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Rationale 

In order for pupils to learn efficiently, children must be provided with meaningful feedback 
from the class teacher. Assessment is a method of acquiring and interpreting information 
about a pupil’s knowledge, understanding and accomplishments (Petkovska et al., 2010).  
The nature of formative assessment allows professionals to recognise and understand a 
student’s strengths and development needs, whilst allowing the student to focus their 
thoughts around these areas, offering a scaffold for them (NRC, 2012). The Scottish 
Government (2011) explain that learners should be actively involved in describing their 
progress and achievement throughout their education. Self-assessment is one type of 
formative assessment practice. There are many ways to practice self-assessment within the 
classroom, one form being checklists. Checklists are used regularly in schools to support 
children with self-assessment. This shall be the focus of the enquiry. 

Aim 

The aim of this enquiry was to find out what happens when a pupil uses a check list to self-
assess learning, and to see if this supported pupils’ meeting their core targets. 

Methodology 

The enquiry was carried out in a Primary 5/6 class of 12 pupils with a focus group of 5 pupils 
over a four week period. We chose to collect qualitative data rather than quantitative data to 
have more detailed examples to analyse. The evidence collected was: 

• Jotter work 
• Checklists 
• Pupil questioning 
• Observation of pupils 

 The focus group from which the data was collected were of average ability but would 
struggle to check over and edit work to meet core targets. To support these pupils and for the 
purpose of the enquiry, they were given a check list to use during the literacy task (see 
appendix A) and at the end of the lesson complete with a yes or no answer if they felt they 
had met the core targets listed. Children were also required to complete a next steps section 
and were to use the checklist to help them identify this. At the beginning of each lesson when 
using a checklist, the teacher would explain each task and the success criteria fully and 
support pupils where necessary throughout. When using the checklist for the second time, 
pupils were asked to look back at their checklist from the previous lesson to remind 
themselves of their identified next steps and think about how they could achieve or improve 
this for the current lesson. In addition to this, the teacher built in time to stop pupils and 
encourage them to reflect on their work so far using the checklist to see if they were meeting 
their targets. At the beginning of the enquiry pupils from the focus group were questioned by 



the teacher on how they felt about self-assessing and how they believed it affected their work. 
On the final day of the enquiry the whole class were asked firstly if they had used the 
checklist to improve their work and secondly how they felt about them.  

Findings 

After the enquiry was completed, I found that the self-assessment checklists were approached 
positively by pupils, but overall did not seem to have that large an impact on their learning. In 
addition to this, I found there were a number of flaws when it came to pupils using the 
checklists. Before the enquiry began, pupils who were questioned from the focus group 
expressed that they found it quite difficult to self-assess using strategies such as traffic 
lighting, as they didn’t know how much they had to do for their work to be green, amber or 
red. When the checklists were being explained to pupils during this input, they expressed that 
they liked the sound of them as it was a yes or no answer. They also felt it may make it easier 
for them to identify their next steps. 

Overall, the findings from the enquiry were different from the results expected. Firstly, pupils 
expressed that they found the checklists easy to use at the end for self-assessment as it was a 
simple yes or no answer. This is consistent with how they felt at the beginning of the enquiry. 
However, pupils did not regularly look back at their checklists to remind themselves of 
targets, despite time being allocated during the lesson to encourage them to do this. 

Furthermore, when analysing the data gathered from the focus group, I found that some 
pupils were using the checklists to self-assess accurately whereas others were not. Some 
pupils would often tick boxes indicating that they had included something from the checklist 
which they had not or vice versa. Despite pupils saying in the initial questioning that they felt 
this would be beneficial for them, it seems that it has not had much of an impact. This may 
indicate that pupils are not good at reading over their work and identifying mistakes. 

In addition to this, pupils would also accurately identify next steps from their checklists, 
however, would rarely work on them. This resulted in them having the same target at the end 
of most lessons but with little improvement. One pupil from the focus group also felt that 
they could do everything on the checklist and found this difficult to create next steps from. 

At the end of the enquiry I completed two surveys with the whole class. Firstly, pupils were 
asked for their opinion regarding whether they enjoyed using self-assessment checklists in 
class (see appendix B). The overall response from pupils was quite mixed. 50% pupils 
enjoyed using them, 33% pupils felt they didn’t really enjoy or disliked the use of them with 
17% pupils saying they did not enjoy using them. In the second survey pupils were asked if 
they felt the checklists had helped them to improve their work (see appendix C). 25% said 
that the use of the checklists helped them to improve their work, 33% said they sometimes 
used the checklists to improve their work and lastly 42% said they did not use the checklists 
to improve their work. This was consistent with my analysis of work from the focus group.  
Some of the older pupils in class felt that the checklists had helped, but no one from the focus 
group felt the checklists had had an impact upon their work. 

 

Some of the comments made by the children after completing the surveys were: 

• “I feel like there is a lot of information we need to look at.” 



• “I can do everything on it, so I don’t know what my next steps are.” 
• “I enjoy looking at my targets to see what I have missed!” 
• “I liked using them, but I don’t think it helped much.” 
• “They were ok.” 

 

Conclusions 

Overall the self-assessment checklists did not seem to have a great impact on the class and 
were not as beneficial for learning as intended. The findings from this enquiry show that 
pupils often used the checklists inaccurately, in addition to failing to use them for reflection 
of their work. Because of this, the focus group did not seem to improve their work much at 
all. I believe this may have been due to three key issues within the enquiry. 

Firstly, the enquiry was only carried out over a very short period of time. Four weeks was not 
enough time for pupils to be trained in using the checklists effectively, which could have had 
a large impact on the data gathered. Peer and self-assessment are types of formative 
assessment which pupils need to be trained in. The class had some experience in self-
assessment protocols in class, but not a lot of experience using protocols similar to the 
checklists which were used in the enquiry. This meant that they did not have a great deal of 
prior knowledge to draw from to help them with this. In addition to this, the overall class size 
and focus group may have been far too small to see the real impact of these checklists. If I 
had tried the self-assessment checklists on a larger class, I may have been able to gather more 
evidence to analyse closely.  

Finally, the checklists had been adapted and simplified from North Lanarkshire Council’s 
Taught Writing targets. This was done with the intention of pupils finding them easier to use, 
as pupils felt the Taught Writing targets were too long or wordy. However, the checklists that 
were used in the enquiry may have still been far too text heavy for pupils to use. It may have 
been beneficial for the pupils if they had been simplified even more. 

Implications for future practice 

This enquiry was not as effective as intended and would require further and more in-depth 
investigation to have more accurate results. In addition to this, I would adapt the checklists to 
make them easier to use so that children enjoy using them more. In the future I would also 
ensure that I took an adequate amount of time to train pupils in using the self-assessment 
checklists so that the data gathered will be more reliable. It can be seen from carrying out this 
enquiry, there are many issues which would need to be addressed for more reliable results. 
Therefore, it would be beneficial for me to carry out the enquiry again in the future over a 
longer period of time, with the correct pupil experiences in place. In addition to this, it may 
have been beneficial for children to have been given time to discuss and share their success or 
lack of with a partner using the self-assessment checklist as a driver for this conversation.  
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Appendix A 

Daily Writing Checklist 

Have you spelled all of your common words correctly?  

Have you used capital letters and punctuation correctly?  

Have you used a variety of short and long sentences?  

Have you used appropriate finger spaces?  

Is your handwriting neat and tidy?  

Did you read over your work to check that it made sense?  

Did you have a positive attitude towards your learning?  

Did you add enough detail to your work?  

Did you use the success criteria to help you with your work?  

Next steps identified from checklist: 
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Appendix C 

 

50%	

33%	

17%	

Enjoyment	of	self-assesment	checklists	
(whole	class)	

Enjoyed	checklists	

Neither	enjoyed	or	disliked	
checklists	

Disliked	checklists	

25%	

33%	

42%	

Use	of	self-assessment	checklists	to	improve	
work	(whole	class)	

Used	checklists	to	improve	work	

Used	checklists	to	improve	work	
sometimes	

Did	not	use	checklists	to	improve	
work	


