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Rationale 
 
Formative assessment if used correctly, represents one of the most powerful instructional 
methods available to a teacher, as it can identify student understanding and can clarify what 
comes next in learning (Stiggins & DuFour, 2009). Nicol & MacFarlane (2006) and Dixon & 
Worrell (2016) analyse the content of formative assessment, and how it encompasses a whole 
host of tools that provide feedback to improve, enhance or extend learning and achievement. 
In addition to helping with the development of interventions that improve student’s learning, 
formative assessment provides an ongoing source of information on the student’s current 
understanding of the subject area, which in turn, can help the teacher gauge if the lesson 
needs adjustment to maximise student learning (Nicol & MacFarlane (2006).  
  
One of the formative assessment methods used to elicit immediate information about student 
learning is the use of the Exit Slips (ES). Exit slips provides the teacher with knowledge of 
the pupil’s current level of understanding, with regards to the area being assessed and it 
informs the teacher how effective the lesson was. Furthermore, it positions the pupil to self-
reflect on their own level of understanding within the subject area (Dixon & Worrell, 2016). 
If a pupil can effectively assess their own learning, teachers can establish next steps for 
learning. 
 
Based on the evidence above and the Scottish government’s aim to support all learners to be 
involved in the planning and reflecting of their own learning (Scottish Government, 2008), it 
was appropriate to focus this enquiry on the use of ES and how effective they are in allowing 
pupils to self-assess their own level of understanding.  
 
 
Aims  
 
The aim of this enquiry was to investigate the effects of using Exit Slips throughout 4 
separate lessons in a secondary PE class, as a means to allow pupils to self-assess their own 
learning.  
  
 
Methodology  
 
This enquiry was conducted within a Secondary 2nd year PE class with a wide range of 
abilities and a mixed demographic of pupils over four separate lessons. Three different 
methods of data collection were used throughout the enquiry – a class questionnaire at the 
beginning and end of the enquiry, the data collected from the exit slips and teacher 
observation.  
  
Initially, a questionnaire slip was given out at the beginning of the enquiry to establish the 
pupil’s pre-existing knowledge on ES and how they felt it would help with their learning in 
PE (Appendix 1A). This questionnaire slip was then given out on the final lesson at the end 



																																																																																																																																							 	

	

of the enquiry. This was to determine if the pupil’s views on the ES had changed i.e. do they 
feel it helps them assess their own learning.  
 
Secondly, data from the ES was analysed to determine if pupil’s assessment of their own 
learning had improved with use of ES. This data was collected from ES that were given to 
pupils at the end of all four lessons over four consecutive weeks. Pupils were given five 
minutes to complete the ES and were prompted by the teacher to reflect on the lesson’s 
learning intentions to help with their reflection. The ES consisted of a question on what they 
had learned from the lesson (Q1) and a number of graphics to be circled depicting 
emotion (Q2), which should be recognisable by most pupils (Appendix 1B). This was to 
allow them to reflect on the success of the lesson and to indicate why they had chosen this 
emotion. For those who may not recognise the emotion graphics, a brief description for what 
the graphics represented was highlighted below. The combination of graphics and words 
were used to make the ES more accessible to all pupils in the class. After each lesson, 
the ES were analysed, by comparing the progress over a four-week period, to determine 
if pupils were able to retain and recall the content taught to them.   
  
Finally, teacher observation was used throughout each of the four lessons to help gather 
information on the pupil’s reactions on using the ES. This method observed if pupils showed 
confidence when completing the ES or if there was any resistance when being asked to the 
complete the ES. The aim of this method was to support data collected in the questionnaire 
and the ES itself to monitor if the use of ES improved pupils’ self-assessment of their own 
learning. 
 
Findings  
 
The evidence gathered from the initial questionnaires on the pupil’s pre-existing knowledge 
(Figure 1) showed that 27% of pupils agreed when asked if they thought ES would help 
improve their overall learning in PE. However, 67% of pupils disagreed and the remaining 
6% stated they did not know if this would help improve their learning.  
  
Figure 1 – Pupil initial opinion on ES at the beginning of the enquiry 
  

  
 

Questionnaire	Slip	

Agree	 Disagree	 Don't	know	



																																																																																																																																							 	

	

In comparison to the initial results gathered, the second questionnaire slip showed more 
positive results (See Figure 2). With 55% of pupils (a 28% increase) highlighting that they 
agree with the initial questions and 45% (a 22% decrease) of them disagree. This indicates 
that the pupil’s initial perception of ES had changed, as they were more inclined to use them 
to help self-assess. However, with 45% of the pupil still showing signs of resistance, it is 
clear that this formative assessment is not suited for everyone. 
 
Figure 2 – Pupils opinion on ES at the end of enquiry. 
 

 
 
 
The exit slips themselves provided a range of data. Firstly, in Q1, where pupils were asked 
what they had learned from that specific lesson. The findings highlighted that 100% of the 
pupils from every lesson were able to recall key information regarding the learning intention. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Questionnaire	Slip	2	

Agree	 Disagree	 Don't	know	



																																																																																																																																							 	

	

Figure 3 – Exit slip data on learning (%) 
  

  
Figure 3 illustrates the findings from Q2 which asked pupils to reflect on how much they had 
learned in that lesson. From all four lessons, the highest percentage of pupils circled “mostly 
understand” and “I get it” showing that most pupils were able to positively reflect on the 
learning intentions, which may have been facilitated by the use of the ES. On two occasions, 
pupils highlighted that they did not understand what they had learned in the lesson, at the 
beginning and at the end of the process. 
 
Throughout this enquiry, teacher observation played a vital role in obtaining information on 
the pupil’s attitude towards using an ES after each lesson. During lesson one, it was clear the 
pupils did not want to complete the ES due to them perceiving it as additional work for them 
to complete. However, throughout each lesson the pupils seemed to become accustom to the 
routine of completing the ES at the end of the lesson. This had a positive effect on the 
beginning of each lesson, as the pupils were able to retain the content more effectively, due to 
them answering questions in more detail. 
 
 
Conclusion 
 
The findings obtained from the ES each lesson drew a number of different conclusions with 
regards to the effects of using ES. Firstly, the 100% response rate in Q1 highlights that the ES 
gave pupils an effective platform to self-assess their learning from the lesson which pupils 
were able to do well. Despite this, it must also be noted that some of the answers were of 
low-quality and used inconsistent terminology with the learning intention. Wragg (2001) 
focuses on how some pupils, although can verbalise their answers well, can struggle to write 
their answers down on paper, which can lead to low quality answers, not reflective of the 
pupil’s knowledge. The ES, therefore, may not be the most suitable format for all pupils to 
self-assess their learning.  
 



																																																																																																																																							 	

	

Secondly, focusing on Q2, with highest percentage of pupils indicating they understood the 
lesson, this highlights that the continued use of the ES helped pupils reflect on their learning, 
and provided them with an opportunity to reflect even when they were struggling. The ES 
also allowed them to communicate this with their teacher to improve future learning.  
 
Overall, the results gathered from the enquiry showed a number of positive results pertaining 
to the effects of using ES in the classroom. The data within the ES showed that pupils were 
able to recall the information taught that day, indicating that the ES was effective in assessing 
their knowledge. Finally, by comparing the data from both questionnaire slips, the results 
showed that the pupil’s pre-existing perception of ES had changed, as they understood the ES 
purpose towards the end of the enquiry. 
 
 
Implications for future practice 
 
The use of ES was mostly positive in this setting. Therefore, it would be beneficial to 
continue their use and roll them out to other classes. However, the findings from this enquiry 
would merit a few changes. As 100% of the answers to Q1 were relevant to the learning 
intention, pupils demonstrated an ability to self-assess. However, these answers were low-
quality. It would, therefore, be beneficial to make this question more specific and allow 
pupils a more in-depth reflection of the lesson. Moreover, the observation of the lessons and 
the pupil questionnaire highlighted a reluctance from some pupils to continue self-assessment 
in this way. Coupled with the low quality of the ES answers, this suggests that the format of 
ES did not suit all pupils and could be amended to be more accessible. The use of graphics in 
the ES was well received, and this could be expanded to other questions. In conclusion, 
further studies would be required into the use of ES in other classroom settings to understand 
their applicability to other year groups and abilities. 
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Appendix 1A 
 

 
 
 
 
 

Do you think Exit Slips will help improve your 
learning in PE? 

 
 
 

Agree 
 
 
 

Disagree  
 
 
 
 

I don’t know 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



																																																																																																																																							 	

	

 
Appendix 1B 
 

	
Emoji	Exit	Slip	

	
Q1.	What	did	you	learn	in	today’s	lesson?	
__________________________________
__________________________________
__________________________________	
	
Q2.	Circle	the	emoji	that	reflects	how	you	
felt	during	today’s	lesson	and	explain	why.	
	

		 	
								1																2																	3																4	
													I	don’t	get	it															Understand	a	little													Mostly	Understand														I	get	it	

I	chose	this	emoji	because….	
__________________________________
__________________________________
__________________________________	
 


