behaviour and quality of work. By interacting with the students 
throughout the lessons and regularly discussing how to improve I felt that students stayed on 
task. The data collected from the questionnaires on verbal feedback showed that all six 
students believed verbal feedback helps improve their work. Students A, B and D highlighted 
in their first survey that they did not always recognise conversations with the class teacher 
about their work as receiving verbal feedback. However, the final survey revealed that all 
students then recognised all verbal feedback given and had taken it on board. 
 
Throughout the weeks written feedback was given it appeared that Students A and B were 
less motivated to do well and did not read the feedback that they were given to improve their 
practice. However, this did not affect the quality of work produced but just the amount of 
work produced over that period of time. The survey results revealed that Students A and B 
prefer verbal feedback, whereas Students D, E and F preferred to have written feedback. 
Student C did not have a preference. The responses of the question, “Do you prefer written or 
verbal feedback? Explain why”, are: 
 
Student A – Verbal …..“ I need to know what I am doing is right all the time” 
Student B – Verbal …..“ I don’t like to look at mine then look at others” 
Student C – Both…… “I like it when the teachers speaks to me and tells me what to do, but I 
don’t mind having it on my worksheet because it means I know what to do from the start” 
Student D – Written…..”When my feedback is written down it motivates me to do better 
because I can look back over it” 
 
Student E – Written….”Sometimes I can forget what the teacher has told me to do so I like it 
when she writes it down and I can use it when I need to and if she is busy”. 
 
Conclusion 
 
Overall, the results from the enquiry have indicated that using immediate verbal feedback can 
improve the quality of the students work and therefore their learning. The motivation when 
using verbal feedback was high and therefore effective. The six students chosen for the focus 
group have all shown the ability to recognise when verbal feedback was given, which was not 
the case at the start of the study. Moving forward, as an early practitioner I will continue to 
use both verbal and written feedback and analyse how well students respond to it to ensure it 
is suitable to the learner. 
 
Implications for Future Practice 
 
In my future practise, I will continue to use student voice to see what feedback works best for 
each individual. Due to the evidence found, there was a mixture of opinions on both verbal 
feedback and written feedback between students. I will tailor which type of feedback is most 
suitable to each individual to suit their needs, which I believe will have a positive effect on 
both their motivation and learning. It is obvious that feedback is essential to learning and an 
impactful tool that should be implementing throughout all lessons. 
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