
																																																																																																																																									 	
	

	

The use of checklists, two stars and wish, and think pink and green for growth in the 
classroom. 
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Rationale 

Building the Curriculum 5 highlights that assessment is an integral component of teaching 
and learning which supports a pupil in moving from where they are in their learning towards 
a desired goal (Scottish Government, 2011). Formative assessment is a pedagogy which 
allows for teachers to be continually assessing children’s learning so that they can be adaptive 
and responsive in their practice. This use of evidence allows teachers to meet the pupils 
learning needs. There are a variety of strategies which can be used in the classroom, one of 
those being formative peer assessment. In such a practice where children support each other 
in being successful by monitoring their work, it not only has positive outcomes for those who 
are receiving the feedback but also for those who are giving it. This is because as the child 
begins to think about the piece of work and what needs to be done to improve it, they have to 
consider the success criteria and do so in the context of another person’s work. It is likely that 
the child will find this an easier process as it is less emotionally charged than assessing your 
own (William, 2018). 

 

Aims 

To explore children’s ability to provide meaningful feedback. 

To identify whether children use the feedback provided to improve their work. 

 

Methodology 

The enquiry was carried out over a four week period, in a school in North Lanarkshire with 
28 children from a Primary Six class. Within this group of children there is a wide range of 
skills, abilities and needs who all participated in the research. 

The enquiry focussed on peer assessment within daily writing activities; the feedback that 
children were to provide for their peer was a green for growth comment and pink for think 
comment. Although the children were already familiar with the process of peer assessment it 
was identified that the feedback being provided was not purposeful. It was therefore effective 
to have a full class input on peer assessment and discuss how the success criteria for our 
reading to show comprehension activities would be used to provide meaningful comments for 
the piece of work being looked at. 
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To ensure a range of evidence was gathered, data was collected by four different means to 
identify whether peer feedback was used purposefully. Prior to the study a questionnaire was 
carried out to identify how children felt about peer assessment; this was then repeated post 
study allowing any changes to be highlighted. To enhance the use of pupil voice there was a 
selected group who participated in an interview at these times which enabled them to share 
their thoughts and feelings on formative peer assessment. Throughout the series of lessons, 
observations were carried out to identify whether the children were reading the feedback and 
using it to make improvements to their work. Lastly, pupil jotters were monitored throughout 
the enquiry to see if there was any impact following peer assessment. 

 

Findings 

The pre-intervention questionnaire identified that children found it difficult to provide their 
peers with feedback as they were not sure what to write. Looking at the results from the 
survey it can also be said that a significant number of children did not feel confident in giving 
or receiving peer feedback, observations also demonstrated that children were reluctant to 
share their honest feelings with their classmates, often asking “what will I write for the pink 
comment?” This is highlighted again through the children’s jotters (See Appendix One) as 
the feedback was not relevant to the success criteria of the task and it does not provide an 
achievable area for development.  

 

 

 

 

 

 

 

 

 

 

 

On week one of the study, the children were provided with samples of good feedback which 
allowed them to better understand what they should be including and the language that they 
should be using. This enabled children to provide feedback comments which were more 
suitable (See Appendix Two) and gave their peer a strength as well as an achievable area for 
development. 



																																																																																																																																									 	
	

	

As the enquiry progressed through week two, three and four the children became more 
familiar with the routines and were able to consider the read to write tasks in relation to the 
success criteria and evaluate their peers work to give more accurate assessments. They asked 
regularly about what they were writing which allowed them to be supportive and 
constructive. During the time of providing feedback children were able to revisit the success 
criteria and comments that they had made previously, demonstrating that they were reflective 
in their practice. Through observation it was identified that children were now able to explain 
and justify the feedback that they had given which was beneficial when they met with their 
peers and discussed what they had written. This was also effective in providing more in-depth 
feedback and the children conversed about how these improvements could be made. 

 

 

 

 

 

 

 

 

 

 

 

 

The findings of the post implementation survey demonstrate a shift in attitude. Prior to the 
intervention it was clear that the children were unsure of peer assessment using pink for think 
and green for growth and did not see the benefits this practice could bring. When analysing 
these results it can be said that children now see the value in providing and receiving 
feedback with their peers and it can be said that children understand that they can use it to 
make improvements in their work. However, a number of children identified that they still do 
not feel confident in providing feedback as they do not know what to say. 

Through a discussion at the end of the study, which facilitated pupil voice, children were able 
to share how they felt about peer assessment (See Appendix Three). Child A stated that the 
“Peer assessment of fun because you can give your friends comments and help them improve 
and learn. I also like receiving nice comments so I can help myself improve.” This 
demonstrates that the children were able to use the feedback that they were given and make 
alterations to their work. They also felt that it was beneficial in supporting their peers to 
develop their learning. However Child B shared that although they can use the feedback they 
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are given to achieve their own goals they did not feel confident in providing feedback for the 
person that they were assessing. This demonstrates that although children have become more 
confident with peer assessment they still require support to consider whether all success 
criteria have been met and if not what can be done to get there next time. 

The data which has been gathered throughout the intervention is consistent and therefore 
likely to be reliable. 

 

 

 

Conclusions 

Despite the small scale of the investigation, the results show that overall, an improvement can 
be seen in children’s learning and performance within daily writing tasks as a result of 
implementing peer assessment into classroom practice. The findings highlighted that over the 
course of the implementation children were able to become confident in assessing their peers 
work, identifying areas of strength and areas for development in an accurate manner. This 
was beneficial in allowing children to develop in their learning as they could successfully 
identify from the feedback their peers provided what they had to do to move forward in their 
learning. The pupils themselves were able to see the benefits of peer assessment and that it 
helped them to learn and progress in their daily writing tasks as the comments were 
purposeful and gave them individualised next steps in their learning. Therefore, it can be 
concluded that the practice of pink for think and green for growth as a means of peer-
assessment was positive and advantageous within this classroom setting. 

 

Implications for Future Practice 

In light of this enquiry, peer assessment will become embedded in my classroom practice. 
This practice will be supportive in my role as a class teacher in enabling me to effectively 
consider each child’s progress and how they can be supported or challenged. In doing so I 
will be able to make adaptions to my planning to suit the needs of the learners. Allowing 
children the opportunity to take on a significant responsibility in the classroom has had a 
range of benefits, in carrying this forward they will continue to take responsibility for 
supporting their peers learning and progression as well as taking ownership of their own 
learning and use the feedback to achieve their goals. As this practice has been successful in 
daily writing, I hope to implement it in all areas of the curriculum and as the children become 
more confident it will infiltrate throughout the curriculum. Finally, due to the success of this 
assessment tool in my classroom I hope to do further research on this area and carry out a 
wider range of formative techniques in the future. 
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