
	

	

 

 
What impact, if any, do exit passes have on informing learner’s next steps? 
 
Roisin Williamson  

 
Rationale  
 
Our group discussed potential obstacles and individual experiences within the classroom. It 
became evident that self-assessment could be improved. Due to the flexibility of exit passes 
as a form of self-assessment, we decided to investigate the purpose of exit passes and their 
usefulness in informing learner’s next steps within taught writing.  
 

The purpose of assessment is to “support learning that develops the knowledge and 
understanding, skills, attributes and capabilities which contribute to the four capacities” 
(Bulding the Currciulum 5). Assessment is for Learning places the child at the centre of their 
learning journey and allows ownership and responsibility in creating next steps (Hayward and 
Spencer, 2014). Curriculum for Excellence supports the critical use of formative assessment 
in supporting learners and enhancing their progress (Building the Curriculum 5). Formative 
assessment is an integral part of daily teaching and effective formative assessment should 
lead to enhancing quality learning and teaching. The use of formative assessment 
incorporates sharing learning goals with pupils and providing them with effective feedback, 
informing them on how to achieve their goals (Black and Wiliam, 1998). Effective ongoing 
assessment is about establishing where children are in their learning, where they’re going and 
how they will get there. The central purpose of assessment is to support learning and this is 
best achieved when learners are self-reflective and know their next steps in their learning 
journey.  
 
Aims  
 
The central aim of this enquiry was to investigate the impact of exit passes as a form of 
formative assessment in taught writing. This enquiry also aimed to include pupil voice and 
asked learners to reflect on the use of exit passes within the classroom.  
 
Methodology  
 
This enquiry adopted a mixed method approach where qualitative data was employed to 
enhance an investigation into the impact of exit passes within taught writing. As this was a 
small-scale enquiry into my own practice and it was a new process for the learners to be 
involved in, exit passes were only used within taught writing. All children within the class 
participated in using the exit passes.  



	

	

Upon being presented with the exit passes, learners were required to self-assess their 
achievement of the Success Criteria of that lesson. As the children are only primary 3, it was 
thought that smiley face emojis would be engaging for the children and would be easily 
understood at all levels. The exit passes consisted of three emojis: one green smiling face 
indicating they believe they have fully achieved the Success Criteria. One orange ‘ok face’ 
indicating they believe they have almost achieved the Success Criteria but require extra 
support to fully achieve. One red ‘sad face’ indicating children have not managed to achieve 
the Success Criteria and will need supported in how to do this. The exit passes also consisted 
of a next step section where learners were to write a short sentence on what their next step 
would be to fully achieve the success criteria or improve their work. It was deemed 
appropriate that the same exit pass template was used throughout the intervention to ensure 
fluency of the enquiry. As the implementer, I stapled children’s exit passes to their jotters so 
they could reflect and re-visit these before beginning their new lesson. 
 
In addition, a random selection of six children were selected and asked four post-intervention 
questions about the exit passes. It was important to the researcher that pupil voice was an 
integral part of this enquiry. The six children were asked: “Did you enjoy using exit passes?” 
“Have the exit passes helped you to create your next steps?” “Have they helped you 
understand the purpose of your learning?” “What would you change about the exit passes?” 
The answers to these questions were then analysed and discussed within the findings section 
of this enquiry. Lastly, as the researcher I implemented qualitative data analysis where I 
analysed the exit passes and compared this to the next piece of work to investigate if the child 
informed the learner’s next steps.  
 
 
Findings  
 
The summarised findings of this enquiry are as follows:  
 

• On the whole, children found the exit passes fun.  
• The exit passes encouraged most children to reflect on the success criteria.  
• The exit passes occasionally informed children’s learning. 

 
Qualitative Analysis of interviews 
 
Initially, children focused on the look of the exit passes and suggested that they liked the 
layout. It was also clear children were aware of the exit passes as a self-assessment tool and 
assisted in helping learning to reflect and create their next steps. A range of notable findings 
showing this have been detailed below:  
 
Child A: “I liked the wee emojis” “It would be cool to try something else” “I wrote about 
adjectives because I totally forgot about them”  
 



	

	

Child C: “I liked circling the green emoji because then I knew I had done my learning”  
 
Child D: “They helped me think about things I had missed out and had to go back and 
change”  
 
Child E: “I had to look at the success criteria to see what I hadn’t done and try it next time” 
 
However, it was evident that this was not the case for all children. Some children commented 
on not seeing the full benefit of the exit passes and not using them to create their next steps. 
Some interesting comments around this have been noted below:  
 
Child B: “I kind of knew what I had to do at the start before the passes” “I sometimes just 
wrote the same thing because mine was fine” 
 
Child F: “It was tricky to think of next steps sometimes”  
 
Qualitative analysis of children’s work and exit passes  
 
It was evident the use of exit passes gave all children the opportunity to evaluate their own 
learning in terms of the Learning Intention and the Success Criteria. From analysis of the 
children’s work, it was evident that some children utilised the exit passes to inform their next 
steps and their learning. For example, Appendix B shows that the pupil implemented his next 
steps within his next writing lesson. However, this was not always the case. For example, a 
few children were consistently marking that they had not fully achieved the success criteria 
but did not link their next steps to parts of the success criteria which they did not achieve. In 
addition, some children would write next steps which were not related to the success criteria 
such as “neater handwriting”.  
 
 
 
Conclusions 
 
It could be concluded from this data that the use of exit passes had a positive impact within 
the classroom. On engaging children with self-assessment, this intervention has shown that 
exit passes can assist learners in reflecting on their own learning in relation to the learning 
intention and success criteria. In addition to this, it can be concluded that exit passes were a 
useful tool in allowing children to create next steps for their own learning journey. However, 
although most children enjoyed using the exit passes, it does not mean it was specifically 
beneficial to their education. Some children did not find the exit passes to be beneficial in 
providing them with next steps. Perhaps, a tick-box approach for children who are unsure of 
the next steps would be more beneficial to engaging them to think of next steps for their 
learning.  
 
 



	

	

Implications for Future Practice  
 

1. Use exit passes more consistently over a longer period of time within different subject 
areas. 

2. Use different forms of exit passes, perhaps ones with a tick-box to ensure they are 
more accessible to all learners.  

3. Provide children with example next steps during live feedback time and discuss this in 
more detail during plenary of lesson.  
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