
																																																																																																																																									 	

	

What happens when Peer-Assessment Grids are introduced in the Classroom? 
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Rationale 

The nature of assessment in the classroom has been debated for years. Bartlett (2015) sates 
that ‘in any outstanding lesson, time is spent giving pupils the opportunity to reflect on their 
own learning and this is an essential component of assessment for learning.’ Through peer 
assessment pupils are encouraged to assess others work and in turn reflect on their own 
learning. Lu and Law (2012) state that: ‘Peer feedback refers to giving comments on the work 
or performance of peers, which involves reflective engagement (Falchikov and Blythman 
2001).’ The idea is that even if the peer feedback is not overly detailed, the process of 
marking somebody else’s work is an act of self-reflection for the pupil. This in turn should 
mean that when continuing their own work, the pupil is aware of how it is assessed and 
therefore meet the success criteria. This is furthered by Lu and Law’s (2012) findings that: 
‘Some researchers have argued that peer feedback enhances learning by enabling learners to 
identify their strengths and weaknesses, and by receiving concrete ideas on how to improve 
their work (Crooks 1988; Rowntree 1987; Xiao and Lucking 2008).’  

Education Scotland’s Building the Curriculum 3 – A Framework for Learning and Teaching 
(2008) states that: ‘all learners should be involved in planning and reflecting on their own 
learning, through formative assessment, self and peer evaluation and personal learning 
planning.’ It also discusses the idea that teachers must lead formal assessment, but that peer 
evaluation can be an effective tool to aid learning. The effects, however, of peer assessment 
are also debated. Oftentimes there are negative connotations attached to receiving criticism 
from peers, especially in secondary school.  

 

Aims 

The aims of this enquiry were: 

1. To understand if using peer assessment in lessons would improve writing.  
2. To understand the effect peer assessment has on the health and wellbeing of pupils.  

 

Methodology 

The research was conducted over 4 weeks in a third year English class, consisting of 29 
pupils. The focus was specifically on persuasive writing and thus genre-specific success 
criteria were used. In order to fully engage the pupils in peer-assessment it was agreed that a 
‘set-up’ lesson would be used prior to collecting data. This lesson outlined the expectation of 
peer assessment as well as the genre-specific success criteria, which meant that prior to 
starting the task I knew the level of understanding within the class. At this stage the peer 
assessment grid was also given out and the pupils were given the chance to familiarise 
themselves with what was expected before writing started.  The pupils then began writing 



																																																																																																																																									 	

	

their essay in class – after completing the first paragraph each pupil stopped and swapped 
their jotter with another member of the class. Education Scotland (2018) have noted that self- 
and peer-assessment is a great tool for teaching and learning, they point to Dylan Williams as 
an exemplar of this. Williams (2018) stated that: ‘formative peer-assessment, where students 
are helping each other improve their work, has benefits for the person that receives feedback 
but also has benefits for the person who gives the feedback’. Their learning partner then 
marked their paragraph based on the success criteria. In order to make this useful for both the 
writer and the editor some questions on the grid were closed questions needing a yes/no 
answer, whilst others required information from the paragraph. This showed how much the 
pupils understood what was expected of them (to successfully peer assess) and gave 
insightful feedback to the writer. The writer kept their feedback sheet with them to write the 
next paragraph. 

Throughout the enquiry the class were frequently stopped and learners swapped jotters to 
mark the paragraph that they had just written. This became difficult at times due to absences 
and pupils writing at different speeds which meant that some were finished with each 
paragraph peer assessed, whilst others only had 3 paragraphs peer assessed as they had to 
finish writing at home. 

 

Findings  

At the end of the enquiry a questionnaire was given to each pupil. This outlined how the 
pupils felt about the use of peer assessment in class and if it effected the health and wellbeing 
of the pupils. It results showed that the pupils saw the benefit in peer assessment and felt that 
the comments they received were helpful.  

Chart 1 

  

However, having marked their work at the end of the unit it was clear that not everyone had 
made use of the comments – there were consistent errors in essays that should have been 
fixed based on the comments on the peer assessment grid. There were several examples of 
pupils incorrectly marking the paragraphs, for example saying they had a clear sentence that 
linked back to the topic sentence, when there was not in fact any evidence of this. See 
Appendix 1 for an example of this.  

 



																																																																																																																																									 	

	

 

Chart 2 

	

Chart 2 shows that pupils did not enjoy participating as much in the activities. This suggests 
that although they see benefit in their peers’ comments, they are still not confident in, or 
enjoy participating in the activities.	

Over the course of the enquiry, learner conversations were conducted with pupils during the 
writing of their essay. As Bartlett states: ‘for reflective practice to work it is important that it 
becomes a two-way process between teacher and learner, forming a learning dialogue.’ For 
some pupils this conversation was had alongside marked feedback on their first paragraph. 
From these conversations learners were encouraged to compare my comments to their peers. I 
believe these pupils understood the importance of detailed peer feedback in order to improve 
their work and self-edit after our conversation. 

 

Conclusions 

Overall, a longer assessment period is needed – even though the evidence was collected over 
a five-week period, it was only looked at in relation to one essay. Some pupils understood the 
importance of peer feedback giving detailed observations, whilst others simply commented 
‘no’ if they could not find the area of success criteria. This lack of detail meant that pupils 
often overlooked the feedback and did not go on to self-correct. However, some pupils did 
use the comments productively and there was an improvement in their writing.  

The first aim of this enquiry was to understand if peer assessment could improve persuasive 
writing and it seems we did not find conclusive evidence for this.  

On the other hand, the questionnaire used to determine pupil’s thoughts on peer assessment 
proved more useful. Pupils felt comfortable commenting on others work based on success 
criteria, but some still do not understand the benefit of the exercise. There were only three 
additional comments written voluntarily by pupils, two were negative with only one positive. 
The negative comments were more insightful: 

Pupil 1 - ‘I don’t know anyone I fully trust in this class’ 

Pupil 2 - ‘it depends on who with’ 



																																																																																																																																									 	

	

Based on these comments there needs to be a more secure, trusting relationship between 
peers in the classroom – they must feel confident that classmates will comment positively or 
constructively. As well as feeling comfortable with allowing other pupils to read their work. 

The findings of this enquiry have shown that in order to make peer assessment as successful 
as possible, there needs to be more regulation of peer comments. When marking the final 
essays, in conjunction with the peer assessment grids, it was clear that some comments were 
incorrect. For example, a student had comments that their partner had included a topic 
sentence at the beginning of paragraph 3. This was incorrect, the sentence was in fact their 
‘evidence’ with statistics. This meant that in the following paragraphs no correction was 
made, and each started with a fact not a topic sentence. If there was more regulation on peer 
comments when editing work, it would perhaps make them more successful in self-editing 
their work before they continue. 

 

Implications for Future Practice 

In future I believe pupils would benefit from a slower introduction to peer assessment. 
Perhaps by doing it on a smaller task to introduce the benefits of having comments from 
peers as opposed to the teacher. Similarly, there needed to be a better set-up when 
introducing the idea to ensure that pupils feel confident that their peers will be impartial and 
fair when marking their work. Children need to understand the value of detailed feedback and 
how to implement these comments in their work. 

Most importantly, there needs to be teacher-led verification of peer comments before 
allowing pupils to continue writing. This would ensure that firstly the comments are correct 
and secondly that the pupils know what the comments mean and how to successfully use 
them when continuing their work. 

When analysing the results of the questionnaire there was a group of 6 pupils who found the 
peer assessment feedback beneficial but not enjoyable. In future I would target this cohort to 
get them to fully understand why these activities are important and try to raise their 
enjoyment of peer assessing. Again, this needs to be done through the setting-up of peer 
assessment and the making sure the pupils understand the benefits of the activity and the 
importance of doing it correctly. 
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Appendix 1 

 



																																																																																																																																									 	

	

 

 



																																																																																																																																									 	

	

 



																																																																																																																																									 	

	

 


