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Rationale  
Formative assessments are used to support learning in the classroom (The Scottish 
Government, 2011) and the biggest impact on the outcomes of pupils is likely to come from 
formative assessment (William, 2011). This shows how important it is that the feedback 
children receive is constructive and positive as it is proven to impact on the work they 
produce. In particular, peer assessment is of exceptional worth to the pupils as they are likely 
to accept critique from their peers that they would not take on board if given by a teacher 
(Black, 2004). Peer assessment allows learners to assess the work produced by learners who 
are of an equal-status to themselves (Topping, 2009). 
 
As a group, teaching children at various stages across the school and with differing 
backgrounds, we decided that peer assessment is something that can be applied to each of our 
classes. Peer assessment can be beneficial to children at all stages of their education. By 
focusing on a strategy of peer assessment, we were all able to use different techniques which 
were suitable to the learners in our classrooms.  
 
Aims  
The aims of this enquiry were to assess whether the introduction of checklists, two stars and a 
wish and think for pink and green for growth in the classroom, affected the quality of 
feedback children gave to their peers and to identify whether children used their feedback to 
improve the quality of their work.  
 
Methodology  
An enquiry was carried out within a class of twenty five Primary Four pupils over the course 
of a four week period. The enquiry investigated what effect using a checklist had on the 
quality of feedback children gave to their peers and looked at whether children used the 
feedback received from their peers to improve the quality of their work. The learning 
intention and success criteria are always displayed and discussed with pupils at the beginning 
and throughout a lesson and referred back to during the plenary. The checklists used for 
assessment included the specific success criteria relating to the task being assessed so this 
was not new to the children. 
 
The peer assessment checklist was introduced within literacy tasks. Over the enquiry period, 
peer assessment was used once per week to assess a daily writing task. These tasks were the 



	

same for each literacy group but based on differentiated texts. This meant everyone was 
looking to achieve the same success criteria. For example, during a metalinguistics lesson, the 
success criteria was the same but each group was working with words from their individual 
books. 
 
As is normal practice, success criteria was discussed at the beginning of the lesson and 
referred back to throughout. We discussed expectations for each of the success criteria which 
related to each item on the assessment checklist. At the end of the task, the children would 
swap jotters with their reading partner and assess each other’s work against the checklist. If 
they believed they had achieved a success criteria they ticked it and if not they left it blank or 
marked it with a cross. Each checklist had space for the assessor’s name so that when work 
was handed back a constructive discussion could be had with their peer regarding the 
assessment of their work. This encouraged children to reflect on their work and what they 
could improve upon next time.  
 
Questionnaires 
Before the enquiry was carried out, children were issued with a questionnaire to complete 
around their views of peer assessment and feedback. This allowed the children to express 
how they felt regarding peer assessment of their own and their peers’ work. Once the enquiry 
was complete, the same questionnaire was issued with one additional question added 
regarding the introduction of the peer assessment checklist. The questions on the 
questionnaire were: 
 

1. Do you like giving feedback to your peers? 
2. Do you like getting feedback from your peers? 
3. Are you honest when you peer assess? 
4. Does peer assessment help your learning? 
5. Do you always know what to say when peer assessing? 
6. Did you find the peer assessment checklist helpful? (Post-enquiry questionnaire 

only) 
 
Observations 
Whilst the children were assessing each other’s work, engagement both with the assessment 
checklist and their peer was observed. This ensured they were assessing their peers’ work 
accurately and kept them focussed on the task in hand. The children were encouraged to 
discuss their assessment with their peer to highlight any next steps that required attention.  
 
Findings  
Results from the questionnaire given to the children before and after the enquiry was carried 
out have been compared. The results have shown an increase of 18% in the number of pupils 
who like getting feedback from their peers. The number of children who like giving feedback 
to their peers remained fairly consistent, only seeing a small rise from 82% to 84%, as did 
whether they knew what to say when peer assessing, which rose by 1%. However, the 
percentage of people who are honest when they peer assess fell from 91% to 84% and the 



	

children who felt peer assessment helped their learning fell from 64% to 58%. The additional 
question on the final questionnaire showed that 84% of the children found the peer 
assessment checklist helpful when assessing their peers’ work.  
 
The answer to question three regarding whether the children are honest when they peer assess 
has a high response saying they are, however, it is important to reinforce the importance of 
honesty when assessing each other’s work to the children. The high proportion of children 
who still do not know what to say when peer assessing suggests a further whole class input 
into peer assessment would be beneficial, discussing the type of comments that would be 
valuable and creating a point of reference for when they peer assess. Full findings from the 
questionnaire can be found in Appendix 1.  
 
Observation Results 
Prior to the enquiry, when assessing each other’s work the children would either just “tick” 
the peer’s work or leave comments unrelated to the success criteria or task at hand. Some of 
these comments included: 
 
 “You did good.” 
 
 “I like your writing.” 
 
 “Great work and good job.” 
 
 “Wow, nearly got them all correct.” 
 
 “You done great.” 
 
 “Good work.” 
 
With the introduction of the peer assessment checklist, the children were assessing each 
other’s work based on the success criteria for the given task. They found it easier to assess 
whether learning had been achieved by focussing on one success criteria at a time. For the 
last observation, the children were asked to provide a written comment at the bottom of their 
checklist based on their assessment of the success criteria. More children were leaving useful 
comments such as: 
 
 “Well done, you have met all of the success criteria.” 
 
 “You have achieved your learning today.” 
 
 “Next time, remember to find the actual meanings.” 
 
 “Well done, you have achieved all of your success criteria.” 
 



	

 “Work on getting everything finished.” 
 
 “Good but you forgot to find the actual meaning.” 
 
 “You need to work on finding clues.” 
 
Some children, however, were still leaving generic comments. 
 
Conclusions  
From the findings of this enquiry it can be concluded that the introduction of a peer 
assessment checklist has had a positive impact on the children’s assessment of each other’s 
work. These checklists have also proven to improve the quality of comments left to their 
peers, using positive language and constructive next steps. More children are enjoying having 
their work assessed by their peers which is encouraging them to take more pride in their 
work. Over the weeks there was a definite improvement in the comments the pupils left to 
their peers, nevertheless, some teacher modelling would still be beneficial in this respect.   
 
Implications for Future Practice  
Peer assessment checklists will continue to be used in the classroom, adapting them to suit 
the task at hand or differentiated expectations of learners with varying abilities. The 
comments the children leave when assessing each other’s work will be developed by 
modelling meaningful comments and discussing what comments they would find valuable 
when their work was assessed by a peer. Once their skills in peer assessing literacy tasks are 
strong, peer assessment checklists can begin to be introduced into other areas of the 
curriculum.   
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Appendix 1 
 
Beginning of enquiry. 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Yes	
64%	

No	
36%	

Does	peer	assessment	help	
your	learning?	

Yes	 No	

Yes	
91%	

No	
9%	

Are	you	honest	when	you	
peer	assess?	

Yes	 No	

Yes	
36%	No	

64%	

Do	you	always	know	what	to	
say	when	peer	assessing?	

Yes	 No	

Yes	
77%	

No	
23%	

Do	you	like	getting	feedback	
from	your	peers?	

Yes	 No	

Yes	
82%	

No	
18%	

Do	you	like	giving	feedback	
to	your	peers?	

Yes	 No	



	

Yes	
84%	

No	
16%	

Do	you	like	giving	feedback	
to	your	peers?	

Yes	 No	

Yes	
95%	

No	
5%	

Do	you	like	getting	feedback	
from	your	peers?	

Yes	 No	

Yes	
84%	

No	
16%	

Are	you	honest	when	you	
peer	assess?	

Yes	 No	

Yes	
37%	No	

63%	

Do	you	always	know	what	to	
say	when	peer	assessing?	

Yes	 No	

Yes	
84%	

No	
16%	

Did	you	find	the	peer	
assessment	checklist	

helpful?	

Yes	 No	

Yes	
58%	

No	
42%	

Does	peer	assessment	help	
your	learning?	

Yes	 No	

After enquiry period.  

 


