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Rationale  
A key goal for educators in the 21st century is to ensure that assessment is an inclusive and 
responsive process. There has been a shift in the direction of assessment, with a significant 
focus upon formative assessment. The underlying principles of the ‘Assessment is For 
Learning’ strategy, which has been implemented in recent years by the Scottish Government, 
are that learners are actively involved within the assessment process (Scottish Government, 
2006).  Enhancing learner involvement in this process encourages a learner-teacher 
partnership resulting in shared responsibilities (Heritage, 2010). Exit passes have been used 
in this practitioner enquiry to provide learners with an opportunity to become involved in 
assessment. Here, learners engage in self-evaluation. Exit passes allow learners to construct 
reflective responses and communicate their next steps at the end of a lesson. Analysis of 
learners’ responses can facilitate change to classroom practice ensuring learners’ are provided 
with the adequate tools needed to achieve their next steps (Marzano, 2012). This acts as a 
useful method in providing educators with an understanding of learners’ perceptions of their 
own learning and progress.  
Following discussion with other probationer teachers, the selection of this field of study was 
an area in which required further attention within practice. The selection of this area aimed to 
enhance understanding of effective formative assessment.  
 
Aims  
The aim of this practitioner enquiry project was to identify the potential impact that exit 
passes may have on informing learners’ next steps.  
 
Methodology  
This practitioner enquiry is grounded in Action Research. Action Research involves the need 
for practitioners to tailor their research to best meet the needs of learners (Katsenou et al, 
2015; Baumfield et al, 2013). This methodology allows for active participation within the 
classroom and can contribute to developing transformative change (Dickens & Watkins, 
2006). This study was carried out in a Primary 6 class during Taught Writing Literacy 
lessons. There are 6 mixed ability participants in a class of 31 learners. Recruitment of 
participants was based upon ability levels in order to ensure that results were an accurate 
reflection of learners’ within the class.  
The four chosen methods of data collection for this enquiry project were interviews, exit 
slips, jotter extracts and documented learner discussion. The process of data triangulation has 
been carried out in a bid to increase the reliability of results (Carter et al, 2014). Questions 
were carefully developed for the interview method to gain a deeper insight into the impact of 
the use of exit passes. Interviews were semi-structured, allowing for expansion of responses 
through the use of open-ended questions. A checklist which included prompts was created to 
provide learners’ with guidance where necessary, ensuring responses remained within the 



	

focus of exit slips. Such short interviews were carried out over a range of lessons as learners 
were set on task. This avoided interruptions from other learners. Next, exit slips were 
collected and used as a further data collection method. Here, learners’ responses were 
evaluated and analysed in relation to the future piece of work that they produced. With this in 
mind, jotter extracts were also used to allow comparisons to be made. This assisted in 
measuring the potential impact of exit slips on learners’ next steps, by evaluating if such next 
steps were utilised in future learning. Finally, learner discussion during completion of exit 
slips was observed and recorded.  
 
Findings  
The findings from this research study showed that most learners’ next steps were utilised in 
practice when exit slips were used and referred to within lessons. Comparisons have been 
made between learners’ next steps and work produced.  
 
Week 1  
Child 4 and 5 stated that they aimed to use more figurative language in their next writing 
piece (See Appendix 1). Whilst Child 1 and 2 focused more on pace and the length of their 
work. Child 6 highlighted a need to include more detail within their writing and child 3 aimed 
to include further topic specific language.  
 
Week 2 
Learners explored the features of persuasive writing in this lesson. Whilst there was not an 
opportunity for learners to create their own piece of text in this lesson, learner discussion 
noted that learners did in fact refer to their prior exit slips. Figure 1 highlights the clear links 
between previous next steps from exit slips in the following lesson.  
 
Figure 1: Documented Learner Discussion in Week 2  
Child  Documented Learner Discussion  
1  “One of my targets last week was to stop 

using impersonal language in information 
reports. It’s good to know that it is OK to 
use impersonal language in persuasive 
writing”.  

3  
 
 

“Could I include topic language in next 
week’s writing piece in relation to 
fairtrade?”  

5  
 
 

“Would figurative language be able to be 
used in persuasive writing or just 
information report writing?”  

 
It was clear that the use of exit slips provided learners with an opportunity to compare both 
information report and persuasive writing genres together and relate to their prior next steps.  
 
 
 



	

Week 3  
Child 4 and 5 implemented their next step of using further persuasive language from week 1 
during writing in week 3. Figure 2 and 3 highlight the range of persuasive language that have 
been incorporated into their writing pieces.  
 
Figure 2: Child 4  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



	

Figure 3: Child 5  
 

 
 
This indicates that the learners have successfully met their next steps, and referred to prior 
exit pass during current learning. 
 
Moreover, the volume of work produced by child 1 had also increased in comparison to week 
1. Figure 4 highlights child 1’s progress in relation to the specific next step of increasing pace 
of work. This was featured on child 1’s week 1 exit pass, highlighting that this learner has 
actively worked upon developing their next steps from the exit pass.  
 
 
 
 
 



	

Figure 4: Child 1  
 
Week 1  
 

 

Week 3  
 

 
 
It should be noted, however, that this may be due to the focus of writing and learner 
engagement in this area which may have also contributed to the increase in learner pace. 
While child 3 aimed to include further topic language in their next writing piece, this was not 
implemented. Child 6 also did not provide further detail and in turn meant that child 6 set this 
as their target for the following week’s lesson.  
  
Week 4  
The previous week’s exit pass highlighted that child 3 aimed to include an interesting title to 
engage the reader this week. Figure 5 shows the engaging title that this learner has developed, 
meeting their next step next step effectively.  
 
 
 
 
 
 
 
 
 
 
 
 
 



	

 
 
Figure 5: Child 3  
 
Child 3 Exit Slip  Child 3 Jotter Extract  

	

	

 
 
Child 2 aimed to write more facts whilst child 6 planned to use alliteration. Both next steps 
were not apparent in the jotter extracts for this week. Finally, figure 6 shows highlights 
learner responses in relation to exit passes in week 4. Such discussion confirmed most 
learners felt that exit slips informed their next steps. However, some learners highlighted 
potential limitations such as their use being time consuming. 
 
Figure 6: Week 4 Common Themes Across Interviews  
Theme  Learner Responses   
Informing Next Steps Child 1 – “Exit slips were fun! I liked the 

iPhone template and liked writing what I 
need to work on. I felt like a teacher.”  
 
Child 3 – “They really helped during the 
Fairtrade lesson because I couldn’t really 
remember my targets at first. I liked using 
them.”  



	

 
Child 4 – “I think they have helped me to 
think about what I need to work on. They 
made me rethink things about my literacy.”  
 
Child 5 – “It helped me to think about my 
writing targets and what to do next.”  
 
 
 

Time Consuming  Child 2 – “I think maybe they took a while 
sometimes to think about what to work on.”  
 
Child 6 – “I spent ages trying to think of 
next steps sometimes. I liked the emoji part 
though.”  
 
Child 5 – “I think I would change how 
much we had to write. It would be good to 
just draw a picture.”  
 

 
 
Conclusions  
The findings highlight that use of exit slips has impacted most learners’ next steps which 
have been utilised in their future writing lessons.  
Involving learners’ in the assessment process through the use of exit slips provided learners’ 
with a platform to evaluate their learning and allocate time to identify potential next steps. As 
the weeks progressed, the quality of next steps improved and were further linked to success 
criteria and writing targets. The recommendation of this enquiry is that it can be beneficial for 
learners to be given allocated time to identify their own next steps at the end of lessons. This 
is an intervention which practitioners may alter effectively to meet the age and stage of their 
learners.  
 
Implications for Future Practice  
Whilst the use of exit slips did impact learners’ next steps, the process was time consuming. 
It may also be beneficial to assess the impact by increasing the number of participants in 
order to improve the reliability of findings as the sample size in this study was small. Given 
that the intervention was a short period of 4 weeks, more time may be needed to measure the 
overall impact of the use of exit slips, collating wider data. In terms of future practice, it 
would be beneficial to assess the impact of such intervention in other curricular areas 
potentially altering the exit slip where necessary. 
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Appendix 1  

Child 4  Child 5  

	
	

	

	

	

	

	

	

	

	

	

	

	

	

	



	

Appendix 2  

Child 3 Exit Slip  Child 3 Jotter Extract  

	
	
	
	
	
	

	

	

	

	

	

	

	

	

 


