
																																																																																																																																									 	
	
Natalie O’Hara [Group 3E] 

Practitioner Enquiry Question: What happens when peer assessment grids are 
introduced in the classroom?  

Rationale  

Reflective practice and a review into educational literature and policy has identified 
formative assessment as a crucial area for focus and development in my classroom in order to 
enhance learning and teaching and to ensure pupils reach their potential. Formative 
assessment has been categorised as providing “valuable data for decision makers” (Looney 
2011: 3) that when met with valuable feedback and the correct follow-up adjustments is key 
to improving pupil achievement (Looney 2011, Wiliam 2016). An area of interest was the 
effectiveness of peer-assessment as an AiFL strategy “to benefit learning” and “encourage 
self-evaluation” (GTCS). The CfE posits that learners become “effective contributors” and 
“responsible citizens” (ibid), yet “schooling continues to be based upon conceptions of 
childhood that regard young people as dependent and incapable” (Flutter and Ruddock 2004: 
133). Researchers in this field of study comment on the benefits of peer and self-assessment 
(Andrade, 2013, Wiliam 2014) in that it has the ability to “activate students as learners of 
their own learning” and “as teaching resources for one another” (Wiliam, 2014).  In 
promoting autonomous learners, we are likely to avoid the pitfalls commented on by Flutter 
and Ruddock. However, further reflection on peer-assessment conjured a series of questions 
which cast doubt upon my certainty of peer-assessment as an effective method: just how 
capable are pupils of assessing each other’s work without teacher input? Do they understand 
what is being asked of them? Are pupils able to grasp and respond to their own strengths and 
weaknesses? Do pupils react to their peers’ feedback in ways that result in meaningful 
progress? What is its effect on pupil engagement and enjoyment? And importantly, does 
peer-assessing have any implications in terms of the pupils’ wellbeing?  

Aims 

The aim of this enquiry was to evaluate the success of a peer-assessment grid as a method of 
a formative assessment tool. This enquiry centred on assessing its impact on the quality of 
writing produced by pupils with little teacher support, and to gain a better understanding of 
its effect on pupil engagement and enjoyment, and pupils’ wellbeing. Another aim was to 
draw conclusive evidence which would allow evaluation of the successes and/or challenges 
faced when utilising this type of AiFL tool and to reflect on these findings in order to 
improve the teaching and learning in classrooms and to hopefully prompt further enquiry.  

Methodology 	

This enquiry into peer-assessment would be situated within the English and Literacy 
curriculum in a second-year support class in which pupils require a lot of differentiation and 
rely heavily on teacher input and support. In order to establish a sense of coherency amongst 
findings, this enquiry was conducted during a persuasive writing unit.  

 The peer-assessment grid focused on strengths and ‘next steps’ to be consistent with 
formative assessment. Pupils were asked to assign two stars and one wish against the success 
criteria descriptors in the hope of gaining meaningful feedback. As well as this, the grid 



																																																																																																																																									 	
	
included space for pupils to leave a positive comment about their peer’s work in order to 
enhance pupil enjoyment and motivation.	

Dylan Wiliam emphasises that peer-assessment should be utilised as a tool to allow 
pupils the space to help improve each other's work along the way and not as a form of 
summative assessment (Wiliam, 2014). Pupils were therefore assigned the peer-assessment 
task during the writing process instead of at the end and writing prior and post would be used 
as comparable evidence.  

Teachers often fall into the trap of expecting pupils to know how to do something 
automatically, such as peer-assessment, without teaching it explicitly (Andrade, 2013). One 
lesson would therefore be dedicated to teaching the pupils the process of peer-assessment and 
the rubric they were expected to follow. However, after this lesson I would switch to the role 
of facilitator rather than teacher and allow pupils the space to take ownership of the exercise. 	

Since I aimed to draw conclusions surrounding its impact on pupil enjoyment, 
engagement and wellbeing, alongside informal observations of pupils, I would also ask pupils 
to complete an evaluation sheet at the end of the enquiry which asked them to rate their 
experience. 	
	
 Findings  

Evidence gathered during the enquiry took the form of observations, pupils’ writing prior to 
and post peer-assessment, the grids themselves and the evaluation sheets. Such evidence has 
been effective in offering insight into the pupils’ response to peer-assessment. 	
	
Pupil Response to Task 

Pupils were eager to engage in the task and responded well to the lack of teacher 
support, carrying out the task almost independently and only seeking advice from each other 
when needed. However, upon inspection, some of the less able pupils seemed to lack 
confidence when marking against the criteria and looked for reassurance on their meaning. 
This is demonstrative in a pupil’s response under “What AFORREST technique should I try 
to use more of the next time?” where they have written “try to do some more convincing”. 
Resulting in the pupil missing out on the opportunity to improve upon their application of 
techniques. 

Conducting this within a support class was beneficial in that pupils were able to 
challenge and support one another, creating a motivational environment in which the pupils 
took ownership of their own and each other’s learning.  

After reading and assessing their peer’s work, some pupils commented on the 
successes of their peer’s application of a certain standard and explained that they wished to 
attempt to do similar in their own writing.  

Pupils enjoyed leaving positive comments such as “good persuasive word choice” and 
“good alliteration” however the majority left a generalised comment such as “really good 
persuasive work”. 



																																																																																																																																									 	
	
Response to Feedback  

On comparison of the pupils’ writing post-feedback and the peer-assessment grids, all 
writing has demonstrated improvement by responding to their peers’ advice. Pupils sought 
advice from peers and myself on how to meet their target and their writing post-feedback 
demonstrates their ability to do so, whether it be including a rhetorical question or 
alliteration. I noticed that it was important in my role as a facilitator to remind pupils of their 
aim throughout the process.  

Evaluation Sheets 

Q1: How do you feel about your peers assessing your work? (1-10). 	
Pupils scored an average of 6.5. Therefore, demonstrating pupils’ ease and lack of anxiety 
surrounding the task.  

Q2: Do you think these comments help you?  

100% of participants said yes.  

Q3: How confident do you feel about commenting on your peer’s work? (1-10). 

Pupils scored an average of 4.4 which raises questions touched upon in implications for 
practice. 

Q4: Do you enjoy the process?  

100% of participants said yes.  

 

Conclusions  

I was sceptical that the pupils would be disinclined to evaluate their peer’s writing and 
provide constructive feedback.  However, in line with Wiliam's commentary, the majority of 
pupils proved to be “very effective commentators” providing ‘tough’ advice (Wiliam, 2014). 
This established a “constructive culture of critique” (Andrade, 2013) wherein pupils were 
enthusiastic about helping and learning from their peers. 	

Pupils’ writing improved after reading their peers’ feedback and learning from their 
peers’ work. This process has confirmed the opinions of Dylan Wiliam as the pupils 
demonstrated the benefits of peer-assessment as a meaningful way to learn from themselves 
and each other:	“in thinking through what it is that the piece of work represents and what 
needs to happen to improve it, the students are forced to internalise a success criteria and 
they’re able to do it the context of someone else’s work” (Wiliam, 2014). 

The results of the evaluation questionnaire were reassuring in highlighting that there 
are little to no concerns with pupil wellbeing when conducting peer-assessment. They also 
evidenced that pupils enjoyed the experience of minimal teacher input and ownership of their 
own and peers’ learning. The results also demonstrate the value and trust pupils place in their 
peers’ feedback. However, the evaluation confirmed doubts surrounding some pupils’ 
confidence and competence in dealing with success criteria and evidenced the necessity of 



																																																																																																																																									 	
	
time and resources to teach the criteria thoroughly.   	
 

Implications for Future Practice  

This enquiry has evidenced the importance of ensuring pupils have an extremely clear 
picture of their success criteria before carrying out peer-assessment and the time necessary to 
allow for this to happen. This is particularly necessary for those pupils who require additional 
support and time to grasp new concepts. Pupils misunderstanding the learning targets is 
detrimental to any meaningful impact.  

This enquiry has encouraged me to carry out further experimentation with self-
assessment strategies alongside peer-assessment to understand if this would help pupils to 
retain and become more confident using the success criteria on their own work. Likewise, it 
would be interesting to conduct a similar enquiry within a more able class to broaden the 
scope of the results.  

It would be worthwhile to carry out an enquiry over an extended period of time to see 
if pupils’ confidence developed and if their work continued to progress in meaningful ways. 
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