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Rationale  

During the course of learning, assessment is used to give feedback both to teachers and 
students this is known as Formative Assessment (Boston C 2002). There is convincing 
evidence from numerous studies that formative assessment produced “significant and often 
substantial learning gains” (Black and Wilam 1998b p140).  

 

A strong, enthusiastic S1 class was chosen to participate in this Practitioner Enquiry. This 
class have shown that they are able to demonstrate skills practically but do not always grasp 
the understanding and knowledge of the class learning.  The intention was to find a way to 
consolidate learning by ensuring they understand both the practical and theoretical 
knowledge of learning. Stiggins and Du Four (2009) state that if formative assessment is 
done well then it is one of the most influential ways of highlighting pupil achievement.  

 

Aim 

The aim of this practitioner enquiry is to identify a way that a self-assessment tool could be 
used to identify a pupils learning in relation to the learning intention and success criteria. This 
process of this enquiry is to see what happens when a self-assessment checklist were 
introduced at the end of lessons to evaluate and assess current learning.  

 

Methodology  

 

Previous to the enquiry pupils within the class had not used a checklist to self-assess their 
learning. The enquiry took place over a four week period and involved all pupils in the S1 
class. The pupils had just begun a new block of work with the activity being volleyball. Over 
the four week period a checklist was issued at the end of the period on three occasions. Six 
pupils were also selected to be a focus group where three questions were asked and answers 
recorded. Finally a reflective journal was completed each time a checklist was used recording 
how the checklist impacted pupils.  

Self-assessment Checklists 

At the end of the lesson pupils were issued the checklist to be completed. The checklist had 5 
statements all beginning with “I can”. Statements covered a range of simple and more 
complex skills that pupils had covered during the block. Time was spent discussing each of 
the statements and what it meant to have achieved each one. It was explained to pupils that 
they had to have achieved each of the skills in a pressure game situation and not in isolation. 
Pupils were to put a tick or a cross beside each statement if they felt they had achieved the 
skill. Pupils were familiar with the idea of assessing their own work as it is used widely 
throughout the school across a variety of subjects.  



Focus Group 

A group of six pupils with mixed abilities were asked three short questions in relation to their 
learning and the use of the checklist. One example of a question asked was “How does the 
checklist help you reflect on your learning?” answers provided by the six pupils were 
recorded and kept.  

Reflective Journal 

A reflective journal was kept each time after a checklist was completed by pupils. Around 
three to four lines was written to reflect on whether the checklist had been successful or 
unsuccessful and if it had a meaningful impact on pupils learning and their ability to self-
assess their own work.  

 

Findings  

Throughout the duration of the four-week enquiry period pupils’ confidence in completing 
self-assessment checklists grew which allowed them to understand the statements and the 
process. This showed that pupils had taken more pride and ownership for their learning.  

From analysis of pupil’s checklists, it helped to identify areas of strength as a class and 
common areas of development based of the pupil’s responses. Some of the statements I felt 
pupils had achieved however, after analysing their checklists it was evident that they felt that 
they needed more practice to fully achieve these. This became the starting point for the next 
lesson recapping and improving points from previous lessons that pupils felt they had not 
achieved. 

Although some of the pupil’s self-assessment gave a true reflection of their abilities and 
learning a vast number of checklists returned didn’t give an accurate representation of the 
pupils work when observed working practically. This can be supported by some of the 
responses given by the focus group when asked about the checklist.  

Some of the pupil’s responses included: 

 “The checklist makes me work better to achieve the learning intention.” 

 “I like completing the checklist as it makes me think about my work” 

 “I can see improvements from one lesson to the next.” 

 “I don’t like completing the checklists as it takes too long.” 

 “It takes away from practical time in lessons” 

 “I can do all the statements why do I need to complete a checklist” 

Pupils gave a mix of responses about the use of the checklists to assess their learning from 
that lesson. Three pupils said that the checklist encouraged them to focus on achieving the 
learning intention and broke down the learning for them. However some of the pupils said it 
was a tick box exercise and felt that they were under pressure to have achieved the learning 
even if they felt they hadn’t.  

 

Conclusions  



To conclude, the use of self-assessment checklists had a small impact on some of the pupils 
in the class. Some pupils within the class and focus groups found that the checklist gave them 
a greater focus on achieving individual skills and encouraged them to think critically and 
carefully about their own learning. Whilst some pupils found the checklist aided and 
benefitted their learning other pupils did not see the purpose to the checklist and found it to 
be more of a time-consuming tick box exercise .As pupils sit and write in most other subjects 
they found that it took away from their practical time which they enjoyed.  Some of the pupils 
within the class believed that if they could complete the skill in isolation that this meant they 
had achieved it when really to have achieved it they must be performing skills consistently 
and in a pressure situation such as a competitive game.  

For those pupils who saw the checklist as a tick box exercise did not give a clear or accurate 
representation of their learning or capabilities. This meant that pupils did not value the 
experience of self-assessing their work and did not identify their real areas of strength or 
development.  

The pupils who took time to give a true reflection of their work and assess their learning had 
a positive experience from the process, giving them ownership and a sense of responsibility 
for their own learning. However, adversely the pupils who did not value the experience and 
found it to be a time-consuming tick box exercise did not accurately assess their work and the 
use of the checklist did not have a positive impact on their experience.  

 

Implications for Future Practice 

 

Although the checklist allowed for some pupils to show improvement in their self-assessment 
it did not positively impact all pupils in the class. As Physical Education is mainly a practical 
subject for lower school pupils the use of the checklist is impractical and does consume a lot 
of time within the lesson issuing checklist and ensuring pupils have something to write with. 
This impacts on the pupil as they have put all equipment away and see the lesson to be 
finished and want to go and get changed. In future, I would seek to complete checklist with a 
theory physical education classes on pieces of work/homework that have been completed to 
give a stronger reflection of self-assessment of work.   

Furthermore, there is an opportunity to further develop the checklist by adding more sections 
to the checklist such as: Identified Areas of Strength, Identified areas of Development and 
Targets/Next steps. This would encourage pupils to truly reflect on their learning and 
question their abilities and development needs giving the checklist a greater focus point 
leading into the next lesson setting targets to improve.  

As the checklist improved some pupil’s work there is an opportunity to further develop this 
enquiry and encourage pupils to think critically and become independent for their own 
learning and development that will be crucial for lifelong learning and work. 

For the pupils were little to no improvements were made using the checklist, it is possible to 
use them as a focus group for a future enquiry. This enquiry could look at growth mindset 
using them as a focus group. Dweck 2017 identified that pupils who are celebrated for their 
efforts rather than their abilities were far more likely to engage in learning. 
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