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Rationale 

Practitioner enquiry captures the essence of effective teaching allowing educators to have a 
‘better understanding of their practice and ways to improve it’ (McLaughlin, 2004). 
Reflecting on this statement I agree that it is so important for teachers to enquire into any 
aspects of classroom practice they feel are impacting the children and their learning (GTCS, 
2012, a). Looking more specifically at my own area of interest, I would like to know more 
about the impact it has on pupils learning and development which would help support and 
inform my future practice. 

Curriculum for Excellence provides educators with unparalleled opportunity to raise 
attainment for all children at all levels. To support the aim towards raising attainment with 
our curriculum, the Scottish Government set out to provide an overall assessment strategy. 
The assessment strategy set out a framework for practitioners, providing them with detailed 
guidance on how the assessment could be used to raise standards, expectations, promote 
depth of understanding and improve skills. 

 The implementation of Assessment is for learning (AIFL) has undoubtedly generated a new 
outlook on assessment. It has allowed students to become more involved in the learning 
process, gaining confidence in what they are expected to learn and to what standard thus 
developing greater independence to evaluate their own learning experiences. With a more 
child centred approach, students can become more active in their thinking and can reflect on 
where they are now, where they want to be and how they are going to get there.  Self-
assessment is a self-regulatory proficiency that is a key element within formative assessment.  

That said, RED states that the accuracy of self-assessment among younger children is often 
low and consequently self- regulated learning can lead to suboptimal learning outcomes if not 
modelled effectively. In my own experience, I found this to be the case when engaging in this 
aspect of formative assessment in the classroom. Thus I became professional curious as to 
what could be used to develop self-assessment in classroom and set out to explore what 
happens when a checklist is used to self-assess learning in the classroom in the hope to 
improve the quality of self-assessment in the classroom. 

Aims 

The overall aim of the enquiry was to see what happens when I introduced self-assessment 
checklists in my classroom when teaching literacy. The checklists were designed to be 
motivating for the children and a gentle reminder of what the expectations of the task were. 
Through identifying a small focus group it allowed me to monitor progress in line with the 
learning intention and success criteria and identify who was on track and who needed 
additional support with the literacy tasks provided.  



 

 

 

 

Methodology 

To answer the proposed research question outlined above, it was my intention to explore a 
number of data collection strategies and allow for data rich qualitative research to be 
collected, analysed attaining with accurate results. 

The enquiry was conducted over a four week period in primary two. Firstly, I observations in 
the classroom to assess how well children were able to reflect on their work with the use of 
the checklist provided. Cohen et al (2007) suggested that a naturalistic observation such as 
this can be an effective method of data collection as it can allow behaviours to be picked up 
on in a comfortable environment.  Although a research method often taken for granted in our 
daily practice, Merriam and Tisdell (2015) highlighted that the collection of data through 
observation can be a very informative and a first-hand source of evidencing behaviours and 
identifying potential patterns. Both Merriam and Tisdell suggested that to coincide with this, 
taking an observational schedule or checklist could speed up the analysing process supporting 
which could support future practitioner enquiries (2015).   

Although children are familiar with self-assessment, as it is part of our daily practice, we 
reflected on a number of the self-assessment strategies we can use to support our learning. 
Soon after the children were then given the general checklists out and looked at what each 
part of the list was asking them to look at. The children were told what each point was asking 
them to assess and it was explained that they should complete the first half of the checklist as 
they work and the second half would be filled out when they had completed their task. (See 
Fig.1). The literacy checklists were put into each group’s resource tub everyday over the 
course of 4 weeks during literacy. Although there was a focus group, it was pleasing to see 
how well the rest of the pupils responded to the self-assessment checklists. The focus group 
were assessed on their ability to meet the success criteria/learning intention, their use of 
punctuation, finger spaces, and spelling accuracy.  

As well as observations I conducted semi structured group interviews with the children and 
prepared questions which both groups could answer and add to. Ho, (2006) believes this 
particular type of data collection allows the researcher to have direct control over the data 
collection process and can the ability to clarify anything the participants are unsure of or if 
they need prompted.  This proved to be a beneficial research method as this particular enquiry 
involved younger children who required further clarification, prompting etc. (Hammersly and 
Gomm, 2008). To support younger children, it was thought that in this case a group interview 
would be most appropriate. This meant that the children were supported and reassured by 
their peers. Banks (2001) highlights the benefits of recording interviews for quality purposes 
and taking this into consideration I recorded, took notes and coded these was further evidence 
of the success of the study. I split up the children into two groups of four led by myself and 



another colleague who took rough notes as strategic questions were are asked. I reassured the 
children that there are no right or wrong answers (Ludlow, 2008). What is most effective 
about this particular strategy is that I was able to apply Braun and Clarke’s stages of thematic 
analysis and become familiar with the data collected (2006). In relation to this Seale (1999) 
highlights the benefits of analysing data qualitatively and its ability to provide depth, detail 
and a better understanding of what the data points to. From the data and evidence collected, I 
was able to submerge and explore the codes that derive from the data which should provide a 
clearer and broader understanding of the research questions posed and the enquiry question as 
a whole (Braun and Clarke, 2006). However, as with any data collection, challenges can arise 
when conducting particular research methods.  To avoid this I remained objectively and 
ensure timing was scheduled efficiently and the environment was both ‘friendly’ and ‘non-
threatening’  in order to get the best from those I was a collecting evidence from (Litosseliti, 
2003).    

 

Findings 

It is clear that the checklists had a positive impact of most of the children’s learning. 75% of 
the children in class agreed that the checklists were useful in helping them to stay on track. 7 
out of 8 children agreed that they enjoyed self-assessing their own work with two children 
stating that it showed them to set themselves targets which they could work towards meeting. 
6 out of 7 children agreed that the self-assessment checklists helped them to improve their 
work as they wanted to be able to tick all of the boxes provided in the checklist thus made the 
improvements in their work so that they could ensure each box was ticked. Two children 
were absent throughout the four week enquiry process which may be the reason that the 
checklist was not as useful for them as they were not routinely using them to keep themselves 
on track. My unstructured observations highlighted that the children found the self-
assessment checklists motivating and engaging and this was seen through their body language 
and discussion amongst their peers. Only two children did not seem motivated to take part in 
the self-assessment, however, this may be as a result of incomplete work which meant their 
self-assessment was not to the standard they had possibly wanted. The focus group and 
discussions with the pupils highlighted many positive aspects about the checklists. One child 
stated that it would be useful for each subject so that they wouldn’t forget anything as it can 
be easy to forget or miss parts out. Another highlighted that they wanted to finish their work 
quickly so to complete the checklist whilst another pointed out that its important now to rush 
because then you might possibly forget a key part of your checklist. Overall the results of 
introducing self-assessment checklists in literacy were very positive.  

Conclusions  

Although the self-assessment checklists have supported and allowed children to have 
increased ownership of their learning, it is clear that it is a subject area that requires more 
research and investigation into its effectiveness. In one sense, developing the checklists for 
self-assessment in literacy has allowed me to take a step back as leader of learning, teaching 
and assessment using self-assessment in the classroom to facilitate child centred learning and 



assessment experiences. It is evident that within the context of this enquiry, the use of self-
assessment checklists have been beneficial to the overall learning in literacy in the way that it 
has encouraged more independence and motivation to do well in reading and writing tasks.  

Implications for Future Practice  

It is clear that engaging in practitioner enquiry has allowed me to reflect on the benefits of 
self-assessment in the classroom and the benefits it can bring to learning and teaching across 
the school from infants to seniors. It has encouraged me to implement it as part of my daily 
practice and to perhaps consider it for other curriculum areas such as numeracy. In the future 
I intend to engage in ongoing enquiry and to remain professional curious when it comes to 
my personal and professional practice. I would also consider using self-assessment checklists 
with future classes, however the checklist would have to be adapted accordingly with regards 
to the stage of the class. 
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