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Rationale 

The decision to conduct this enquiry stemmed from low level, disruptive behaviour being 
noted within the classroom. Low level, disruptive behaviours can have a big impact on the 
learning environment within a classroom, especially for new practitioners and disruptive 
behaviour can not only severely impact on the academic outcomes of a child, but also on their 
overall wellbeing (Luiselli et al, 2005). It therefore seemed important to carry out further 
research into methods of reducing low level and disruptive behaviours.  

This enquiry also provided an excellent opportunity for personal and professional 
development within the GTCS Standards for Full Registration:   

 

• Have knowledge and understanding of the importance of research and 
engagement in professional enquiry  (GTCS, 2012, 2.3.2) 

• Develop positive relationships and positive behaviour strategies (GTCS, 2012, 
3.2.2) 

 

Aims  

The aim of this enquiry was to investigate the use of anonymous reward systems in a 
classroom based environment. The enquiry was conducted in a primary 4 classroom, with a 
sample size of 31 pupils. Drexler (2010) notes that reward based systems are often used 
within classrooms, to increase participation and intrinsic motivation, which supported the 
creation of the enquiry aim.   

 

Methodology  

A philosophical context for the development for an enquiry can be approached through a 
positivist or interpretivist approach, with the first assuming there is one correct answer, whilst 
the latter assumes there can be more than one viewpoint, which can be dependable upon an 
individuals’ viewpoint (O’Donoghue, 2006). This particular research adopted an interpretivist 
approach, and therefore actively sought to engage with the collected data to search for a 
deeper meaning and understand the different perceptions (Henn, Weinstein and Foard, 2006). 
Both quantitative and qualitative evidence was gathered, with a wide variety of academic 
literature consulted in addition to the primary data collected.  

This enquiry took place over a 4 week period within a Primary 4 class comprising of 31 
pupils all attending full time, mainstream education. The focus of the enquiry took place 
during literacy lessons, although the reward system was used throughout the day.  



Week one was used as a control week, gathering quantitative and qualitative evidence for 
comparative purposes later in the enquiry. The anonymous reward system was introduced at 
the beginning of week 2. A random name was chosen, and placed inside a box, with the 
identity of this person remaining unknown to all until the end of the week. If this individual 
was shown to be remaining focussed on the task and engaging with class discussions/work, 
then the class would receive an award. This was to promote the idea of working together as a 
class towards a common goal. The identity of the child remained anonymous if the reward 
was not gained so as to avoid tension.  

It is important to note that the anonymous reward system was used alongside various other 
positive behaviour management strategies already in the classroom.  

 

Data was gathered using four pieces of evidence;  

1. Reflective Diary  

Observations were continuous, and a reflective diary was kept at the end of each week. I 
meticulously updated this, and ensured that data collected was authentic, and not guided by 
systematic bias or by myself in any way. Professional judgement and objectivity was used 
throughout. 

 

2. Case Study  

Although there was a whole class focus for this research, it was decided that a case study 
would be carried out alongside other data gathering, on two pupils in particular. Both pupils 
are actively involved in, and distracted by, the disruptive behaviour taking place. A table was 
developed which took note of three things; if work was complete, if the pupil had remained 
focussed and if learning intention had been met. The table for week one and week four can be 
seen in Appendix 1, and these were kept whether these pupils were the anonymous pupils or 
not.   

 

3. Pupil Work  

Examples of Pupil A’s and Pupil B’s work were taken during the control week and again in 
week 4 for a comparison. This was checked against the criteria used for the case study. These 
can be seen in Appendix 2.  

 

4. Pupil Voice/Learner Feedback  

Pupils’ thoughts and opinions were recorded throughout the 4 weeks. Pupils were given a 
questionnaire at the end the beginning of week 1 (control week) and again at the end of week 
4. Pupils were also asked a series of four questions at the end of week 4, which can be seen in 
Appendix 3.  

 



Findings  

In the initial questionnaire given to pupils in the control week, pupils were asked to place 
class behaviour on a scale, with it being noted that class behaviour ‘needed improvement’, 
with talking during independent tasks and not listening to instructions being highlighted by 
50% of pupils as the most common barrier to learning.  

At the beginning of week 2, the level of disruption and pupil misbehaviour was consistent 
with the control week, where the anonymous system was yet to be implemented. Through the 
development of an agreed reward, and through positive reinforcement, most pupils became 
acutely aware that they were accountable for the success of the whole class. In diary entry 3 
(Week 3) it was noted that “…those pupils who distance themselves from disruptive 
behaviours were trying to encourage and support other pupils so as to achieve a reward.”  

Observations noted that there was a reduction in disruptive behaviours throughout the class, 
and that Pupil A and Pupil B showed increased engagement. However, this did require some 
positive encouragement and prompting at times. Work was completed, and pupils had met the 
learning intentions for lessons.  

Pupils themselves noted a change in the learning environment, with Pupil C and Pupil D 
commenting;  

“I really like the box, and I think it makes me concentrate more. I want to be 
able to get the reward we picked.” [Pupil C] 

“I think it’s good because I want to work harder so that if I am in the box I 
have got a reward for everyone.”[Pupil D] 

Pupil A and Pupil B both completed the work that was set to them in week 4, and both pupils 
achieved the learning intention. However, Pupil B still at times lacked focus and sometimes 
needed reminding to stay on task. Overall engagement was greater. Despite this, when both 
pupils were asked about the use of the anonymous box in class, Pupil B commented; 

“I liked it because we sometimes got a reward on a Friday, but I didn’t really 
think about it that much during the week. I don’t think it really affected how I 
did my work.”[Pupil B] 

Pupil A, however, did note that the anonymous box impacted on both their behaviour in class, 
and on their engagement with tasks set – as they did not want to negatively impact on a class 
reward.  

 

Conclusions  

Reward systems such as this are often described as behaviourist, conditioning pupils to 
behave in a particular manner (Schultz, 2006), raising a potential ethical issue. However the 
focus of the enquiry was always on the achieved outcomes in terms of work and engagement 
with tasks, as opposed to a child displaying a specific behaviour.  

The aim of this enquiry was to investigate the use of anonymous reward systems in the 
classroom, and there has been a positive impact on pupil engagement and on the quality of 



work being completed over the course of the four weeks. Looking to Leuven’s Scale of 
Engagement, children displayed signs of active involvement, remained more focussed and 
made greater progress with their work compared with weeks 1 and 2 (Laevers, 2008). It is 
important to note however, that low level behaviour was not completely eradicated.   

The improvement in overall class behaviour was notable, and pupils were keen to help others 
within the class, and showed an increased awareness of the impact of their own actions on 
others.  

A number of pupils commented that they were keen to receive the agreed reward that was 
chosen by the class at the beginning of the week. Hudson (2012) notes that involving pupils 
in the decision process, and in developing their own rewards and consequences, can result in 
increased engagement and responsibility.  

From the questionnaire posed at the end of week 4, it can be said that the majority of pupils 
believed the anonymous reward system was of value (74%) and that it encouraged them to 
consider their impact on others (71%). These results can be seen in Appendix 3.  

Implications for Future Practice 

The scale of this particular enquiry means that data collected and findings deducted from this 
were limited, and are unlikely to inform the teaching practice of any educator other than the 
researcher themselves. Despite its limitations, however, the study was beneficial both 
personally and professionally. This enquiry clearly highlighted the importance of classroom 
practitioners engaging with theoretical research, to continuously reflect upon and inform 
teaching practices. Further questions have been raised into the long term impact of such a 
strategy, such as whether there is a long-term correlation between pupil engagement and the 
use of in class anonymous reward systems.   

Lynch (2005) notes that consistency with this type of class reward system is key in order for 
it to work successfully. Pupils displayed an enthusiasm towards this system, and due to the 
notable difference in pupil engagement and behaviour, it has been decided to continue 
implementing this strategy, ensuring consistency.  
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Appendix One  

	
Week	1	

 
Work Completed 

	
Pupil was focussed  
 

	
Learning Intention achieved  

Pupil	A	 x	 x	 x	

Pupil	B	 ü	 x	 ü	

	

	

	
Week	4	

 
Work Completed 

	
Pupil was focussed  
 

	
Learning Intention achieved  

Pupil	A	 ü	 ü	 ü	

Pupil	B	 ü	 x	 ü	

	

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix Two  

Pupil A (Control Week) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Pupil A (Week 4) 

 

 

 

 



Pupil B (Control Week) 

 

 

 

 



 

Pupil B (Week 4)  

 

 

 



Appendix Three   

 

 

 

 



 

 

 

 

 


