
																																																																																																																																								 	
 

What happens when peer-assessment grids are introduced in the classroom? 

 

Rationale 

The use of formative assessment approaches in learning and teaching has been re-discovered 
in recent years and thus, has become embedded into an integral part in the curricular 
development within Scottish Education. The Curriculum for Excellence (CfE) is necessarily 
interlinked with the principles of Assessment is For Learning (AiFL) underpinning holistic 
outcomes of 21st century Scottish education. CfE acknowledges this, stating that it is a pupil’s 
level of engagement in learning and the support provided to them from peers, teachers and 
others that makes for a successful curriculum. The effective use of assessment by staff and 
learners is also highlighted as a ‘quality indicator’ within the How Good is Our School 4 
(HGIOS 4) document, (Education Scotland, 2015). The HGIOS 4 document recognises the 
importance of assessment within our planning of learning and teaching and notes that a 
variety of assessment approaches should be used to allow learners to demonstrate their 
“knowledge and understanding, skills, attributes and capabilities in different contexts across 
the curriculum”, (Education Scotland, 2015: 36). 

Aims 

The aim of this project was to evaluate the success of peer-assessment and the use of peer-
assessment grids as a formative assessment tool and their impact of learning and teaching and 
health and wellbeing in the primary classroom. 

Methodology 

The research phase of the project was carried out over a four week period within a Primary 3 
class, compromising of 21 pupils, working across stage 1, 2 and 3 of North Lanarkshire’s 
Active Literacy programme and with varied interventions supporting them. For example, 
IDL, Jolly Phonics and Toe by Toe (Cowling & Cowling, 1993). A questionnaire comprising 
closed-ended questions was carried out before the research was formally undertaken, to 
gauge initial pupil attitude, opinion and comprehension on the purpose of peer-assessment 
(Appendix 1). This allowed for a fundamental benchmark for comparison of data collected 
over time. A peer-assessment success criteria grid (Appendix 2) was used during the 
investigation. This was to ensure the optimal preparation and differentiation was in place to 
support all pupils in the relevant collection of accurate and personalised pupil responses. 
Learning intentions and success criteria were shared – visually and verbally - with pupils at 
the start of each lesson, providing an informative mean of peer-assessment for pupils to use at 
the end of the lesson. 

Pupils recorded their peer-assessment as a plenary activity at the end of each taught writing 
lesson on the peer-assessment success criteria grid (Appendix 2) and stapled this to their 
partners working page. As pupils completed their feedback grids, they gave their peer’s jotter 
back so each individual child could read their feedback at the time of completion. This was 
regarded as the most appropriate method to ensure children were receiving immediate 
feedback, as “feedback given but not heard is of little use” (Hattie & Clarke, 2019: 5). As 



																																																																																																																																								 	
 
recommended by Hattie and Clarke (2019) immediate feedback is preferred by most children, 
but there is still a benefit to written and delayed feedback. 

Peer feedback was reviewed by the teacher, allowing for the compilation of pupil strengths 
and areas for development. This allowed for appropriate adjustments and differentiation of 
the activity in future lessons, based on the feedback that was being highlighted and given. 
This format remained the same throughout the investigation to minimize the variability of the 
enquiry findings. At the end of the investigation period, the children were encouraged to 
partake in in the same questionnaire again (Appendix 1). This provided valuable feedback on 
how much the pupils in the class regarded peer-assessment success criteria grids as a 
successful method to improve their learning. 

Findings 

The graph below shows the results of the first questionnaire - carried out before the 
investigation began – in a Primary 3 class group of 21 pupils were asked about how they felt 
about one of their peers assessing their work. Pupils had to scale their response from 1 – 10 
(1=not very happy, 10=very happy). 

 

 

 

 

 

 

 

 

 

 

 

From the graph above, the majority of the children surveyed indicated that they are ‘very 
happy’ with their peer assessing their work. In addition to this, the pupils were also asked if 
they felt their peers’ comments helped them. The pupils had to respond with yes or no. 
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In 

comparison, the pie chart above shows that almost all children felt their peers’ comments 
were beneficial to their learning when peer-assessment is used and even a smaller minority of 
the pupils questioned (2%) didn’t feel happy about someone else assessing their work.  

Furthermore, the pupils were asked how confident they were in marking their peers work – 
see the graph below - pupils were asked to scale their response from 1 – 10 (1 = not very 
happy, 10 = very happy). 

 

 

 

 

 

 

 

 

 

 

0	

2	

4	

6	

8	

10	

12	

1	 2	 3	 4	 5	 6	 7	 8	 9	 10	

How	confident	do	you	feel	about	commenting	on	
one	of	your	peers'	work?	

N
um

be
r o

f c
hi

ld
re

n 

Response Scale (1=not very happy, 10=very happy). 



																																																																																																																																								 	
 
 

This shows that the majority of the children were confident in peer-assessing another’s’ work, 
similar to that of others assessing their work. Qualitative data gathered through the close 
monitoring and observation of pupils throughout this investigation, proved that most pupils 
therefore, are happy for another to assess their work, they believe these comments further 
their learning and that they are confident to comment on another’s work. 

Although, it was clear that some pupils, mainly those requiring additional support in the 
classroom, required further assistance and prompting to identify if their peer had met the 
success criteria, using the grid provided. Generally, there was an improvement of pupil work, 
as evidenced by reviewing individual jotter work before, during and after the investigation 
period. Although, as this investigation was solely based upon literacy and persuasive writing, 
this was the first time the children had experienced persuasive writing techniques and 
therefore required a supported experience initially, peer-assessing a persuasive piece I had 
written before they were encouraged to peer-assess another pupils’ work.  

From the questionnaire (Appendix 1) that was repeated after the investigation period – 
however updated with a general comments box (Appendix 3) - the pupils made some notable 
comments as detailed below:  

“I like that you can mark other people’s work and you can see what I need to do’. 

“I like that when we are doing it, you can do other things”. 

“I don’t really like it, because when I was marking it was a little bit tricky”. 

“I think it was okay because I like it, but I don’t really. When I was marking my partner’s, it 
was hard to not look at her missing capital letters and full stops [core targets]”. 

It would appear from the data gathered from the closing questionnaire, that pupils considered 
the peer-assessment success criteria grids a meaningful way to reflect on their learning and 
set themselves purposeful targets for self-improvement. Although, it should be acknowledged 
that pupils made links to other areas of their learning when using the success criteria grids 
and suggested using these in numeracy and daily writing.  

Conclusion 

Overall, from the data gathered in the investigation, it can be concluded that pupils found 
peer-assessment and the use of peer-assessment grid, a purposeful way of gaining formative 
feedback of their learning and therefore, must be considered a successful method of formative 
assessment. It is evident that pupils’ attitudes had changed throughout the investigation and 
the young people involved could see the value of using a success criteria grid to mark against. 
The evidence from this enquiry, would also suggest that peer-assessment grids are a 
purposeful method to get pupils to be realistic about their peers’ learning progress without 
having to deliver possible hurtful comments to another. It is clear from this study that pupils 
who did not benefit from the intervention, were those pupils with general difficulties across 
the curriculum. 

Recommendations for Future Practice 



																																																																																																																																								 	
 
This practitioner enquiry increased my awareness of the benefits and drawback in using peer-
assessment and peer-assessment success criteria grids in the classroom. I gained an 
appreciation of the value in implementing AiFL strategies to get a ‘snapshot’ of pupil 
progress. Although, I also appreciate that when incorporating peer-assessment success criteria 
grids in the future, I must make the necessary adjustments, so all young people can receive 
the benefits of this approach. This will involve providing pupils with more time to think 
about their learning at the end of the lesson and adapting the method of peer-assessment to 
suit the individuals carrying out the assessment.  

However, it would be important to highlight that this investigation was carried out with 21 
children aged between seven and eight years old and although generally working at first 
level, with some children working at the higher end of early level. Therefore, this genre of 
writing was a challenge to them as well as the success criteria grid for peer assessment. 
Taking this into account, the timing of the taught writing lessons did run on over lessons into 
the following week, therefore not allowing the children more than two opportunities to carry 
out their peer assessment – which was supported by myself in small groups at the end of the 
writing piece. Therefore, this investigation was challenging in other ways that were not 
considered at the time of planning but has opened the children up to different genres of 
writing and the success criteria they are working towards. 
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