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Rational  
 
In order for practitioners to best serve the learning of the pupils within their class it is vital that 
their personal and professional development is subject to continuous evolution. This can be 
achieved through undertaking practitioner enquiry (Forde et al, 2006). The Scottish Government 
emphasise the requirements for enquiry within a key document from the General Teaching 
Council Scotland (GTCS, 2012). The document recognises that teachers are entering a life-long 
profession of learning. The Standards for Registration states that teachers must: “Have 
knowledge and understanding of the importance of research and engagement in professional 
enquiry” (Pg, 12). Baumfield et al, (2013) further supports these findings as he recognises that 
enquiry encourages practitioners to be critical with their existing knowledge. 
 
Educational Professionals such as Hattie (2012) recognise the impact of high-quality feedback on 
pupil’s learning, identifying that self-assessment can contribute towards pupil self-esteem and 
motivation. I was keen to investigate whether introducing checklists would promote effective 
and accurate self-evaluation skills to enhance high-quality feedback.  Working alongside a group 
of colleagues the decision was made to further enhance and support self-assessment within our 
practice, we agreed to gather similar evidence across a 4-week period. The research collected 
came from a total of 7 researchers, across the primary and secondary sectors. This resulted in a 
varied sample size which would better inform our future practice in supporting pupils in self-
assessment.  
 
Aims 
 
The aim of this enquiry was to determine what happens when a check list is used to self-assess 
learning in the classroom environment, whilst also assessing children's knowledge of self-
assessment and if it supports their identification and implementation of next steps. 
 
 
 
 
 



 
Methodology 
 
The data was collected both pre and post intervention in the form of: 
 

1.  Observations  
2.  Discussions with pupils 
3.  Pupil’s work  

 
Our group expressed a shared concern regarding the inconsistency of high-quality feedback from 
children when completing self-assessment. It was evident that pupils across both sectors were 
unable to independently assess their work and recognise next steps in liaison with the success-
criteria. In particular, the primary practitioners shared a concern for lack of pupil self-regulation 
within literacy as it was identified that a number of pupils within each of our classes were 
reluctant to stop and check their work regularly as well as providing detailed next steps. 
Therefore, a decision was made to focus on literacy as our chosen curricular focus for the 
primary sector, the evidence gathered through this small-scale study should allow our group to 
analyse progression within self-assessment and also pupil accuracy in critically assessing their 
work. This enquiry also contributes to both a school and local authority priority as literacy is 
embedded within our establishments School Improvement Plans as well as North Lanarkshire’s 
attainment challenge.  
 
This particular enquiry was conducted within a Primary 6 class and was focused on self-
assessment in taught writing lessons, the data was collected over a 4-week period. Powell and 
Smith (2009) emphasise the importance of fully communicating all aspects of the desired 
research study to the children involved, therefore I ensured that pupils had a clear understanding 
of why self-assessment checklists were to be introduced into our writing lessons.  
 
Before implementing the research, it was also crucial to model how to correctly use the 
assessment tool. Therefore, a pre-intervention checklist was used and as a class we assessed an 
anonymous taught writing piece from the previous year, ensuring pupils were comfortable with 
this assessment method before the intervention began. This stage of the research clearly 
highlighted the uncertainty around self-assessment as the majority of pupils lacked confidence in 
providing the anonymous piece writing of writing with next steps. Furthermore, this created 
opportunities for the researcher to lead pre-intervention observations and discussions with the 
pupils.  
 
The decision was made as a group for the primary practitioners to focus particularly on the 
middle ability group within literacy to create consistency across our data collection results. Prior 
to the intervention it was evident that the majority of this group required encouragement and 



reminders to stop and check their work to avoid them rushing through a task. Each pupil was 
given a printed copy of their self-checklists for use during each lesson, targets were amended 
accordingly to suit the genre focus (an example of a checklist is given in Appendix 1). I regularly 
stopped the lesson to encourage pupils to skim their checklist to assess their work so far, 
providing pupils with an opportunity to amend their writing accordingly to ensure the success 
criteria was met. 
 
Appendix 1:  

 
 
 
Findings 

This small-scale study has allowed me to engage in purposeful learning conversations both pre 
and post intervention with my pupils. This has shown a shift in attitudes towards taught writing 
as pupils expressed that they feel in control of their learning as they follow their checklist. From 
comparing the pre/post intervention observations, it became evident that the children's 
knowledge of self-assessment was strengthening, which supported their identification and 
implementation of next steps. 

Through leading discussion, it was evident that pupils had an awareness of independently 
acknowledging next steps for their writing and have grown in confidence when highlighting their 
own strengths as well as identifying next steps via the self-assessment checklist. This is evident 



within (Appendix 2) as pupil X has critically assessed their instructional writing piece and has 
recognised that there is a lack of adverbs which she has identified as her next steps. 

 

Appendix 2: 

 

Through comparing pupils written work both pre and post intervention it was evident that there 
was a notable difference in comparisons to taught writing lessons and also across other curricular 
areas. There was a notable difference in comparison of pupil’s self-assessment as beforehand 
pupils would often comment ‘I did well today’, with no next steps or identification as to how 
they achieved the success criteria. Additionally, observations during taught writing inputs 
identified that gradually pupils no longer required a reminder as to when to stop and compare 
their work with their checklists as this became embedded into their writing routine.  

 

 

 



Conclusion 

Self-assessment checklists will continue to be used within our taught writing lessons due to the 
positive outcome, I will seek to develop this in other areas of the curriculum. It will also be 
interesting to perhaps use a similar format for peer-assessment to try and encourage the use of 
checklists across all areas of assessment. The results from this enquiry will be disseminated 
among staff to allow the sharing of best practice and to encourage staff to incorporate an 
assessment check list into their teaching and learning.  

Implications for Future Practice   

Due to the limited timescale of this study (4 weeks), this research is considered to be a small- 
scale study, however the work of Denscombe (2014) reminds us that the limited sample size will 
not undermine the findings of a study. The data gathered within this enquiry has suggested that 
self-assessment checklists have positively impacted achievement during taught writing. Pupils 
are able to critically evaluate their work and provide more in-depth next steps compared to pre-
intervention. Furthermore, this has impacted my own personal teaching and practice as I learn 
new sources of reliable assessment to support pupils.  
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