
	

The Effect of Exit Passes in the Classroom 
 
Kieran Hunter  

 
Rationale  
Black and William (1998) define assessment as the activities that both teachers and pupils 
take part in to retrieve information that can be used to alter the direction of learning and 
teaching. Boston (2002) supports this by stating that formative assessment is closely linked 
with instructional practices and teachers must be aware of how their classroom activities 
allow their pupils to communicate what they know and what they don’t know and use this to 
improve their learning and teaching.  

Building the Curriculum 3 states that in order for teachers to encourage learning, all learners 
should have involvement in reflection of their own learning through platforms such as 
formative assessment (Scottish Government, 2008). It is clear that an emerging theme, 
surrounding the implementation of formative assessment methods, is that it is the 
responsibility of the teacher, as a leader of learning, to provide their learners with meaningful 
and engaging opportunities to evaluate the progress of their own learning. Evaluation that can 
ultimately be used to determine the direction in which further learning and teaching will take. 

Ozan and Kincal (2017) state that formative assessment practices such as: group work, 
quizzes, rewards, self and peer assessment are beneficial to learners as they correlate with 
increased levels of attainment and participation in lessons. Therefore, it is for that reason that 
this enquiry will take place as it has the potential to impact the wider areas of learning and 
teaching practice, as well as self-reflection. This enquiry will examine how useful exit passes 
are in the promotion and facilitation of self-reflection for learning.  

 
Aim 
The aim of this enquiry is to investigate the effect of using exit passes, within a secondary 
music classroom, as a platform for formative assessment on the pupils’ own learning and 
evaluating the next steps of their learning. 

 

 

 

 

 

 



	

 

Methodology  
This enquiry was conducted with an S3 music class with 17 pupils of varying ability (9 boys 
and 8 girls) over a period of 4 weeks where pupils would receive an exit pass during the 
‘understanding music’ lesson each week to self-evaluate their own learning. The data 
collection methods included the exit passes themselves, continuous observation of pupils and 
their work, and informal discussions with pupils (as part of the continuous observation 
process). 

Before the enquiry started, there was a small and informal discussion with the class to 
determine their pre-existing views of exit passes. This then followed on to pupils being asked 
whether they thought exit passes were a useful way of evaluating their own progress with 
regards to their learning and understanding of material covered within class. 

At the end of each lesson, as a plenary task, each pupil present was handed an exit pass 
(Appendix A) and asked to summarise what they had learned that lesson in a sentence, 
choose an emoji to describe how they feel they did and comment on why they picked that 
emoji and relate it to their understanding of the lesson content.  

After each lesson, the data from the exit passes was analysed to provide a holistic overview 
of how the pupils understood the lesson content and that any comments regarding 
misunderstanding of the content could then be dealt with in an efficient and timely manner 
during the following ‘understanding music’ lesson to promote the understanding of the 
previously taught concepts and ideas. 

At the end of the enquiry, a small informal discussion with randomly selected pupils in the 
class was had to determine whether the pupil’s own views of the exit passes and whether they 
were a useful exercise in self-evaluating their own learning and understanding of concepts 
had changed over the 4 week period of the enquiry. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 



	

 
 
Findings  
The evidence that was gathered from the initial pupil discussions shows that pupils in this 
class generally had a very neutral opinion of whether exit passes were a useful tool for self-
evaluation of their progress or not. Figure 1 shows that 35% of pupils thought they were 
useful, 53% of pupils didn’t know, and 12% thought they weren’t useful.  

 

 

Through analysis of all of the exit passes over the 4-week enquiry period, it was clear that 
pupils were able to use these as a method for self-evaluation for what had been learned in that 
lesson. Some pupils were able to provide explanations that were initially in-depth but as the 
enquiry progressed, many of the other pupils were also able to develop their explanation to 
become more descriptive as the enquiry progressed. This could suggest the following: a) 
some pupils were already efficient at self-evaluating their own progress, b) many pupils were 
able to build on pre-existing skills of self-evaluation, or c) pupils had very little of experience 
of self-evaluating their own progress and were quickly able to adapt and use this process 
well. 

At the end of this enquiry, it was clear that the pupil’s perception of the effectiveness of exit 
passes had changed considerably. Figure 2 shows us that 71% of pupils now feel that exit 
passes are useful in self-evaluating their own progress, 24% didn’t know, and only 5% of 
pupils thought that they were not useful.  
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When having a final discussion about using the exit passes during ‘understanding music’ 
lessons in class, many pupils noted that using the exit passes helped them to consolidate their 
knowledge as they were able to see it written down. This then had a more positive effect 
when revising what was covered in previous lessons. Pupils were much able to offer answers 
that had a greater depth in their explanation. A small group of select pupils were asked to 
write a sentence about how they found using the exit passes. Some of these responses 
included: 

• “I found the exit passes really helped me to consolidate everything I had learned 
during the lesson.” 

• “The exit passes helped me when it came to the next lesson where we would recap 
what we had learned the previous week.” 

• “Using the exit pass helped me understand what aspects of the lesson I needed more 
help with and what I then needed to revise at home.” 

 

From the above comments, it is clear that introducing the exit passes has had a positive effect 
on the learning and teaching for this aspect of the S3 music course.  
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Conclusions  
From this enquiry, it is clear to see that pupils undertook a positive and pro-active approach 
to using exit passes as a means of self-evaluating their own learning progress. The clear trend 
of the depth of pupils’ understanding of what had been learned during each lesson was 
apparent as the quality of reflection improved during each week of the enquiry. It was also 
clear that pupils were given a sense of responsibility and began to take ownership for their 
own learning and understanding of the concepts they had learned. 

It was evident that pupils did possess some of the skills they required in order to self-
evaluate, albeit on various levels at the start, which raises the question of whether pupils need 
to be taught skills in self-evaluating their own progress before using exit passes as a means of 
doing this. 

 
Implications for Future Practice 
The result of this enquiry show that using exit passes is a purposeful way of self-evaluating 
pupil’s own learning within the classroom. From carrying out this enquiry, it has highlighted 
how important it is for pupils to engage in self-assessment practices.  

For future practice, a greater variety of exit passes will be used to ensure pupil a higher level 
of pupil engagement within these tasks.  

Finally, exit passes will be used more consistently throughout learning and teaching. Overall 
pupils enjoyed completing these exit passes and many pupils noted this helped them 
consolidate their understanding better as they were able to see it visualised. To improve this, 
a further enquiry could be undertaken to analyse the effects of exit passes on pupil’s self-
evaluation at the end of a unit of work, for example, to see how well the content of the unit 
has been understood. 
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