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Rationale 

After noticing that many young people do not self-assess in a way that would be beneficial in 
enhancing their learning, I decided that I wanted to equip pupils with a simplistic strategy that 
would enable them to self-assess with an idea of the related success criteria in mind. It was 
hoped then that if young people had a checklist reminding them of the success criteria that 
self-assessment would take on a more meaningful approach that would be effective in 
allowing young people to be more in control of their own learning and be more aware of their 
next steps of development in their learning.  

 

Aims 

The main aims for this Practitioner Enquiry were as follows: 

1) I aim to make young people more aware of what effective self-assessment looks like.  
2) I aim to create a self-assessment strategy for S1 pupils that will allow them to self-

assess after receiving feedback from a formal assessment. 

 

Methodology 

Self-assessment is a highly sought after skill as it demonstrates a level of higher order 
thinking. There is no doubt that self-assessment is a valuable learning tool which allows 
pupils to be more invested in their learning. Self-assessment is a key element in formative 
assessment because it involves students in thinking about the quality of their own work, 
rather than relying on their teacher as the sole source of evaluative judgments, (Andrade and 
Valtcheva,2009). Current educational research has recently focussed on the significance of 
young people being in control of their own learning and self-assessment helps facilitate that 
element of control.  Research has pointed to the fact that self-assessment also helps young 
grow in confidence and helps boost attainment as it allows a young person to track their own 
learning and progress in a way that is personal to the individual.  It has been argued that 
through self-assessment, students begin to recognise for themselves what they don’t know, 
and what they want to know, (William, 2011). Self-assessment also helps develop life-long 
skills such as Higher Order Thinking and lays the foundations for building resilience and a 
growth mind-set. According to Dweck this is a highly beneficial attribute for young people to 
have. Students with a growth mind-set want to improve; they seek out learning, stretch 
themselves, and develop more effective learning strategies (Dweck, 2010).  Thus, by 
introducing a checklist pupils are better equipped to monitor their work to guarantee a level 
of success as well as attainment.  

 



 

Findings  

For the purpose of this enquiry I decided to choose my S1 History class who were studying 
the Vikings in Scotland and were working their way towards their formal assessment. Prior to 
this enquiry, when I had carried out self-assessment with this class when pupils had to make a 
comment on their learning, I felt that their comments were often very vague and ambiguous. 
Some of the examples included “I am happy with my mark” or “I feel that I could do better”. 
I felt challenged by this as I knew that this type of self-assessment was not going to help 
young people in their next steps or areas for development. Before coming up with my 
checklist, I decided to have some learner conversations to find out if pupils were even aware 
of what effective and meaningful self-assessment looked like. As part of my starter activity 
one lesson, I decided ask pupils what effective self-assessment looked like. It really surprised 
me to find out that many of the class did not have any knowledge of why they used self-
assessment let alone what made self-assessment effective. I then introduced a graffiti board 
style task for pupils, working in groups, to brainstorm about what they thought self-
assessment was all about. My findings of this confirmed that they seemed to struggle with the 
concept of self-assessment with one pupil stating that the use of self-assessment was to allow 
the class teacher a break from marking. I then decided that pupils had to be aware of the 
benefits of self-assessment before I even thought about introducing them to a checklist. As a 
class, we spent part of a lesson looking at examples of effective self-assessment and what 
could be deemed to be ineffective. I began to notice then that pupils were starting to see the 
benefits of self-assessment and were no longer considering it to be a mundane exercise. 
Nearer to their assessment and feeling more confident that pupils were now aware of the 
benefits of self-assessment, I decided to give pupils a copy of the success criteria related 
checklist that I had designed for them to use. I decided that I wanted the checklist to be as 
simplistic as possible given that pupils had very little prior knowledge about self-assessment. 
My evaluation evidenced that the ability to self-assess improved when a checklist was 
introduced to tracking learning and progress. I found that pupils were self-assessing in a more 
meaningful way and were referring to the related success criteria as well as their next steps. 
Additionally, pupils were regularly stopping what they were doing in order to track their own 
learning. Finally, through discussions with pupils once the checklists had been used, pupils 
stated that overall they had enjoyed using the checklists as it served as a visual reminder for 
them to stop what they were doing in order to check their work in relation to the success 
criteria. This was clearly a noticeable difference from the start of the enquiry when pupils did 
not seem to really know the purpose of self-assessment. When marking the formal assessment 
that pupils had used the checklist for, it was quite clear that pupil’s performance accurately 
reflected the related success criteria and I believe that this was down to the fact that a 
checklist had been used. This, in turn, improved attainment.  

Conclusions   

Aim 1:- My conclusion for aim 1 is that after intervention young people seemed much more 
aware of what effective self-assessment looked like. I believe that if I had not had these 
learner conversations with young people then this enquiry would not have been effective as 
pupils would have not known the purpose of self-assessment.  



Aim2:- My conclusion for aim 2 is that the use of a checklist meant that effective self-
assessment was now taking place within the classroom. I also found that pupils were much 
more confident in using self-assessment and were in control of their own learning. It was 
clear that pupils were following the relevant success criteria as a result of the checklist and 
their self-assessment was much more purposeful.  

 

Implications for Future Practice  

Despite the obvious benefits of this enquiry, there were times when I felt that the nature of 
the enquiry was somewhat difficult to manage. Due to the nature of the secondary 
curriculum, I only see this class twice a week. If I were to carry out this activity again then 
this is something I think would need to be taken into consideration. I believe that I would also 
need to plan ahead for pupils having a very basic knowledge of self-assessment as this was 
something that took me by surprise during this enquiry. There was also some inconsistencies 
due to the limited timescale of the enquiry, it was difficult to get a true reflection of progress 
and I felt that some pupils continued to not take the self-assessment exercise serious enough 
and were simply using it as a tick-box exercise. This is something I would perhaps need to 
amend in the future.  
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