
																																																																																																																																																																 	
Does withholding the role of the reporter influence pupil participation? 
 
Stephanie Kelly 
 
 
 
Rationale 
 
Cooperative learning is a teaching approach in which pupils work together to develop their knowledge and 
understanding of a specific topic. Jolliffe (2007) confirms that cooperative learning requires children 
working together towards a shared goal. Tasks should to be structured carefully to encourage each learner to 
be interdependent and individually accountable within their group. Through observations and feedback from 
the children in my class, I found that when children were previous asked to work within a group to complete 
a task not all children would take part or they would allow other members of their group to complete the 
majority of work.  Having attended a cooperative learning CPD course I felt that this teaching method would 
be beneficial to the children in my classroom. I learned the importance of group roles within this method, 
allowing children to have a responsibility have accountability of their learning within their group. For this 
enquiry I focused on whether withholding the role of the reporter would influence pupil participation. I 
predict that by withholding the role of the reporter to the end of the task would have a positive impact on 
participation as pupils would be chosen at random and therefore would need to make sure they have the 
appropriate level of participation to be able to feedback to the class. The results of this enquiry would be 
used to impact my own teaching practice and ensure that when children are asked to work within a group, I 
adapt my teaching approach and methods to suit the needs of the children within their group. 
  
 
Aims 
 
The aim of this practitioner enquiry was to determine through investigation the effects of collaborative 
learning roles within the classroom and whether these roles impact the levels of pupil engagement and 
participation. The main focus of this enquiry was to determine if withholding the role of the reporter to the 
end of the lesson impacts positively on pupil participation. 
 
 
 
Methodology  
 
 
This enquiry was conducted in a Primary 7 class over a four-week period for one lesson each week. These 
lessons were based on the current interdisciplinary topic of ‘Natural Disasters’. I arranged children into 
groups of four and five – two groups of four and two groups of five. While the children are familiar with 
working in groups for particular tasks they have little experience of doing so for their topic. I arranged 
groups to have a mix of ability and gender. It is important to note that there is an imbalance of gender 
present within the Primary 7 class – 13 boys and 5 girls.  The role of the reporter was introduced at the 
beginning of the first two lessons. Lessons three and four were different as the role of the reporter was 
withheld until the end of each of these lessons this would allow to be determine whether revealing the 
reporter at the end of the lesson had any impact on engagement levels. The children knew that for the final 
two lessons I would select a child from each group at random to report back to the class. I also assigned each 
child in the group with other roles – time manager, resource manager, noise monitor/motivator and checker.  
I explained each role to the children at the beginning of the first lesson and displayed these roles visually. 
All children were aware that while they each had individual roles within their group they were expected to 
take part in the main activity over and above their role. 



																																																																																																																																																																 	
 
 
Findings 
 
Observation results suggest that pupil participation within their group increased for some pupils during this 
investigation however many children were displaying high levels of participation in all four lessons which 
indicate that whether the role of the reporter was revealed at the beginning of the lesson or withheld until the 
end did not have as much of an impact on pupil participation. 
 
Observations 
 
For the first two lessons, the role of the reporter was assigned at the beginning of each lesson.  All groups 
worked well and were able to complete each station correctly. However, I found two of the eighteen children 
were not fully engaged in the first lesson. While the children appeared to be in deep conversation – the 
content did not reflect the task in hand and at times lacked communication with the rest of their group. The 
reporters were able to successfully report back to the class using their own notes they had taken in their 
groups. When the role was given at the end, I found that in some groups the level of engagement and 
participation increased. I could see that in these groups the pupils that were previously unfocused were more 
involved and taking control of their learning by asking more children and ensuring they were keeping notes 
to support them if they were asked to be the reporter. However, I had two groups present in the class that 
worked extremely well together from the first lesson. These two groups were focused and showing excellent 
team work skills within each lesson.  
 
 
Table 1. Pupil Survey Results 
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Survey 
 
Analysis of the results revealed that the 54% children agreed that when introducing the role of the reporter at 
the beginning of the lesson improved their level of participation within their group. While only 40% of 
children agreed that withholding the role of the reporter until the end of the lesson impacted their own 
participation and their overall groups participation overall. 74% of children either didn’t think withholding 
the role of the reporter to the end had an impact on their participation or disagreed that it had any impact at 
all. The survey results suggest that children prefer to know who has been selected to be the group reporter 
prior to completing their task. 
 
Conclusions 
 
The results gathered throughout this enquiry differ from my original hypothesis. I predicted that by 
withholding the role of the reporter pupil participation would increase greatly. The results from this enquiry 
maintained that while all groups were successful in working collaboratively when the reporter was withheld, 
two of the groups worked well from the beginning of the enquiry, which made me question whether 
revealing the role of the reporter at the end had much of an impact.  The survey completed by the children 
also suggested that in their opinion they were more likely to engage if the role of the reporter is introduced 
at beginning of the task, indicating that withholding the role of the reporter has little impact on their 
motivation or willingness to participate. The results did confirm that less pupils fully engaged in the tasks 
given when the role of the reporter was assigned at the beginning of the lesson.  Observations did show that 
pupil engagement levels increased when the reporter was not revealed until the end.  Most pupils that 
previously lacked focus or participation appeared to be more involved -  asking questions, sharing ideas and 
note taking to ensure they had the relevant information to feedback to the class if they were the ones chose 
to be the reporter.  However, I am unsure whether this is as a result of not knowing who would be picked at 
random to feedback to the class or whether using group roles in general allowed children to work better 
together as they each had an individual responsibility within their group as well as be responsible for the 
success of the entire group. Education Scotland (online) maintains that learners require support and practice 
to work well together, therefore, some groups could have improved as they were getting used to the format 
of these lessons and building trust within their groups.  
 
 
Implications for Future Practice 
 
General Teaching Scotland standard 2.3.2, states the importance that a practitioner enquiry can have on 
developing future professional practice as well as the positive impact it can have on your classroom. 
Baumfield et al (2008) argues that practitioner enquiry allows professionals to better understand their own 
practice and amend and adapt as and when appropriate. Therefore, my results will impact my own 
pedagogy, allowing me to continue using cooperative learning as a learning and teaching strategy within 
Interdisciplinary work and will possibly extend to other curricular areas. It is important to understand the 
benefits of cooperative learning and how this can be used to encourage the level of engagement during a 
lesson. When using cooperative learning in the future, I will ensure to allow time for each group to bond. 
Having participated in the Cooperative Learning CPD course I agree that each child in the group requires 
individual roles to encourage participation and provide a sense of accountability for their own input and that 
of their group. I will continue to withhold the role of the reporter to the end of the task and provide each 
child within the group a cooperative role to ensure continued engagement and participation throughout the 
activity. I fully intend to share my findings with other professionals within the school to guide and 
ultimately impact their own teaching practice. I will continue with this enquiry as I am interested to see 
whether the four short lessons that I have carried out has provided true results or whether they would change 
with more time. I would continue to track results through observations and pupil feedback. 
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