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Rationale 
The Scottish Government has a significant focus on raising attainment within the classroom. 
This is evident as a priority throughout North Lanarkshire Council and as a group we believe 
that focusing our enquiry on instant verbal feedback will lead to a positive development of 
how children understand their feedback and how they use this feedback to influence the next 
stage of their learning. We found as a group that small changes within the class, such as 
focusing on child engagement in feedback could be a steppingstone to help to raise 
attainment. The Scottish Government Framework for Assessment (2011) explains that timing 
is essential for feedback and feedback helps children identify their next goal and it also 
allows for support to be put in place to benefit the learner. Brookhart (2017) states that 
feedback can only improve a child’s learning if they have a chance to use it. She expresses 
that the best way to ensure that feedback is effective is to use it soon and if possible, 
instantly. Hattie (2007) highlights that the timing of feedback is essential to how powerful 
and effective it will be. Mehta (1995) expresses that instant feedback allows for a student to 
participate, evaluate, reflect and adapt their own performance is a short period of time which 
creates a fun and successful learning environment. Therefore, due to the time constraints on 
teachers to ensure we are Getting it Right for Every Child (GIRFEC) it has led to our enquiry 
of instant verbal feedback and exploring the most stimulating, positive approach which will 
be most beneficial for our learners. 

Aim 
The aim of this enquiry was to evaluate the success of instant verbal feedback as a formative 
assessment tool and the impact this has on teaching and learning in a classroom setting.  
 
Methodology  
The study took place over a four-week period with a primary 2/3 class of 24 pupils. For the 
purposes of this enquiry six children were selected from a variety of curricular levels to 
ensure an even subsection of the (24 participants) included a wide opinion to allow for an 
inclusive result. To ensure consistency there was a focus on Literacy lessons, this allowed for 
findings to be as accurate as possible. The enquiry included instant verbal feedback once 
throughout a lesson and linked directly to their writing targets and success criteria set that 
day, in comparison to previous written feedback at the end of each lesson. The targets were 
always visual on the wall and in their jotters for the children to check their work.  
Throughout this enquiry, evidence was gathered in five ways: evidence from the children’s 
work, observation diary, questioning, pupil voice and exit passes. The focus being qualitative 
data, as this allowed for a more in-depth understanding specifically when working with a 



	

small group of infant children. Quantitative data has been implemented for questioning to 
collect evidence on to what extent the enquiry has impacted the children and their learning.  
 
Children’s work/exit passes 
 
At the start of the enquiry I implemented change to the marking system from my previous 
approach of written feedback at the end of a lesson marked in each child’s jotter, which was 
discussed with them. In the 6 targeted children’s jotters I used ‘pink for think’ and ‘green for 
good’ this helped for the children to focus on the positive of the green whist also giving them 
the opportunity to instantly improve on the pink. The children were verbally told how this 
system would work, which was then demonstrated to them. When correcting the children’s 
jotters, I highlighted to them verbal what I would like them to improve on during the lesson, 
giving the children opportunity to implement change immediately through an instant verbal 
approach. At the end of the lesson the children were asked to fill out an exit pass which 
highlighted if they had understood their instant verbal feedback and could reflect on it. 
 
Observation diary 
 
Observation diary was completed during each lesson, this indicated which children were 
understanding and implementing their feedback during the lesson in the correct way and 
using it to make sure they have hit the targets throughout the rest of their work. Throughout 
the four-week period, there was a focus on children who were becoming more confident to 
revisit their previous work to correct any visible errors and check they have not continued 
these errors throughout.  
 
Questioning  
 
Before introducing the enquiry, I discussed with my class about feedback and if they were 
confident when implementing change in their work after reflecting on their previous 
feedback. Question- I check my feedback and fix any corrections. I used a thumb up, middle 
and as I felt it was an appropriate approach for their age. At the end of the study the same 
question was asked in the same manner which brought to light the impact that instant verbal 
feedback had on the children and their learning. 
 
Pupil Voice  
 
Using pupil voice was essential in the infant stage as it allowed for opportunities for the 
children to respond in a manner beyond their academic writing level. Children’s responses, 
feelings and comments were noted throughout this enquiry.  
 
 
 
 
 



	

 
Findings  
 
Children’s work/exit passes 
 
When comparing children’s work from before the enquiry, when feedback was given at the 
end of the lesson, to during the process, it is evident that they have a better understanding of 
their personal targets and there is visual evidence that they are correcting their mistakes 
throughout. By week 3 the children were going back to their previous mistakes and having 
the confidence to correct any work in pink. Appendix 1 shows working from one of the 
targeted pupils which highlights their understanding of their errors and show how instant 
verbal feedback has been effective. The pink highlighter expressing what the child must work 
on and the green highlighter showing what targets the child has met. It must be highlighted 
that child 5 lost focus when having interaction when correcting their working during the 
lesson. Appendix 2 highlights the exit passes and shows that at the end of the lessons the 
children can explain and note what their feedback was. Children engaged well with this due 
to it not being a wordy exercise, especially within the infant department, the children could 
draw or write their feedback using the symbols or works in their jotter or from the wall 
targets.  
 
Observation diary 
 
When observing the children, it was evident that they had a better understanding of their own 
personal achievements through the ‘green for good’ which gave them a boost to continue 
their work. The class enjoyed having one to one time with myself and felt they could ask for 
help without it being obvious to the full class. Children seem encouraged and motivated to 
change and improve on their work as it was instant, and they could immediately action which 
allowed for immediate praise.  
 
Questioning 
 
Appendix 3 highlights that the children’s confidence has grown when actioning their own 
feedback due to having instant verbal feedback during the lessons. 5 children originally stated 
that they did not action their feedback which has now been eliminated through this enquiry. 
79% of children will now check their feedback and action this in comparison to 29% before 
the enquiry started.  
 
Pupils’ voice 
 
Through observation of conversations and being involved in informal conversation with the 
children the enquiry has led to a positive outlook on feedback in general.  
 
‘I like that I can fix my mistakes at the time and know my jotter will look pretty’.  
 



	

‘I love when I see lots of green because I know I am doing my work correctly’. 
 
‘I like when the teacher looks at my work, it makes me smile when she says nice things’.  
 
Conclusions  
 
This enquiry has been insightful to understand the benefits to which instant verbal feedback 
can have on a child’s learning and understanding, allowing for that instant period of 
correction gave the class an understanding of achievement. When comparing it to previous 
methods used, it is evident that the children were reacting and improvement their work 
instantly rather than forgetting the comments made in their jotter before the next lesson. As a 
teacher, the new method was excellent for time management, it created essential one to one 
time during a lesson and limited the correction time after a lesson. The outcome highlighted 
that children get pleasure from correcting their own mistakes and to visually see a way to 
instantly improve their work rather than this being forgotten about. As a probationer teacher, 
it is essential to implement new strategies to suit the needs of the learners in the class to 
create confident individuals and life-long learners. Taber (2007) expresses that professional 
enquiry is an excellent way to reflect and influence current practices due to being able to 
build a bank of first-hand evidence. Through this enquiry it is evident that implementing 
minor changes in the classroom can be influential to raising pupil engagement and giving 
pupil opportunity to adapt their work instantly which increases a positive stimulating 
approach.  
 
Implications for Future Practice  
 
Through this enquiry it has been highlighted that instant verbal feedback has a positive 
impact on the knowledge and understanding in the classroom. Although it must be 
highlighted that the conclusion has come using a small number of participants over a short 
period of time. For future practice is would be beneficial to conduct this enquiry using 
different dependants such as curricular area, grouping and evident collected. This would give 
a more powerful outlook. 
Furthermore, it has been a beneficial enquiry to build pupil confidence, allow for pupil voice 
and as a newly qualified teacher, a vision on how small influence can be significantly 
valuable. This enquiry has influenced my current day teaching and will impact on my future 
practice and I will share this practice with my colleagues.  
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