
	

	

 

 
The use of checklists, two stars and a wish, think for pink and green for growth in the 
classroom. 

Megan Davidson  

Group 3C 

Rationale  
 
According to the Scottish Government (2005), assessment should be an integral part of the 
classroom in today’s society. Studies from Black & William (1888) have indicated that 
assessment can help improve student attainment. Peer assessment refers to the process of 
individuals providing information to their peers, based on their performance or engagement 
of a task.  Hattie (1999) states that when feedback is used effectively, it is the most powerful 
single moderator that enhances child achievement. Peer assessment can provide pupils with 
several stimulating and meaningful learning experiences. Peer assessment encourages open 
discussions and the chance to work in collaboration with peers. Therefore, transferable skills 
such as talking and listening, problem solving skills and working effectively in collaboration 
with others are learned (Bryce, 2018).   

I decided to focus on this area of enquiry, as the children within my class are continuously 
working towards taking responsibility for their own learning.  Additionally, taught writing is 
part of my current school’s improvement plan. Therefore, it was an appropriate subject area 
for me to enquire about, to determine if this would have any positive impact or improvement 
on children’s writing.  

 
Aims  
 
Firstly, the aim of this enquiry is to introduce a specific peer assessment check list. This is 
during taught writing lessons, to determine if using this improves children’s quality of work. 
Secondly, the enquiry also aims to identify if the checklist improves the quality of feedback 
given by children.  

 

Methodology   

The group decided to focus on different techniques of peer assessment, which was 
determined by the individual needs and abilities of our classes. For my class, I felt the most 
appropriate method for the pupils would be a peer assessment checklist. This was used in 
order to support children, as the class had very little training and experience of using peer 
assessment before-hand.  

The enquiry occurred over 4 weeks, in a composite P4/5 class of 23 children. The research 
was conducted once a week on a series of taught instructional writing. The evidence gathered 
included questionnaires, checklists and observations. The whole class were involved in using 
the specific genre checklists, with some children requiring further support.  

 



	

	

Questionnaires 

On week one, the first collection of data was carried out, which was a written questionnaire 
(see Appendix A). The questionnaires aimed to understand student’s opinions on peer 
assessment and if they felt like it was beneficial to aid their learning. The questionnaires were 
carried out prior to the checklists being introduced to the children. On the final week of the 
enquiry, the same questionnaire was conducted (see Appendix B). 

Checklists 
 
The checklists which were introduced had both core writing and genre specific targets. As 
stated by Education Scotland (2012), research shows that children can be more highly 
motivated and task-orientated if they know and understand the learning intention and success 
criteria. Therefore, by giving children specific success criteria for their writing, it would help 
them with providing specific and effective feedback related to their learning. 
 
During the first lesson, children were introduced to the checklists. Children were advised to 
simply use the checklist to tick off what their partner had done correctly, and to leave it blank 
if they felt like they had not successfully included it. The class also had a discussion of what 
good feedback looks like. The checklist had a section for core targets, genre specific targets 
and a star and a wish for a comment. The pupils would check off their partner’s work against 
the checklist and then proceed to use the checklist to help them to write a positive comment 
and a constructive next step, thus ensuring that both comments are closely linked to the 
success criteria and the learning. The success criteria for the checklist came from both the 
genre targets and core targets at first level for taught writing. However, children were given 
little guidance an information on what sort of feedback to provide. 
 
Results from the initial lesson highlighted that children wrote comments such as: 
 
‘Good writing,’  
 
‘Try harder’  
 
‘Keep up the good work’ 
 
‘Good handwriting’ 
 
‘Try do neater writing’ 
 
Observations 

It became evident that some children struggled to come up with a suitable comment that 
would allow their peers to apply this to their writing, even when given the genre targets. It 
was clear that children required further training and knowledge of how to use the checklist 
effectively and therefore a modelling lesson was introduced to support children further. The 
next lesson was spent looking at two pieces of instructional writing and engaged in 
discussion. We also read and checked the writing off using the success criteria checklist. 
Children were also given the opportunity to provide a constructive comment and a step for 
improvement.  

 



	

	

 

Over the next two lessons, the majority of children displayed more confidence when 
completing their checklist. Additionally, the comments provided were better related to the 
success criteria.  

Findings  

Checklists 

Overall, the results of the enquiry have been positive. I have found that the majority of the 
children within my class are able to provide specific feedback for their peers when they use a 
checklist. 

The comments provided by children had also improved. Children were able to provide 
comments for their peers to improve on, whilst linking them to the genre targets. Comments 
were specific and linked to their S.C.  

Some comments for a star; included; 

‘you have used lots of instructional verbs’ 

‘your steps are in order’ 

Comments for a wish included; 

‘remember to add a picture next time’ 

‘remember to number your steps’ 

 However, further support, training and reinforcement would be required for children to 
consistently provide specific feedback.  

Observations 

Additionally, through observations it was also evident that children actually started to enjoy 
receiving their feedback from their peers. After the checklists had been completed, children 
got the chance to read over their feedback. Also, before each lesson children would go back 
and re-read their previous comments giving them a specific focus for their writing. Children 
appeared to take more pride in their work and were highly focused within the taught writing 
lessons, as they were aware that their partner would be checking over their work. Children 
took much more time reading over their work when they were finished, again using the 
checklist and previous comments to help them. 

Furthermore, through discussions, children had expressed that they were much more 
confident when giving feedback using the checklist, as it made it much more focused. In 
addition to this, although the enquiry was focused on peer assessment, I also noticed an 
improvement in children’s own writing. The checklist allowed children to develop their 
knowledge and understanding of the genre, therefore improving their writing. Children have 
now got a much more in-depth knowledge of the writing genre as they were frequently 
discussing the success criteria and using the checklists. 

 

 



	

	

 

Questionnaires 

The questionnaire results also highlighted a change in attitude towards peer assessment. With 
regards to the initial checklist, some children had trouble coming up with a comment for their 
peer’s work, however this problem was less prevalent as the four weeks went on. In particular 
the question ‘do you always know what to say when you are peer assessing’. As you can see 
from the results, prior to the study, 16 children said no, and 9 children said yes. However, 
after the enquiry had taken place, this has now increased to 17 children saying yes, compared 
to 6 children saying no, implying that children felt much more supported when it came to 
writing comments when using the checklist. Further to this, only 10 children at the start of the 
enquiry felt that peer assessment helped their learning. After the 4 weeks this then increased 
to 20 children, highlighting that it was beneficial to the learners within the class and allowed 
them to improve their writing.  

Implications on future practice 

Going forward, I will continue to use the specific resource for taught writing lessons as I feel 
it has improved the writing of the learners within my class. Most children have made progress 
during the enquiry. Additionally, I feel it may have been beneficial to firstly introduce the 
genre targets and then progress on to developing the confidence to provide a comment. I feel 
by building up children’s confidence to successfully use the checklist first, before adding in a 
star & a wish. Further to this, I believe that it would also require consistent teacher support 
and modelling, as it was evident that children still require training in this area. I will continue 
to model what effective peer assessment is within my classroom.  
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