
																																																																																																																																																							 	

	

Does withholding the role of the reporter influence pupil participation? 
 
Name: Martyn Kelly 

 
 

Rationale 

There are many different teaching strategies to consider within a classroom environment. 
Many children are used to working alone on tasks throughout their day to day education. 
However, group work also has an important role to play for pupils. Tolmie et al (2010), 
suggests that there is possible gain to be had from not only an academic point of view but 
also a gain in social skills when working alongside peers. Herman (2013) states that’s 
cooperative learning allow pupils to understand how to interact and communicate with others.  

Alghamdi and Gillies (2013) discuss that children working in a cooperative learning 
environment can increase individual student achievement. They state this that is likely 
through children working together and being able to take into account more strategies and 
discuss ideas amongst one another about how to solve a particular problem.  

Buchs and Butera (2015) offers a counter argument to the ideal of cooperative learning 
having a significant positive impact. Their evidence suggest that many teachers have voiced 
that not all pupils are engaged within this setup. Children are likely to allow one or two pupils 
to dominate the group task, resulting in others becoming restless and higher levels of 
disruption ensues within the classroom. Children who are not as high achieving academically 
may feel that they are unable to share their opinions or answers and assume that the higher 
achievers in their group are correct. This makes the child feel less valued and results in 
disengagement from the overall cooperative experience.  

Kagan and Kagan (2009) believe that through cooperative learning and allowing the children 
to build on their social skills is essential for future employability as most organisations 
depend on their staff working together within a team setting.  

 

Aims 

The aim of this enquiry was to review the effects of withholding the role of the reporter until 
the end of the cooperative learning lesson, on pupil engagement.  

Methodology 

The enquiry was managed over a four week period within a primary 2/3 composite classroom 
environment. Prior to the four week study children were placed into their cooperative 
learning groups and different situational tasks were carried out in order to allow the children 
to become more familiar with their peers that they would be working closely with. 25 
students were involved in the study and 7 groups were formed, these groups consisted of 
either 3 or 4 children. Groups were created to ensure maximum diversity by ensuring that 
they were of mixed ability and gender. The study took place during children’s ‘beyond 
number’ numeracy lessons.  



																																																																																																																																																							 	

	

In order to carry out the enquiry during weeks 1 and 2, children were placed into their groups 
and given a number. Each number was given a role within the group and the child who would 
be reporting back on behalf of the groups findings was made aware of this at the outset. The 
role was then withheld from the children until the end of the session in weeks 3 and 4. It was 
made aware to the children that the role was being withheld and that anyone could be called 
upon to answer, this was informed to gauge if there was a difference in overall pupil 
engagement and if there were any differences in their behaviour or approaches to tasks. Other 
roles consisted of resource manager/scribe, motivator and time keeper. Children were 
informed that they had individual roles but that it was vital that they all contributed in the 
tasks to reach a common end goal.  Evidence gathered was in the form of observing pupil 
engagement throughout these sessions.  

 

Findings 

Findings were collated through observing the cooperative learning groups, discussions with 
the children and a classroom survey.  

 

Level of Engagement Graph 

 

 

The level of engagement graph above shows that withholding the role of the reporter in 
weeks 3 and 4 has a slight positive impact. In week 1 the data shows that 80% of the class 
were engaged in the lesson. I believe this to be high as it was a new subject and teaching style 
for the children and excitement levels were high. Week 2 displays a drop to 75% engagement 
as some children were uninterested in group activities. These children were aware that they 
were not going to have to feed back the information on behalf of their group. Week 3 
highlights 82% engagement and week 4 displays 84% pupil engagement in the cooperative  
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lessons. The findings from the enquiry suggested that withholding the role of the reporter 
until the end in weeks 3 and 4 had some form of impact on pupil engagement. The results 
show that some children were more engaged in weeks 3 and 4, when they were aware that 
they may be called upon to answer. However, certain children were unfazed by this and 
continued to be less engaged within the group dynamics. The overall results showed that the 
increase in engagement was only slightly higher in weeks 3 and 4.  

Whilst observing the class and the cooperative groups it became prominent that the children 
who were more likely to disengage from work in an independent task were also disengaged 
within a cooperative context. The results also highlighted that the children who were engaged 
in independent tasks were equally engaged in cooperative tasks, whether the role of the 
reporter was made known to them or not.  

A positive impact of withholding the role of the reporter in weeks 3 and 4 was that there was 
a higher level of dialogue between different children who do not normally interact often with 
one another. Through observation, it was evident that children were developing their social 
skills, problem solving skills, resilience and building on their self-esteem. All children were 
encouraged to take turns at talking and listening and to respect others thoughts. When 
children were questioned on how they felt about withholding the role of the report until the 
end of the session, one child said “I felt okay with not being told who was answering until the 
end. My team worked well at taking turns.”  Another child stated “Not knowing who the 
reporter was did not change how I worked” 

Some children struggled with reporting back on behalf of their group. This was not due to 
being disengaged in the learning process. However, reporting in front of a large class made 
some children nervous or lose their train of thought. In order to combat this certain groups 
were approached towards the end of the session to report their group’s findings in front on 
myself and their cooperative group. Children who were disengaged from the cooperative 
learning experiences were more likely to work with a partner when reporting back the 
group’s findings as they were unable to do so alone.  

A survey was undertaken to allow the children to give their own opinion on the impact of 
withholding the reporter until the end of the cooperative learning lesson. The children were 
asked if they think that withholding this allowed them to engage more with the lesson. The 
results are shown below: 

 

 

 

 

 

 

 



																																																																																																																																																							 	

	

 

Survey Data Pie Chart 

 

 

Although there does not seem to be significant differences with engagement from my 
professional point of view, the children thought that they were more engaged when the role of 
the reporter was withheld. 65% of children felt that this impacted how they confronted the 
task set in front of them.  

Conclusion 

This enquiry is limited due to the short four week timeframe. In order to gain a more accurate 
result a longer period of study should be carried out. However within the four weeks the 
evidence shows that the impact of withholding the role of the reporter was minimal. I believe 
that allowing children to work cooperatively to reach a common goal is beneficial to the 
children. This allows children to develop skills that are lifelong.  It was evident that levels in 
confidence were increased and that social skills were being developed.   

Implications for Future Practice 

Noticing the positive impact that cooperative learning has had in this classroom environment 
I will continue to develop this throughout my teaching career. The results of this study may 
differ over a longer period of time and with different ages and stages throughout primary 
school. I will continue to promote children to work cooperatively as this will benefit them in 
their future as most careers have team work and this is a vital skill that everyone should learn.  

 

  

65%	

35%	

Did	withholding	the	role	of	the	reporter	help	with	
engagement?	

Yes	 N	



																																																																																																																																																							 	

	

Bibliography 

 

Alghamdi, R. & Gillies, R (2013) ‘The Impact of Cooperative Learning in Comparison to 
Traditional Learning (Small Groups) on EFL Learners’ Outcomes When Learning English as 
a Foreign Language’, Asian Social Science, 9 (12), PP 19-27. 

 

Hermann, K (2013) ‘The Impact of Cooperative Learning on the Student Engagement: 
Results From an Intervention’, Active Learning in Higher Educations, 14(3), PP175-187.  

 

Kagan, S. & Kagan, M (2009) Kagan Cooperative Learning San Clements: Kagan. 

 

McAlister, C,M. (2010). Cooperative Learning in Scotland. Perspectives on the role of 
cooperative learning in supporting curricular policy and innovation. The Curriculum 
Journal. ISSN 09595176. 

 

Tolmie, A., Topping, K., Christie, D., Donaldson, C., Howe, C., Jessiman, E., Kay, L. & 
Thurston, A (2010) ‘Social effects of collaboration’, Available at: 
https://discovery.ucl.ac.uk/id/eprint/10023966/1/Tolmie2009Socialeffects.pdf 
Accessed:16/02/2020. 

 

 

 


