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What happens when peer-assessment grids are introduced in the classroom? 

Gray, M 

 

Rationale  

Over recent years in Scotland, formative assessment has been a pivotal approach within the 
primary school in relation to assessing the development of children’s learning and success 
within the classroom (Sadler, 1998). The power of formative assessment details a 
predominant strategy in children’s learning today in order to improve learner performance 
(Bryce, 2018). Formative assessment is therefore referred to as ‘Assessment is for Learning’ 
(AifL). The philosophy behind this is that assessment and teaching should be interrelated 
(McNamee & Chen, 2005). Therefore, AifL has become an integral aspect of teaching and 
learning in Scotland and Curriculum for Excellence (CfE) recognises the importance of 
assessment and its validity in providing feedback to pupils. Feedback to pupils is a 
fundamental aspect of the teaching and learning process where the identification of next steps 
in learning is seen at the heart of this. 

In the primary school there are different types of approaches used within Assessment is for 
Learning. As formative assessment is the interactive process of continuous learning, feedback 
is a strategy which seeks to enable improvement of teaching and learning (Haug & Odegaard, 
2015). Therefore, it is one of the most powerful influences on achievement. Peer-assessment 
is a component of this, which for learning involves pupils taking the responsibility of 
assessing each other’s work. An advantage of using peer-assessment can be increased pupil 
engagement. By assessing their partners’ work, pupils are more likely to secure success 
within the classroom as they are able to relate their learning to their own thinking and mind-
set (Evans et al., 2013). Thus building upon children’s self-esteem and confidence. Different 
research projects have found that peer-assessment can lead to a broad scale of improvement 
within learning which evidently adds to children’s attainment and achievement. An example 
of peer-assessment is the use of a learning grid or rubric. This links to the success criteria of a 
lesson where children are able to know where they have achieved and where they need to 
develop.  

As a cross-sector group, we picked out a common area of interest in peer-assessment and 
decided to use the peer-assessment technique of a learning grid. This approach is a positive 
way to allow children to assess their own achievement. The enquiry will examine the 
connection between using peer-assessment and children’s achievement in writing.  

 

Aim 

The aim of this enquiry was to evaluate the success of using a peer-assessment grid technique 
to improve the achievement and engagement of children in their learning in writing in the 
primary school classroom.  

 

Methodology  

The research stage of this enquiry was conducted over a period of 5 weeks within a primary 6 
classroom. The classroom consisted of 17 pupils of which 7 pupils were chosen to be the 
focus group for the enquiry. The focus group of children are those who were perceived as 
high achievers. It was felt they would benefit most from this intervention process. At the 
beginning of the enquiry, a questionnaire was given out to the whole class to gain an 
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understanding on their perceptions of peer-assessment, its purpose and their value 
of using peer-assessment in their learning (Appendix 1). The questions were primarily open-
ended questions.  

During the process of the enquiry, at the beginning of each of the writing lessons, the learning 
intention and success criteria were shared with the children verbally and in written form. This 
provided the children with a goal to work towards during their writing session. At the end of 
the writing sessions, the children swapped jotters with their writing partner and were given 
their success criteria proforma that they glued into their partners jotter (Appendix 2). The 
success criteria was formulated from North Lanarkshire Council’s Second Level Writing 
Success Criteria. The peer-assessment consisted of the children highlighting these success 
criteria statements either green or pink. Green for achieved, and pink for think (their next 
step). This allowed for a comparison of the children’s written work to be made from the start 
of the process throughout to the end of the intervention to assess if the peer marking was 
causing an increase in the children’s achievement and high level of attainment.  

After the 5 week process, the children were given out the questionnaire to question if their 
views on peer-assessment had changed, in particular, their confidence. This provided helpful 
feedback on the success of the enquiry in raising achievement and engagement within 
writing.    

 

Findings  

After the enquiry, the data gathered from the primary 6 classroom was reviewed. In the 
process of reviewing the data, key themes were obtained.  

Children’s improvement in writing upon achievement.  

The children had previously experienced some activities involving peer-assessment. At the 
beginning of this enquiry, 40% of the whole class recorded that they found peer-assessment 
helpful within their written work in terms of their achievement. Through this process there 
was some improvement in the children’s work. They began to take more pride in acting upon 
their next step which was highlighted in pink. The children voiced their pride in achieving 
their next step when it happened. The children’s engagement with the success criteria was 
observed on a higher level. They read the success criteria statements thoroughly which 
evidently improved their understanding of the purpose of their writing for that session.  
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Children’s improvement in engagement and confidence.  

At the beginning of the enquiry, when asked how confident they felt about assessing one of 
their peer’s work, the majority of children placed their confidence on a scale 1-10 as a 5 or 6. 
It was evident that the children had previously had some experience of peer-assessing written 
tasks, however, their motivation appeared to be on a larger scale during and after this process.  

 

 

 

 

 

 

 

 

 

 

 

 

Conclusions 

In conclusion, it can be drawn that the pupils found the process of using peer-assessment to 
have a positive impact on their achievement in writing. Throughout the 5 week enquiry, the 
children’s enjoyment of participating in peer-assessment activities stayed relatively the same. 
A majority of the children recorded a feeling of a higher confidence level. Therefore, the 
process has motivated and encouraged the children to be responsible of assessing their peer’s 
written work whilst building upon their self-esteem and confidence.  

 

Implications for Future Practice 

The enquiry has enabled a greater insight into how children perceive peer-assessment 
activities. In the future, I will continue to structure and use peer-assessment tasks within 
different areas of the curriculum. A specific way that the process has impacted on my 
teaching practice is ensuring the children read their pink highlighted comment to ensure that 
they know their goal for their next piece of writing. I feel this had to be modelled thoroughly 
at the beginning of the writing sessions, but as the process continued the children were able to 
demonstrate their acknowledgement of their next step independently relatively well. 
Furthermore, I would perhaps conduct the enquiry over a much longer period of time, where 
perhaps focusing on my support group to allow me to measure their achievement and 
understanding of writing in a more succinct way.  

 

 

 

0	 1	 2	 3	 4	 5	 6	 7	

Not	Confident	

Somewhat	Confident		

Confident	

Peer-Assessment: Children's Confidence 

After	 Before	



	

4	
	

 

References  

Bryce, T. G. K. (2018). Assessment. In T. G. K. Bryce, W. M. Humes, D. Gillies & A. 
Kennedy (Eds.), Scottish Education (pp. 589-604). Edinburgh: Edinburgh University Press. 

Evans, D.R., Zeun, P. & Stanier, R.A. (2013). Motivating Student learning using a Formative 
Assessment journey. Journal of Anatomy, 224(3), 296-303. 

Haug, B.S. & Odegaard, M. (2015). Formative Assessment and Teacher’s Sensitivity to 
Student Responses. International Journal of Science Education, 37(4), 629-654. 
McNamee, G.D. & Chen, J-Q. (2005). Dissolving the line between Assessment and 
Teaching. Educational Leadership, 63(3), 72-77.  

Sadler, D.R. (1998). Formative Assessment: revisiting the territory. Assessment in Education: 
Principles, Policy and Practice, 5(1), 77-84. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



	

5	
	

 

Appendix 1  
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Appendix 2  

 

 

Primary 6 Taught Writing- 6/3 

 Self-Assessment  Peer-Assessment  Teacher-
Assessment 

Date: 

Learning Intention: To create a persuasive text.  

Success Criteria:  

• Understand the Purpose and Audience (who and 
why they are writing) 

• Select an appropriate form.  Decide if it needs 
a title 

• A clear general opening which informs the 
reader of your point of view 

• Several paragraphs which present your points of 
view.  Each point should be substantiated by 
evidence, facts or statistics 

• Vocabulary used to be emotive and powerful to 
influence the reader.  Formal vocabulary used 
to convey an air of authority.  Use complex 
connectives eg. moreover, furthermore, in fact 
etc. 

• A final paragraph that reiterates the main 
points with an evaluative conclusion 

• Select appropriate photos/graphics/labelled 
diagrams with captions if appropriate to 
reinforce your point of view and persuade the 
reader further 

 

Positive Comment:  


