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Rationale  

Classroom management and behaviour management are vital in the successful learning of 

young people and can often be a challenge in education (Walker, Ramsey. & Gresham, 

2004). Behaviour management strategies can be implemented in a number but many argue 

that promoting positive behaviour in the classroom offers essential support to help teachers 

develop capacity and confidence in managing behaviour (Ellis and Tod, 2015). Research 

shows that many students do not respond well to punishment for bad behaviour and instead 

feel distanced from the member of staff (Greene, 2009), therefore this enquiry explored 

promoting positive behaviour through the use of a reward systems. Flanagan (2014) suggests 

young people care more about damaging their relationships with their peers than the outcome 

of not following rules the introduction of anonymity aimed to encourage all pupils to behave 

to avoid the risk of losing the reward for the whole class.  

 

Aims 

The aims of the practitioner enquiry were as follows: 

• to focus on the use of behaviour techniques in one single class. 

• to introduce carry out week 1 with nothing introduced to help create a baseline to 

measure improvement or challenge against. 

• to allow students to have an input into rewards to measure how behaviour changes 

with each reward. 

• to introduce a mystery pupil system to improve challenging behaviour and create a 

whole class ethos.  

 



Methodology 

WEEK 1  

The idea behind the enquiry was to find out if creating individual responsibility to achieve the 

class reward would create an overall improvement in the class atmosphere and relationship. 

We done this by breaking the enquiry into sections, the enquiry was carried out over a period 

of 5 weeks with the class visiting 3 periods a week. On the first period the class spent time 

discussing the class behaviour and the expectations of class behaviour set by the teacher. 

Time spend establishing existing problems meant that learners were aware of behaviours that 

require changing. The class then filled in feedback slips that asked them questions in regards 

to current behaviours, these were: 

• “I think the behaviour in our class is good/bad because ________________________” 

• Rate the behaviour 1-10 (1 is bad, 10 is good)  

• Rate the behaviours below; 1 being the worst and 5 being the best 

o Being unkind to each other 

o Carrying on 

o Shouting out 

o Talking to loudly  

o Not completing work 

Once these were filled in the lesson began. During the first week of the enquiry no changes 

were implemented, this allowed us to get a base line for current behaviour within the class.  

 

WEEK 2 

During the second week of the enquiry the idea of mystery pupil was introduced during the 

first period. The class were given clear instructions on the procedures we would be following 

and given the opportunity to have an input on rewards for the three following weeks. The 

class decided on, week 1 being allowed to listen to music while working for the last ten 

minutes.  

The class were advised that each week a pupil would be chosen at random, from a container 

of names and this name would be placed this in the box. The box was then placed at the back 

of the classroom, throughout the week the class would have to behave well and meet the 



expected behaviours to hopefully achieve the reward. During period 3 of the week we would 

then open the box and reveal the name that was chosen at the start of the week.  If this person 

behaved then the full class would get the reward, however, if the named person misbehaved 

or were given more than 2 verbal warnings in the one period then the reward would be lost. 

However, the name of the pupil who lost the prize was never revealed and instead whole 

class behaviours were discussed.  

 

WEEK 3  

At the beginning of week 3, as a class we followed the same steps as week 2 and discussed 

positive behaviours at length. During this week the class decided that the reward would be to 

play educational games at the end of their third period that week. Pupils felt comfortable with 

the process and knew what was expected of them. 

 

WEEK 4  

During the last week the class were observed by a member of senior staff, due to this we went 

back over the rules the class were trying to follow and allowed our guest to choose the name 

to be placed in the box as well as the reward. The class reward for week 4 was to pack up 5 

minutes early and play on their phones on the last period of the week. Again, we discussed 

expected behaviours and rules before moving on. At the end of the last week of the enquiry 

the class were again asked to fill in feedback sheets with the following questions: 

• “I think the behaviour in our class has improved/not improved because 

________________________” 

• Rate the behaviour 1-10 (1 is bad, 10 is good)  

• “I liked/ did not like mystery pupil because _______________” 

• Rate the behaviours below; 1 being the worst and 5 being the best 

o Being unkind to each other 

o Carrying on 

o Shouting out 

o Talking to loudly  

o Not completing work 
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Findings 

Findings were measured in several ways, one way in which change was recorded was through 

feedback sheets at the beginning of the enquiry (appendix 1) and at the end of the enquiry 

(appendix 2). From this the first finding was that shouting out and carry on were the main 

problems within the class along with not completing enough work. However, feedback 

gathered after the reward system was introduced showed that pupils as a whole felt these 

problems had decreased with some pupils feeling that shouting out was still a problem. Using 

the final feedback forms many pupils felt this was introduced for too short of a time to really 

make an impact and felt the behaviour may regress, this raises considerations to continue 

using this method.  A majority of pupils agreed that the behaviour in the class was bad prior 

to the reward system being introduced with most also agreeing there had been considerable 

improvement with an increase in the ratings for behaviour on the feedback forms. 

 

 

 

 

 

 

 

 

Another way in which findings were measured is through recording the pupil’s marks on 

behaviour cards (appendix 3). This class has two pupils on behaviour cards which are 

measured in NS/S/HS: Not satisfactory, Satisfactory, Highly Satisfactory. Through this 

enquiry it was hoped this would improve to getting consistent ‘HS’.  As shown in the table 

below the behaviour was consistent in the fourth week of the enquiry, however varied 

throughout. When looking at the results of this, the second period of the week can be seen to 

have the worst behaviour. This was heavily influenced by the time of day as this class 

attended straight after lunch.  

 

 

 

 

 

 

PINK FORM 1 

 

WEEK 1 
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PINK FORM 2 
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In addition to this, I also recorded key ‘good’ and ‘bad’ behaviours for each week along with 

any key incidents that occurred and how often the reward was achieved (appendix 4). In total 

the class achieved the reward twice, however, on week this was not achieved as the selected 

pupil received an NS on their form and therefore the class could not receive the award. 

 

WEEK 
REWARD 

ACHEIVED 

Week 1 N/A 

Week 2 Yes 

Week 3 No 

Week 4 Yes 

 

 

Finally, jotters were checked to compare the standard of classwork completed during the 

enquiry. Appendix 5 and 6 provides evidence of an improvement in the standard of work in 

class jotters. This shows that improvement has been made and the learning in the class is 

more meaningful than previous. 

Overall, the introduction of mystery pupil improved the class overall behaviours and saw a 

reduction of behaviours such as in class arguing and shouting out however, there are still 

existing divisions within the class.  Despite the continuous divisions, it can be argued that an 
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ethos of whole class responsibility has been created contributing further to the creation of a 

positive learning environment. 

 

Implications of Future practice 

This enquiry has developed my understanding of creating a positive environment and the 

importance of this for all learners to achieve. Since the enquiry ended this class, along with 

others have requested mystery pupil. In order to make this less time-consuming 

considerations should be made to display positive characteristics expected from leaners on 

the class walls as research shows that these are vital to achieving in school as research by 

Seligman et al.  (2009) shows education and good character are linked closely in educational 

success.  

 

Conclusions 

Overall, mystery pupil was a reward system which the class enjoyed and have since requested 

is reintroduced. The introduction of rewards was successful in creating a positive classroom 

environment and helped break down barriers between those who followed expectations and 

those with challenging behaviour as well as promoting positivity within the class as focus 

was placed encouraging and rewarding good behaviour rather than punishing bad behaviours.  

Despite showing positive results it can be seen that this activity can be time consuming 

within a secondary school class context as it takes time away from starting lessons as 

behaviour expectations need to be revised at the start of every week, often every lesson to 

remind leaners to follow these.  
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