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Rationale 

Valuable teaching and learning time is being consistently eroded by the need to constantly 
correct disruptive behaviours (Wilmer, 2019). Therefore, in order to provide quality learning 
experiences for young learners, a contemporary practitioner must be adept at classroom 
management. Barriers to learning can manifest in many different ways, however it is often 
through perceived negative behaviours that these barriers arise. The Scottish Government 
National Attainment Challenge is a priority in increasing the level of numeracy, literacy and 
health and wellbeing for Scotland’s young people. Therefore, it is a fundamental role for 
teachers in the classroom to get learners to think more positively. Andrea Wilmer has found 
that by using praise and “token” (or reward) systems, decreases the frequency with which 
disruptive behaviours occur within the classroom. The HGIOS 4 documentation has stated 
that positive reinforcement is critical in underpinning good classroom management 
(Education Scotland, 2015). As such, the focus of this practitioner enquiry will be to consider 
whether the implementation of an anonymous reward system, decreases disruptive 
behaviours within the classroom setting. 

Aims 

The aims of this enquiry were to: 

• Encourage positive behaviours by way of an anonymous reward system 
• Observe a harmonising of whole-class attitudes, geared towards positive behaviours 

 

Methodology 

This investigation took place in a primary 5/6 setting comprised of twenty-four 9 and 10 year 
old children and was carried out over a four-week period. As the reward was to be eligible to 
the whole class, all pupils were therefore involved: The children would be told explicitly that 
the reward would be given based on a cause and effect basis. 

The children were at first tasked with completing a questionnaire, asking them to highlight 
any pertinent and repeated positive and negative behaviours within the classroom. They were 
provided with a list of nine common behaviours and asked to pick the four that they felt 
occurred most frequently/infrequently. The nine behaviours decided upon, were drawn from 
the whole-school behaviour management policy (there are many more guidelines within the 
school-specific framework for behaviour management but the nine chosen were supposed 
most pertinent to this particular primary 5/6 setting).  



The answers were then totalled by the class teacher: the four most common answers would be 
used individually over the following three week period. The four behaviours outlined were as 
follows:  

• Not listening well 
• Talking when others are talking 
• Being kind 
• Shouting out at inappropriately  

It is at this stage that the children were briefed as to the nature of the experiment and the 
reward available. At the start of each school week (over the three week period), a child would 
be selected at random by an unbiased and unrelated member of staff (not the class teacher). 
Only this other member of staff and the class teacher would know who had been chosen. If 
said chosen child was seen to be adhering to that week’s stipulated behaviour, then all 
children would receive double Golden Time on a Friday afternoon.  

In order to efficiently assess if the child had successfully endeavoured to adhere to the chosen 
behaviour, the following evidences would be used: 

• Not listening well: The child’s jotter work would be gauged on whether they had 
listened to instructions in the lead up to a given task. If work was not carried out as 
instructed, or if instructions had to be reiterated a total of four times over the course of 
a week, then the reward would not be given.  

• Being kind to others: A kindness wall involving written notes from the children in 
the classroom, outlining acts of kindness from one to another. In order for the class to 
be rewarded, the chosen child would have to have acted in kindness at least six times 
(this total was not disclosed with the children, so as to avoid children getting six then 
stopping) 

• Talking when others are talking: a three strikes and you’re out approach was used 
to signify if a child had not been complying. Three strikes would result in an on-the-
spot loss of three Dojo points and if the child chosen garnered three strikes, three 
times over the course of the week, then the class would not receive the reward. 

• Shouting out inappropriately: the three strikes approach as outlined above was 
again used to signify a lack of compliance. If the child chosen garnered three strikes, 
three times over the course of the week, then the class would not receive the reward.  

If the chosen child was successful in securing the reward, then their identity was revealed. If 
they were unsuccessful, then their identity would remain anonymous. 

 

Findings 

At the questionnaire stage of the study, the children were found to highlight three out of four 
answers as perceived negative behaviours, leaving one positive behaviour.  

During week one (listening well) it was found that 20/24 children met the criteria needed for 
the reward to be administered. This included the chosen child and therefore the reward was 
given.  



During week two (being kind to others) it was found that 23/24 children met the desired 
criteria. This included the chosen child and therefore the reward was given.  

During week three (talking when others are talking) it was found that 20/24 children met 
the desired criteria. This did not include the chosen child and therefore the reward was not 
given. The chosen child remained anonymous.  

Given the failure to garner the reward during week three, an attempt to further incentivise the 
children was made during week four (shouting out inappropriately): four children were 
chosen instead of one. It was found that 22/24 children met the desired criteria. This included 
the four chosen children and therefore the reward was given.  

When the reward was given, the remaining children were seen to be congratulatory towards 
the chosen child/children. 

There are, within this particular body of pupils, certain individuals that display these 
perceived negative behaviours more than others. There are certain individuals within this 
particular class that never display said behaviours. During the four-week period, there were 
two instances in which the individual who was chosen, coincided with a behaviour that they 
had regularly displayed previously: this would occur during weeks one and three. As 
mentioned during the methodology section, causality would be highlighted to the children as 
being the sole contributor to success.   

 

Conclusion 

Across all four weeks of this study the majority of the children involved conformed to more 
positive conduct. Wilmer found that pupils are highly motivated when the showing of 
respectful and/or positive behavioural traits, can yield individual reward. This study shows 
concurrent evidence, underpinning this theory. Furthermore, this study shows that children 
are highly motivated also, when the rewards of others, can be decided upon by way of their 
own individual actions. HGIOS 4 stipulates that children must be given increased 
responsibility for ensuring that they value their own achievements and the achievements of 
others. At no time did any of the chosen children know that they were the one directly 
influencing the outcome of that week’s focus. What they were shown however, is that there is 
a causality between the achievements of an individual and the potential rewarding of others. 
Overall, children showed diminished levels of disruptive behaviour by exemplifying 
attentiveness, courtesy and kindness. 

 

Implications for Future Practise 

While the results of this enquiry are based on a small pool of children and over a relatively 
short time-scale, it is the finding of this study that when motivated by incentivised reward 
systems, children display less disruptive behaviours. It can be argued that the reward given in 
this particular study is not conducive to effective time management and the teaching of the 
curriculum: i.e. it essentially takes away from teaching and learning time. The erosion of 
teaching and learning could be overcome by perhaps utilising this strategy monthly as 
opposed to weekly: regular enough to maintain the momentum of this approach to the 



encouragement of positive behaviours, whilst not undermining taught learning. Alternatively, 
accolades such as a “Star of the Week” or an address at weekly assembly could be used as an 
alternative reward, rather than eroding into timeslots designated for teaching and learning.  
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