
	

 

 
 
What impact, if any, do exit passes have on informing learners' next steps? 
 
Julia Moore 
 
Rationale  
As a teacher it is important to rigorously monitor and track your pupils’ progress. Both 
summative and formative forms of assessment are valuable in gathering evidence to bridge 
the gap between learners’ current performance and desired performance. Assessment is for 
Learning (AifL) strategies can provide both qualitative and quantitative data, that traditional 
summative assessment methods are unable to provide. Education Scotland (2015) suggest 
that formative assessment provides practitioners with a holistic view of their learners’ 
progress and teachers can responsively adapt their planned learning experiences to fully meet 
student needs. Additionally, it has been argued that formative assessment methods play an 
integral part in “raising pupil achievement” (Clarke, 2008, p.7). Hargreaves, Gipps and 
Pickering (2014) suggest that using AifL strategies that involve pupils reflecting on their 
learning, will ultimately lead to learners becoming reflective and self-managing learners. 
Learners will be able to independently identify their next steps and implement these to 
progress their learning forward. Raising attainment in Literacy is one of St Helen’s 
improvement priorities. Children are to be involved in the whole learning cycle; including 
assessment. Black and Wiliam (1998) confirm that pupils learning is improved when 
feedback is specific and focuses on strengths and areas for development. Exit passes that 
focus on next steps (linked to the success criteria) enable learners to take responsibility for 
moving their learning forward, whilst being relevant, specific and applicable.  
 
Aims  
The aim of this enquiry was to provide children with the opportunity to engage in self-
assessment in the form of exit passes and evaluate the impact of children identifying their 
next steps on their Taught Writing pieces.  
 
Methodology  
The small-scale enquiry was conducted over a period of four weeks in a Primary 7 class of 22 
children. All children within the class were encouraged to complete an exit pass, however, 
the focus group concentrated on a sample of 6 children; 2 from each literacy group. This 
mixed ability selection was chosen, to allow the sample responses to be closely representative 
of the whole class. As exit passes were an unfamiliar method of self-assessment to the 
children, I modelled this assessment strategy during a Literacy lesson, prior to the enquiry 
commencing. For the enquiry, exit passes were utilised after each Literacy Taught Writing 
lesson, during the four week period. The block of writing lessons covered the genre of 
recount writing, linked to the classes IDL topic on the Scottish Wars of Independence. 
Children were encouraged to revisit their recounts before completing their exit pass. Prior to 
their exit pass being filled out, their recounts had already been teacher, peer or self-assessed 
using the ‘two stars and a wish’ method. Children were provided with an exit pass which 
contained 3 emojis displaying different emotions – happy, moderate and confused (see 
appendix 1). They were asked to circle an emoji that best represented how they felt about 
their understanding of the lesson. The exit pass also included a box that asked them to write 
“my next steps are”. The symbols were discussed with the children prior to use, to ensure 



	

they had a clear understanding of what they represented and that they were able to 
confidently circle the symbol that was most applicable to them. The children were asked to 
write their name and date on the exit pass, so they could identify which piece of writing their 
exit pass correlated to and it would be clear when collating the data for the enquiry. The exit 
pass was presented as a ‘tweet’ to give it a relevant context (social media). Space was 
provided for only two next steps, to ensure the children were specific and concentrated on 
their success criteria and their wish from the two stars and a wish assessment (peer, self and 
teacher). Once they had completed their pass, they would post it into the exit pass box (see 
appendix 2). The children were expected to complete a pass at the end of each taught writing 
lesson before getting ready for lunch time. The whole class completed this activity at the 
same time to ensure the children viewed this as a valuable and worthwhile part of the lesson, 
rather than an ‘add on’.  
 
Additional data was collected through the use of questioning during lessons to establish 
whether pupils had successfully identified their next steps, and if these were linked to the 
success criteria. Furthermore, the monitoring of jotters and end of enquiry interviews were 
undertaken with the focus group to further provide evidence of pupil learning. 
 
Findings  
During the first week of the study, the children displayed interest and enthusiasm towards the 
exit pass system. However, several of the children with additional support needs found it 
challenging to identify their next steps and needed teacher support to do so. Many of the 
responses were one-word responses or unrelated to the success criteria. Child E wrote “speed 
up” as one of her next steps, which was unrelated to the success criteria (see appendix 3 and 
4).  
 
The children found it easier to reflect on their feelings towards the lesson i.e. circling the 
emoji, rather than transcribing their next steps. This insight was gathered from teacher-pupil 
discussion during writing lessons and with the sample of 6 children during post-enquiry 
interviews. 
 
Out of the sample of 6 children, 5 of the children chose “direct speech” as their next step in 
week 1 (see appendix 5). However, the majority of pupils took until the third writing piece to 
actually implement their identified next step (see appendix 6). 
 
It has to be considered that the two stars and a wish assessment that was carried out prior to 
the children completing their exit pass could have influenced the children’s’ responses on the 
exit passes. However, from the sample group, there is not enough evidence to confirm this 
theory as around half of the next steps were linked to their two stars and a wish assessment 
and half were not. Furthermore, the wish from the two stars and a wish assessment was either 
the pupils own identified wish, teachers or peers. Therefore, the next step on the exit pass, 
when identical to the wish in the previous assessment, may not be representative of the pupils 
own thoughts, which is why they did not act on the next step.  
 
In order to be ‘finished’ the children sometimes rushed their responses which resulted in an 
inaccurate reflection.  
 
During the post-enquiry interviews (see appendix 7), all 6 of the sample children answered 
“yes” to the first question. 5 out of the 6 children stated the reason they enjoyed the exit 
passes was because they were able to reflect on their learning. 3 out of the 6 children stated 



	

they enjoyed reflecting on their learning using exit passes because their responses were only 
known by themselves and their teacher. 
 
All children were in agreement with their responses to the second question. They stated that 
the exit pass made them think about their next step and they had planned to implement their 
next step into their next writing piece, however, they sometimes forgot about their responses 
once it came to writing their next recount. 
 
5 out of the 6 respondents were in agreement to their responses to the third question. They 
stated that the exit passes made it clearer how to write a recount using the genre targets. 
Child E said it didn’t help because “the learning intention and success criteria had already 
been discussed and it was displayed”, so she referred to it throughout her writing piece and 
was clear about the purpose of her learning without the exit pass. 
 
The responses to the fourth question were varied and were as follows: 

 
 
Conclusions  
Due to the short timeframe of the enquiry, I cannot be sure that it was solely the exit passes 
that allowed the pupils to effectively identify their next steps. The strategy of using exit 
passes to self-assess encouraged pupils to think more carefully about their learning and what 
they can do to improve. With reflection on the evidence gathered, the use of exit passes in the 
classroom can be an effective tool to enable pupils to become independent and reflective 
learners. Although pupils were able to identify their next steps, some struggled to implement 
the appropriate changes to bridge the gap between their current and desired outcomes. This is 
reflected in the responses from the post-enquiry questionnaire and the written recount jotter 
evidence. Therefore, although exit passes can be of use in encouraging pupils to think more 
thoughtfully about their learning, they do not always contribute to pupil progress. 
 
Implications for Future Practice  
From the evidence gathered, it is clear that AifL, especially through the use of formative 
assessment can have a positive effect on learning and teaching. I will continue to use this 
form of self-assessment in the classroom and encourage children to implement their identified 
next steps. However, I will amend the exit pass using the feedback from the children, to 
ensure it is fully fit for purpose.  
 
 
 
 
 
 



	

Appendix 1 - Exit pass 

 
 
Appendix 2 - Exit pass box 

 
 
Appendix 3 - Child E exit pass 

 
 
Appendix 4 - recount success criteria 



	

 
 
Appendix 5 --- Exit passes from first week 

 
 
Appendix 6 - Evidence of pupil work 

 



	

 
 
Appendix 7 - Post-enquiry interview questions
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