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Rationale 

 

Assessment for learning (AfL) is a very important matter in education. AfL is a strategy that 
is supported by numerous educational experts (Black & Wiliam, 2009, Black & Wiliam, 
1998). There are a variety of ways in which assessment can be carried out in the classroom. 
One method that is supported by research is formative assessment (Martos-Garcia et al, 
2017). The use of formative assessment within the classroom is something that can prove to 
be a successful strategy in learning (Almuntasheri, 2016). Numerous methods have been 
implemented throughout education, this enquiry will focus on the impact of exit passes as a 
form of self-assessment. 

 
Aims  

The purpose of this enquiry was to: 

• Investigate the impact of exit passes on teaching and learning 
• Analyse the impact of different styles of exit pass for teaching and learning 
• Review pupil responses and investigate the correlation between exit pass information, 

response rate and quality  

 
Methodology   

 

The research phase of the project was carried out over a four week period with a secondary, 
S3 class, compromising of 25 pupils. A total of four exit passes were given to all pupils. 
Pupils recorded their self-assessment as a plenary activity at the end of each lesson on post- 
it-notes. As pupils exited the classroom, they placed their exit passes on the teacher’s desk. 
Pupil responses on exit passes were reviewed by the teacher, allowing for the compilation of 
pupil strengths and areas for development. This allowed for appropriate adjustments and 
differentiation of activities in future lessons, based on pupil response.  

 

Learning intentions and success criteria were shared with pupils at the start of each lesson, 
providing an informative mean of self-assessment for pupils to use at the end of a lesson. 
This format remained throughout the investigation to minimise the variability of the research 
findings. This provided valuable feedback on how much the young people regarded exit 
passes as a successful method to improve their learning. 



	

 Pupil responses on exit passes were reviewed by the teacher, allowing for the compilation of 
pupil strengths and areas for development.  Additional data was collected through the use of 
questioning during lessons to establish pupil understanding of the learning outcome.  

 

A questionnaire comprising both open and closed-ended questions was carried out after the 
research was formally undertaken, to gauge pupil attitude, opinion, and comprehension on the 
purpose of exit-passes in the classroom. Furthermore, the monitoring of jotters and learning 
conversations were undertaken with the focus group to further provide evidence of pupil 
learning. At the end of the four-week period there was a further discussion regarding the use 
of exit passes to support the children’s learning. This provided valuable feedback on how 
much the young people regarded exit passes as a successful method to improve their learning. 

 
Findings  
 

Through analysis of the evidence gathered it was discovered that in the class children found 
the exit passes an effective way to communicate with the teacher and reflect on their learning. 
The responses to the exit passes reflected how the children felt they understood and 
completed the tasks and were varied, indicating that the children had taken time to think 
about the lesson and reflect on it before completing their exit passes honestly.  

The exit passes identified clear progression in learning for the majority of children. Children 
were able to write what they had been successful in during the lesson and identify areas to 
improve on during subsequent lessons. Many comments showed that the children had 
reflected honestly on their learning. Children were often more confident at identifying areas 
for improvement at the end of lessons and completed this section of the exit pass first. 
However, few children linked their area for improvement to the success criteria and responses 
were often focussed on presentation and concentration. 

One thing that was evident from using exit passes over the four week period was that the 
children were honest in their evaluations. When checking the children’s evaluation against 
their piece of work, most evaluations reflected their performance.  

From the responses, pupils made some notable comments, as detailed below:  

“It made me actually think about what I had learned that period.” 	

“Sometimes I forget what I learned at the start of the lesson, the exit pass forced me to look 
back and remind myself.” 	

“I didn’t like doing them at the end of the period.”  

“I struggled to think about what I found difficult in the lesson.”	



	

It would appear from the data gathered from the focus group interview that pupils considered 
exit passes a meaningful way to reflect on their learning and set purposeful targets for self- 
improvement. Although, it should also be acknowledged that pupils also felt they required 
more time to do this effectively. Pupils also found it difficult at times to identify their 
weaknesses in the lesson. 	

 
Conclusions  

To conclude, the exit passes worked reasonably well for this area of Mathematics for most 
children. The results of the research suggest that exit passes are useful for the majority of the 
class allowing children time to reflect on their learning and are helpful for the class teacher in 
planning the next steps in learning. The exit pass directly impacted the teaching as the teacher 
adapted lessons to support the needs of the individuals and progress with learning 
accordingly. This impact resulted in improved learning as pupils were given the chance to 
consolidate learning, as well as the opportunity of more challenge. The exit pass enabled the 
teacher to implement lessons at a relevant pace and ensured that more time was spent on the 
areas that proved to be more challenging to understand.  

In addition, it can be concluded that exit passes contribute positively to teaching and learning. 
It is important, however, to ensure that exit passes are kept simple, and that the data they 
provide is understood in combination with the wider suite of formative assessment strategies 
available to teachers. It would be beneficial to ensure that the success criteria and learning 
intentions are discussed several times during the lesson to ensure children are accurate in 
their reflection/assessment. 

 
 
Implications for Future Practice  

Overall findings were that the structure of the interview which accompanied the exit passes would 
need to change. It would have to be more structured and have set questions as the process used didn’t 
provide an insight into why the children evaluated the way they did. It may be that in future, exit 
passes have the questions on them to answer once the children have evaluated. This way the children 
are given some time to think about their performance and what did or didn’t help them during their 
task.  

The benefits from the teaching perspective are equally clear; the opportunity to gain and 
reflect on pupil feedback has resulted in more responsive lesson planning which is more 
tailored to pupil voice. Ultimately, this creates a better learning environment as pupils feels 
listened to, and the opportunity to respond to individual needs and abilities has been 
invaluable. Significantly, pupils who find communicating difficult have become more 
comfortable in providing feedback on their progress; this emphasises the value in exit passes, 
as these pupils are those typically targeted by attainment gap efforts. 
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