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Rationale 
 
There is much pedagogical research on the importance of starting lessons.  Not only do the 
starts set the tone for the what learning is to occur, but they play a large role in settling a class 
so that they are ready to learn.  Starters can: 
 

• ‘Hook’ a class by providing a stimulating link between the initial activity and 
resulting lesson (Phillips, 2001) 

• ‘Connect’ the learning between lessons (Smith, 1998) 
• ‘Manage’ students during times of transition by minimising disruption and providing 

continuity through routine (Muijs and Reynolds, 2001) 
 
It is the purpose of this enquiry to explore the efficacy of starters in the classroom with 
regards to the readiness of students to learn.  As a newly qualified teacher, classroom 
management and developing my repertoire of engaging learning materials are key parts of the 
job that I need to build upon.  Coming into class and setting-up the learning to be undertaken 
are important times that set the tone and expectations during a lesson.  It is with that in mind 
that I wish to investigate ways in which to effectively utilise the time that I have with 
students to stimulate engagement and learning as well as promote positive behaviour choices. 
 
Aims 
 
The aims of this enquiry are twofold: 
 

• To explore how useful starters in facilitating student readiness to learn 
• To provide information for future practice and continuing professional development 

 
Methodology  
 
The enquiry was carried out over a 4 week period in a class of 32 primary 6 pupils.  So as to 
ensure continuity with other primary practitioners in the enquiry group, the investigation 
focussed on the use of starters in maths.  Due to the large cohort of pupils in the respective 
classes, it was decided that we would create a focus group of 6 students of varying support 
needs.  The students were chosen purposefully by me to reflect a range of competences in 
mathematics as well as to account for those with individual support needs.  Although the 



	

enquiry focussed on a small group, general observations of the whole class were also carried 
out during the starter task to provide context to the data. 
 
The starter task carried out was consistent throughout the investigation and across the 
primary practitioners in our group.  Students were to complete the ‘Daily 10’ maths questions 
found as a free resource on the Topmarks website (https://www.topmarks.co.uk/maths-
games/daily10).  On all occasions, topics used in the starter task were linked to the subject 
being taught in maths – specifically calculating fractions of an amount and division by 
different numbers.  This was conducted at the start of every lesson for 4 weeks and after 
students had moved to their maths seats (organised as sets of 3 groups).  Pupils recorded their 
answers at the back of their jotters. 
 
Evidence was collected in four ways: 
 

• Participant observation notes taken by me during the starter task and focussing on 
judgements of engagement as well as how students transitioned into the lesson 
afterwards. 

• The jotters of students in the focus group were marked to assess their performance 
during the starter task. 

• Multiple choice questionnaires in the form of exit passes were given to students on the 
last day of the investigation.  Pupils assessed how ready the starter task made them by 
choosing the appropriate smiley face and also provided a comment to explain why. 

• Informal conversations with pupils in the focus group were conducted whereby their 
assessment of their own readiness to learn was gathered. 

 
Findings 
 
The data for the study can be categorised into two parts: 
 

• Teacher observations 
• Student judgements 

 
Teacher Observations 
 
Observational notes were taken both during and after the starter task, focussing on the core 
group of six pupils but also supplemented by general observations of the class.   
 
On the whole, during the Daily 10 starter task, all students were engaged and actively 
participated.  There were instances of some pupils in the focus group not appearing 
particularly engaged – occurring towards the end of the 4-week period – and that was 
reflected in analysis of their jotter work.  Several of the focus group participants were in the 
lower set for maths and were often seen to struggle with many questions, which was 
displayed in their jotter work through missed and incorrect answers. 



	

 
With regards to jotter work, student results were recorded and marked out of ten.  In the focus 
group there was variation in the output according to what set the student was in.  Many of 
those requiring extra support in mathematics scored lower and had more missed answers – as 
was to be expected.  There was not much development of scores from the beginning of the 
enquiry to the end.  Those who required less support maintained scores above 7 out of 10, 
and those requiring more support fluctuated greatly (Table 1). 
 
Table 1 
Student 03/02 06/02 17/02 19/02 20/02 24/02 26/02 01/03 04/03 

A 10/10 9/10 10/10 10/10 10/10 10/10 10/10 10/10 7/10 
B 8/10 7/10 9/10 9/10 10/10 7/10 8/10 7/10 7/10 
C 8/10 7/10 7/10 9/10 8/10 10/10 7/10 DNC DNC 
D 2/10 4/10 7/10 5/10 5/10 8/10 N/A 4/10 N/A 
E 3/10 1/10 3/10 3/10 2/10 8/10 2/10 5/10 6/10 
F 5/10 4/10 6/10 10/10 7/10 6/10 6/10 4/10 2/10 

N/A = Absent 
DNC = Did not complete 
 
Finally, as the purpose of the enquiry was to establish student readiness after starter tasks, 
observations of how well the class moved on to their core learning were also recorded.  As a 
whole, transitions into classroom rotations proceeded smoothly after the starter task.  
Students appeared settled and ready to learn with only minor disturbances that were to be 
expected when working with children. 
 
Student Judgements 
 
Pupil voice was taken into consideration during the enquiry and they were asked to reflect on 
how prepared the starter made them for the learning ahead.  Through informal conversations 
with those in the focus group, feelings about the starter were mixed.  Some thought it was 
great and others did not.  When prompted further, those that felt negatively towards the 
starter expressed dislike for the Daily 10, rather than the strategy as a whole.   
 
The class were also given exit slips on the last day of the enquiry to assess how ready the 
Daily 10 made them for learning.  Results were, on average, positive with students feeling 
that the starter prepared them well to learn.  Comments expanded upon this with pupils 
expressing that: 
 
“I feel very ready because my brain is warmed up.” 
“I said yes because it’s easy and it boosts me.” 
 
Those that were ambivalent towards the task wrote: 
 
“The daily ten dosen’t really fit into our topic.” 



	

“I feel a little bit ready because I normally try so hard at it I use up all of my energy.” 
 
Finally, only two responded negatively: 
 
“I could do maths just as well without it.” 
“I hate the daily 10.” 
 
Conclusions  
 
It appeared that students in the class were neutral to positive about the efficacy of the Daily 
10 in preparing them to learn.  Whilst the pupils were observed to transition into the maths 
lessons well after the starter, they questioned how useful it was to their learning.  Those that 
were more positive about the Daily 10’s efficacy pointed towards confidence and preparation 
as their reasoning.  Interestingly, my own informal reflections on student performance was 
that they showed a development in their ability to calculate fractions of an amount over the 
course of the 4 weeks.  This may have been due to the repetition of the process whilst using 
the Daily 10 as a starter.  The inflexibility of questions did result in some students not being 
able to make links with their core learning in the lesson, which meant that the starter was not 
as useful as it should have been. 
 
It is worth pointing out that students in the class were accustomed to starters before the 
investigation – often problem solving activities used as settlers whilst waiting for all pupils to 
come into the room.  It may be that their transitioning from the starter to their main tasks was 
already habit and not due to the Daily 10.   
  
Implications for Future Practice 
 
Starters are an aspect of practice that I have used consistently throughout my short career.  I 
found that implementing the Daily 10 in maths was not particularly useful as a starter as I had 
to wait for all students to be in the room before we could even begin it.  This necessitated 
another starter, or ‘settler’, to ensure pupils were always engaged in learning and that there 
was no ‘dead time’ where nothing was happening.  The Daily 10 became a main part of the 
lesson in itself, with marking and questioning, and took up more time than the short 5 
minutes a starter should.  I did find it useful to practise or consolidate generic skills such as 
division and multiplication and so its use a plenary may be more appropriate for my future 
practice. 
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