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Rationale 

Assessment is for learning is an approach used in teaching and learning where feedback is 
created to improve the performance of students. Its main objective is to reduce any gaps of 
knowledge in the students learning. For this to be effective the teacher and student must 
identify what the goals are, what progress has already been made and what the next steps 
should be (Hattie & Timperley 2007). This allows the teacher to adapt the lessons to meet the 
needs of the learner and as described by Harlen (2018, p234) is “a continuing cycle of events 
where the evidence collected helps progress towards the next goal”. 

 

Black & Wiliam 2008 suggested that formative assessment depends upon five key strategies.  
One of these is helping students to reflect on their own learning, allowing them to evaluate 
and improve their work. This allows them to be take responsibility for their own learning 
which makes leads to increased motivation and better engagement. Students are encouraged to 
actively think where they are now, where are they going and how do they get there. Hattie 
2009 states that if students understand what excellent work looks like then they should be able 
to improve their work to try and reach that level. 

 

Students in the class lack confidence in taught writing and often struggle to know if they have 
met the success criteria. As a result, it can be difficult to keep them on task. Through 
implementing a checklist, it is hoped that pupil’s confidence will increase and they will have a 
better understanding if they have met the targets give.   

	

 

Aims 

The aim of this study was to raise awareness of self-assessment with the children and to find 
out what happens when this is done using a checklist. 

 

Methodology   

As part of this research project checklists were implemented during taught writing lessons in a 
Primary 7 class. The learning intention was shared and a discussion was held on the success 
criteria. The focus of the lessons was to complete a piece of writing on a specific genre.  The 
checklist given contained the success criteria for that genre. Each point of the checklist was 
discussed to ensure understanding of each point. The children left this on their desk to enable 
them to refer back to the targets during the task. On completion of their work, children were 



asked to tick the targets on the checklist which they thought they had met. To assess 
understanding of the process children were also asked to write a comment. Examples of 
appropriate comments were discussed and they were asked to refer back to examples of 
feedback given in prior writing lessons. The pupils have previously used checklists in other 
tasks but are not familiar with having to write comments or identify next step. 

 

The checklist was implemented for all pupils in the class. However, data was only collected 
from a focus group of eight pupils ranging in ability. This included three children from the 
challenge group, three children from the core group and two from the support group. 

 

To assess effectiveness of the study, data was collected from a number of sources. 

 

Method 1 – Student jotters 

Although self-assessed all jotters were collected and checked for how accurate the assessment 
using the checklist had been. The marking of jotters was also used to see any improvement in 
work and what pupils thought they needed to improve on. 

 

Method 2 – Discussions 

Informal discussions were held with the focus group.  This was mainly around their reasoning 
for their choice of comments and their understanding of the checklist. 

 

Method 3 – Questionnaire 

A short questionnaire was given to the focus group with pupils asked to respond honestly to 
the following questions: 

1. Did you find using the checklist helpful? 
2. Do you think using the checklist helped improved your writing? 
3. Did the checklist help you see what you needed to work on for future lessons? 
4. Would you like to continue using checklists in writing lessons? 

 

Findings 

Method 1 

On checking the use of the checklist, the results were positive.  Most of the children in both 
the core and challenge group were able to identify correctly which of the points of the criteria 
they had met.  Those in the support group did not find this as easy and asked for help in 
completing. 

 



The pupil comments were then read to see if they corresponded with the checklist.  The results 
showed an improvement in the detail of the comments given when compared to comments 
where no checklist was used. However, most children were only able to identify a criteria they 
had met but struggled to identify what they needed to improve on.  Some children therefore 
only wrote one comment. All others in the challenge group wrote the same next step. Those in 
the core and support groups wrote more general comments. 

 

Comments taken from jotters when a checklist was not used - 

 

Challenge Group  

Pupil A: “It was good” 

 

Pupil B: “It think it was great” 

 

Core Group 

Pupil C: “I think it was great” 

 

Support Group 

Pupil D: “I think I did well” 

 

Comments taken from jotters when using a checklist - 

 

Challenge Group  

Pupil A: “I think I did a good intro explaining what a flood is” 

                no next step given 

 

Pupil B: “I have an introductory paragraph with the necessary information” 

              “To add more connectives next time” 

 

Core Group 

Pupil C: “I have a good introduction” 

              “Work harder” 

 



Support Group 

Pupil D: “Good work” 

              “Need to try harder” 

 

Comparing the quality of work produced when using the checklist gave minimal evidence of 
improvement.  There were targets specific to the genre that pupils had included but it is 
difficult to tell if these would have been included if the checklist was not present. 

 

Method 2  

Challenge Group - Some of the children who thought they needed to improve on connectives 
had them in their writing but had other features which they had not met.  When these children 
were questioned about their choice of comment, they responded that they were unsure what 
else to write.  When asked why they had not chosen a feature they had not met, again they 
were unsure. 

 

Core Group – Asked about their comment choice they also responded that they were unsure of 
what to write. When asked if they understood all points on the checklist, they replied not all of 
them. 

 

Support Group – Both children in this group said they found the checklist tricky and were 
confused as to what they should write. 

 

Method 3 
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Examining the data from the questionnaire it was apparent that although they found the 
checklist useful and would like to continue to use it, they were less sure that it had improved 
their work.  The majority of children did not find it useful in helping to develop next steps. 

 

Conclusions 

In conclusion, due to the short timescale of this enquiry and the evidence obtained, it is 
difficult to assess the extent of the impact.  The majority of pupils agreed that they found the 
checklist helpful and were able to identify the criteria they had met.  This was evidenced in 
their checklist, the jotter comments and the work produced.  However, it did not appear to 
help them identify their next steps. Being unable to identify the areas they are weaker in 
makes it difficult to know what to improve on.  

 

Often during writing lessons students are keen to just get their work finished irrespective of 
the quality of the work produced.  In this case the majority of students did refer to the 
checklist and all of them completed it so it did improve engagement in the task.  Also looking 
at the number of success criteria they met they pupils produced a good result.  This suggests 
that the checklist has helped. 

  

 

Implications for Future Practice 

Self-assessment is something that pupils need to be taught.  Harlen 2018 states that “learners 
cannot become reflective learners overnight.  It takes time and practice to develop these skills, 
and the role of the teacher is crucial in encouraging this”.  

 

Pupils responded during the study that they wanted to continue using checklists. By doing 
this, the children should develop a more critical eye for their own work. They need a better 
understanding of the purpose of the checklist.  Instead of thinking of it as a tick box exercise 
they need to relate it to being successful.  Adapting the checklist for the support group should 
allow them to also benefit from being able to self-assess. 

 

Teaching children to be able to self-assess and identify next steps should ideally be taught in 
prior years.  If this is not the case then it would have been advantageous to introduce this at 
the start of the year to give pupils the time to improve their ability to assess. 
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